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BCTYII

Learning without thought is labor lost;
thought without learning is perilous.

Confucius

CyuacHe CYCHiJIbCTBO BHMAara€ BHXOBaHHS CaMOCTIIHHUX, iHIIIaTHBHHUX,
BIJIMIOBIIAILHUX TPOMAJISH, 37aTHUX €(QEKTHBHO B3a€MOIISTH Yy BHKOHAHHI
coliaNbHUX, BUPOOHUYUX Ta €KOHOMIYHHX 3aBJaHb, SIKE MOTPEOYe PO3BUTKY
O0COOMCTICHUX SKOCTEH 1 TBOpYHMX 3IIOHOCTEH JIOJMHHU, YMiHb CaMOCTIHHO
3000yBaTH HOBi 3HAHHS Ta PO3B’A3yBaTU IPOOIEMM, OPIEHTYBATHCH Yy JKUTTI
cycminbcTBa. Came Li IPIOPUTETH CTAHOBILITH OCHOBY peopMyBaHHS CydacHOI
3arajlbHOOCBITHBOI IIKOJIM, TOJIOBHE 3aBAaHHS SIKOT — MiArOTYBaTH KOMIIETCHTHY
0COOUCTICTh, 3[aTHY 3HAXONUTH TPABWIbHI pIIIEHHS B KOHKPETHHX
HaBYaJIbHUX, JKUTTEBUX, a B MalOyTHhoMy U mpodeciiiHux curyauisx. Tomy
aKTyaJIbHUM 3aBJIaHHSAM CY4YacHOI IIKOJIM € peallizalisi KOMIICTEeHTHICHOIO
MiX0/Ay B HABYaHHI, SIKUI mependadyae CrpsMOBaHICTh OCBITHHOTO MPOIECY Ha
(bopMyBaHHS i PO3BHTOK KIIFOYOBUX KOMITETEHTHOCTEH OCOOMCTOCTI.

[pouec inTerpauii ykpaiHChKOi OCBITH B €BpOIEHCHKUI OCBITHIN TPOCTIp
MiJBUIIYE BAXKIUBICTh BHBUYEHHSI 1HO3EMHOI MOBH HE TUIBKH SK aKaJeMIYHOI
JUCLUILIIHY, aje sIK 3aco0y OBOJIOAIHHS BMIHHSAMM i HaBMYKaMHU iHIIOMOBHO-
T'0 CIJIKYBaHHS.

[HIIOMOBHA KOMYHIKaTHMBHA KOMIIETEHTHICTh — 1€ HEOOXiTHHH JIIOIAMHI
piBeHb chOpMOBAHOCTI MOCBiAY MiXKOCOOUCTICHOT B3a€MOIi 3ayIs YCIIIIHOTO
(GyHKIIIOHYBaHHS B CYCIUJIBCTBI 3 OIVISAY HAa BJIACHI 3MIOHOCTI W COIiambHU
cTartyc.

3rinno 3 Konuenmiero peamizamii Jgep:xkaBHOT TMONITHKH Yy  cdepi
pedopMyBaHHs 3araibHOI cepenHbOi OcBiTH «HoBa ykpalHChbka MIKONa» Ha
nepion 10 2029 poky [uisi 3a0e3edYeHHs NPOBEICHHS JOKOPIHHOI Ta CUCTEMHOT
pedopMu 3arabHOI cepelHbOT OCBITH HEOOXIIHO 3aIIPOBAUTH HOBHUI MTPUHIIMIT
[eIaroriki MmapTHepCTBa, a BHUIYCKHUK HoBoOi ykpaiHChKOi IIKoMM — 1e
BCeOIYHO PO3BUHEHA OCOOMCTICTD, 3aTHA 0 KPUTUYHOTO MUCIICHHS.

[HTENnekTyanbHUi PO3BUTOK OCOOMCTOCTI BH3HAYAEThCS B HAIl 4ac HE
00CsITOM 3HaHb, BIIOMOCTEH, $IKi YTPHUMYIOTBCS B HaM’siTi, a TOTOBHICTIO
JMIOJUHA JI0 BiAOOpY HEOOXIHUX 3HAHb MUISXOM KPUTHYHOTO aHamily,
OCMUCIICHHSI iH(pOpMaIii Ta BMIHHAM CaMOCTIHHO yXBaJllOBaTW pillleHHS. Y
OBOMY 3B’SI3KYy PO3BHUTOK KPUTHYHOTO MHCIICHHS € HEBill'€MHOI0 YaCTHHOIO
MOJIepHi3allii Cy4acHOT IIKOJM 3arajioM Ta ONTHMi3allii HaABYaHHS aHTITIMCHKOT
MOBH 30KpeMa. AKTyasbHICTh L€l TeMH 0OyMOBJIEHA MPAaKTUYHOIO MTOTPEOOI0
CYCIIJIbCTBA B OCOOMCTOCTI, IO BOJIOAIE TEBHUMH SIKOCTSMH MHCIEHHS. L5



noTpeba 3aCHOBaHAa Ha PO3BUTKY TEHAEHILIi MPOCYBaHHS KpaiHW IO BUIBHOTO
CYCIIiIbCTBA, SIKOMY BiJIITOBi/Ia€ BiIbHA TBOPYA OCOOUCTICTb.

IHHOBaNiiTHI TOTJIAIY HA HABYAHHS iIHO3EMHUX MOB 3yMOBIIIOIOTH OCHOBHE
3aBJIaHHS BYMTENS — OpraHi3yBaTH INPOAYKTHBHY HAaBUAJIbHO-ITI3HABAIEHY
MISUTBHICT  yuHS Juis  3a0e3rnedyeHHs peanisaiii  #oro ocoOHCTICHOTO
KOTHITMBHOTO Ta KPEATHBHOTO IMOTEHIIANy, L0 Ja€ MOXIIMBICTh ONAaHYBaTH
cTparerii OCBITHBOI TISUIBHOCTI W OTpUMaTH €(DEeKTHBHUI CaMOCTIHUIT JOCBi]
BUBUCHHS Ta BHKOPHCTAaHHS aHTJIHACHKOI MOBH B PI3HHMX CHTyalisfX i yMoBax
camopealtizallii Ta CaMOpO3BHTKY.

VY NOCIOHUKY TMOAAIOTBCS TEOPETHYHI Ta NMPAKTHYHI ACTIEKTH PO3BUTKY
KPUTUYHOTO MHCIICHHS Ha YPOKaX iHO3eMHHX MOB, TEXHIKH (HOpMYyBaHHS
KPUTUYHOTO MHCJICHHS W BOpPaBH MPAKTUYHOI'O CHPSAMYBAaHHS JJIs Y4YHIB
[I04YaTKOBOI, OCHOBHOI Ta CTapILO] LIKOJIU.

TlociOHUK ampecoBaHMI YYHUTEISIM I1HO3EMHHX MOB 3arajgbHOOCBITHIX
HaBYAIBHUX 3aKJIA/IB Ta BCIM, XTO LIKABUTHCS IHHOBALISIMH OAO (HOPMYBaHHS
KPUTUYHOTO MHCJICHHS B ziteit Ta YUHIBCBHKOT MOJO[].



1. lo Take KpUTHIHE MUCTIEHHSN?

Kputnune mucneHss — (1aB.-Tp. KPLTIKY TEXVY] — «MHCTEUTBO aHATi3yBaTH,
CY/KEHHsDY) — IIe HayKOBE MHUCIICHHs, TOJOBHA pHCA SIKOTO IOJISITa€ B YXBAJICHHI
peTesbHO OOMIPKOBAaHHMX Ta HE3aJeKHHUX pilieHb. HaiiOinbine oMy mpUTaMaHHi
TakKi BIIACTUBOCTI, SIK YCBIJIOMJIEHICTh Ta CAMOBJIOCKOHAJICHHS.

KputHyHe MHCIEHHS — 1€ Mpolec, IiJ Yac SKOro JIIOAWHA MOXKe
OXapaKTepHU3yBaTH sBHIIE ab0 MpeIMeT, BUPA3HTH CBOE CTAaBJIEHHS 1O HBOTO
[UISXOM TOJIEMiKH a0 apryMeHTallii BIacHOi JTyMKH, 3HAWTH BHXIiA 3 OyIb-KOl
curyanii. Ile mpomec anamizy, CHHTe3yBaHHA i OOIPYHTOBYBAHHS OLIHKH
JOCTOBIpHOCTI  (IiHHOCTI) iHQopManlii; BIACTHBICTE CHPUHMATH CUTYaLiIO
rno0anbHo, 3HAXOAWTH TNPHUYMHMA W albTepHATHBH; 3IAaTHICTb TEHEPYBAaTH YU
3MIHIOBaTH CBOK TIO3UI[IF0 Ha OCHOBI (haKkTiB U apryMeHTIB, KOPEKTHO
3aCTOCOBYBAaTH OTPHMaHi pe3ydbTaTH [0 NpoOieM Ta YXBalIOBaTH 3BaXKEHI
PpillICHHS — YOMY JIOBIpSATH Ta 110 POOUTHU Jaii.

Horo ne BapTo mIyTaTH 3:

® [IPOCTHUM 3amam’SITOBYBaHHSAM (IIaM’sSTh KOMII'IOTepa HabaraTo 1upIia, Hix

HaIlla, aje [e He 3HAYHTh, [0 KOMIT FOTep MOXKE MUCIIHTH).

® PO3YMIHHAM CKJIaTHHX ied (KOJM MU MPAlmIoeEMO Hal PO3YyMIiHHSAM 4UYy>KOI

i7ei, Halle BJIaCHE MUCIICHHS MACHBHE — MM JIMIIE CIPUIMaeMO Te, IIO

CTBOPHUB XTOCH IHIINH).

® TBOPYMM/IHTYITUBHHM MHCICHHSM (MO30K TBOPIS HPAIIO€ HECBIIOMO — Y

LBOMY i FOJIOBHA BiIMIHHICTb).

Kputrdne MucneHHs — 11e BMiHHS aKTHBHO, TBOPYO, IHANUBIAyanbHO CIPHHMATH
iH(opMaIiito, ONTUMAIBHO 3aCTOCOBYBAaTH MOTPiOHUI BUI pPO3yMOBOI AisNBHOCTI,
pi3HOOIUHO aHaNi3yBaTH iH(OPMALit0, MATH OCOOUCTY, HE3ANIEIKHY TYMKY Ta BMITH
KOPEKTHO ii BiZICTOIOBaTH, YMIiTH 3aCTOCOBYBATH 3100y Ti 3HaHHS Ha MPAKTHILI.

KpuTHyHe MUCIEHHS — [e Mpouec, SKAH HalvacTille ITOYMHAETBCS 3
MIOCTAHOBKH MPOOJIEMH, MPOJAOBKYETHCS MOIIYKOM Ta OCMHUCIECHHSAM iH(popMaii,
3aKiHUYETHCS YXBAIICHHSAM DIiIICHHS OO0 PO3B’sI3aHHS II0CTABIEHOT MPOOJIEMH.

KpuTHYIHE MUCIIEHHS Ma€ TaKi Xapakmepucmuxuy:
1. Camocriitnict. HixT0 HE MOXXE MHCIIHMTH 3a JIFOJJMHY, BUCIOBIIOBATH ii yMKH,
nepekoHaHHs, igei Tomo. MHUCIEHHS CTa€ KPUTHYHUM, TUIBKH SIKIOIO Mae
IHAMBIAyaJIbHAN XapaKTep.
2. TlocraHoBka mpoOiemu. KpuTuyHe MHCIIEHHS JOCHTh YacTO MOYHHAETHCS 3
MOCTaHOBKH Npo0iiemu, 00 i1 po3B’si3aHHS CTUMYITIOE JIFOIUHY MUCITUTH KPUTHYHO.

IMoyatok po3B’si3aHHA MpoOsieMH — 1e 30upaHHs iHpopMalii 3a Hew, 00
PO3AYMYBaTH «Ha IOPOXKHBOMY MicIi» (aKTHIHO HEMOKIIUBO.
3. VYxBaneHHs pimeHHs. 3aKiHUGHHS IIPOLECY KPUTHYHOIO MMCIEHHS — L&

BI/IpiHIyBaHHSI, SKE€ JO3BOJIUTH OITUMAJIbHO p03B’${3yBaTI/I INOCTaBJICHY HpO6J’I€My.



4. UYirka apryMeHTOBaHICTh. JIfOAMHA, $KA MHCIHTh KPUTHYHO, IIOBHHHA
YCBIIOMIIFOBAaTH, IO YaCTO OJHA W Ta caMa mpo0jeMa MOXE MaTH [eKilibKa
pO3B’sI3aHb, TOMY BOHA Ma€ INAKPIMTH yXBalCHE HEK PIIICHHS BaroMHUMH,
NEePEeKOHJIMBHMHE, BIACHAMH apryMEHTaMH, siKi O DOBOIWIM, IO ii pIilICHHS €
HaNKpaIIUM, ONTHMAJIbHHM.

5. CoujanpHicTh. JItOMHA JXHBE B COIyMi, TOMY JIOBOJUTH CBOI ITO3HIIilO
JIOJVHA TIOBUHHA B CINKYBaHHI. Y pe3ylbTaTi CHiJKyBaHHSA, AUCIYTY, TUCKYCil
JIFOJIMHA TIOTJIMOIIIOE CBOIO TO3HUIIO0 200 MOJKE IIOCh 3MIHUTH B Hil.

Kpurnune MUCJICHHS
BXOJUTH A0 3arajlbHOi CTPYKTYpHU
MHUCJIEHHS B IPOLECi Mi3HaHHS Ta
€ MHCJIEHHSAM BHIIOTO IIOPSIKY.
Cmpykmypa mucienns:

1) 3arajibHe MUCJICHHS;

2) mnpeaMmeTHe MUCJIEHHS
(icTopuyHe, MaTeMaTHYHE TOIIIO);
3) KpUTHIHE MUCIICHHS.

KpuTHYHE MHCIeHHS

TIpeaMeTHe MHCJIEHHS

3araapHe MHCTCHHS

Koxunii HacTymHuWil piBeHb BKIIOYae B cebe morepenHiii: 1) 3arambHe
MHUCJIEHHS — IIe 3araJIbHUi mporec 0OpoOky iHdopMarii; 2) mpenMeTHe MUCICHHS
— e mporec oOpoOKu iHpOpMAIIii 3 MEBHOrO MpeAMETa 3a JOTOMOTO0 METOIIB
HAYKOBOTO JIOCHI/DKCHHs, 30aradeHuil MPEIMETHUMH Ta METOJO0JIOTIYHUMH
3HaHHAMH; 3) KPUTHYHE MHCICHHS — II€é INpOLEeC KOHTPOJIO 3a Mepedirom
3arajbHOrO0 Ta MPEAMETHONO0 MMCJIEHHs, IX YyJOockoHaneHHs. KoxHuil Tun
MHCJICHHS] Ma€ CBiil 3MiCTOBHHI Ta oriepaiiHui OJI0KH.

3micmognuti 610k KPUTUYHOTO MUCJICHHS CKJIAIA€ThCS 3 ABOX YaCTHH:

® 3araJIbHOMETOJOJIOTIYHI ~ NpUHOMOM  (TIEPEeKOHaHHS B HEOOXiAHOCTI
CaMOKOpEKLii MeTOAy IOCHIIPKEHHS, yBara J0 NpPOLEAYpH NOCIHiIKEHHS;
ypaxyBaHHS IHIIMX TOYOK 30pY; TOTOBHICTh OYyTH KPUTHYHHM 1
CaMOKPHUTHIHUM);

e 3arambHi cTpaterii (pO3MUIMTH TPOOJIeMy Ha YaCTHHH; PO3B’S3aTH OLIBII
MpoCTi MpoOJIeMH, IO BiAOMBAIOTH JEsIKi ACIIEKTH OCHOBHOI NpoOIeMH;
BUKOPUCTATH CMHCIIOBI Ta TpadiyHi opraHizaTop, 00 TpPEICTABUTH
npobiaeMy pI3HUMH CIIOCOOaMH; PO3MISIHYTH OKpeMi BHIAIKH, 00
«BiAUYTH» IPpobIEeMy; aHai3 3ac0o0iB Ta Iinei).

Jlo onepayitinoeo 610Ky KPUTHYHOTO MUCIICHHS HAJIEXKaTh TakKi MPOLEIypH:
® YCBIZIOMJIIOBATH NPOOJIEMY, NiaJIEKTHYHHUHN 3B’ 30K MiX CyIEpEeYHOCTIMU;
® JIOBOJWUTH — JNOOHMpATH MPUKUHSATHI, BIIOBIHI Ta HECYIIEPEWINBI JOKA3H,
® 3HAXOJWTH KOHTPAPTyMEHTH;
e roMiuatu (akTH, IO CymepedaTs BIACHIH Tymii;



e 0OIpyHTOBYBaTH;

® OLIHIOBaTH — CIIBBITHOCHTH 00’€KT IOCIHI/UKEHHS 3 IIEBHOIO CHCTEMOIO
LIHHOCTEH (HasBHE 3 HAJIGKHUM); BUOUpATH OJHY 3 0araTthbOX ajJbTCPHATHB;
YCBIJOMJIIOBaTH OOMEKEHHSI, 110 HAKIIAAIOThCS HAa BUCHOBOK (ICTUHHICTB
BUCHOBKY 3a IICBHUX YMOB); BUKOPUCTOBYBATH Pi3HI KpUTEpii Ta KOHTEKCTH;
crpocToByBaTH (IpuHIMI (anbcudikarii);

y3araibHIOBaTH;

BUCYBATH TilIOTE3H;

pOOHTH BUCHOBKH.

BaximBi KJII040Bi XapaKTePUCTUKH, AKi Ma€ KPUTHYHE MUCJICHHS:
CBo0001y Ta cCaMOCTIHHICTD (37aTHICTh BUCIIOBHUTH 1/I€10 HE3AICKHO BiJI IHIINX ).
Indopmanis st HeOro — BilnmpapHa, a He KiHIIEBAa TOYKA AT PO3BUTKY (1100
JIITH 3Ba)KEHOT TyMKH, OTPiOHO ONpaloBaTH BEMUE3HY KUIBKICTh MaTepiaiB).
[MounHaeThesl 3 MOCTAHOBKM MHTAHL Ta MPOOJeM, sIKi TOTPIOHO BHPIMIUTH
(nmepmii KpOK J0 TOTO, a0 HABYMTH YYHIB KPUTHYHOTO MHCIIEHHS IIOJISTAE B
TOMY, 100 TOIOMOTTH IM pO3IJIeNiTH Oe3KiHeUHY KUTBbKICTh MMTaHb HABKOJIO).
BukopucToBY€ nepexkoHJIUBY apryMeHTaulilo (KoJiu JIIOJMHA 3HaXOAUTh BIacHE
BHpIIIEHHS 1 MAKPITUTIOE HOT0 IEPEKOHINBUMHY JJOKAa3aMH).
€ conianbHUM nmpouecoM (OyIb-SKa JyMKa MEPEBIPAETHCS W BIATOUYETHCS TOMI,
KOJIM MH JUIMMOCS HEH0 3 IHIIMMH, KOJIM MH CIIEpEYaEMOCh, OOTOBOPIOEMO,
3arepedyeMo Ta OOMIHIOEMOCS JyMKaMH 3 IHIIMMH — MH HOTJHOIIOEMO CBOIO
MO3HIIII0).

Ha muasxy [0 po3BHTKY TaKoro MHCJIEHHsi NOTpiOHO mnpoiitn 6
MOCJTiJOBHUX KPOKIB:
1. HepedexcuBHuii MHCJIUTeNb — IIe HE YCBIJOMIIOE «HETOPO3BHHEHICTH)
CBOTO MHCJICHHSL.
2. CnaHTeJU4YeHMIl MHUCJIMTe]b — YCBIJOMUB, IIO Ma€ HPoOIEMH 3i CBOIM
MUCJICHHSIM.
3. MucaurteJb-noYaTKiBenb — HAaMaraeTbCs BIOCKOHAIIOBAaTUCS, aine 0e3
peryJsipHOI IPAKTUKH.
4. MucjuTe1b-NPaKTUK — BU3HA€ HEOOXITHICTh PETYIIIPHOT IPaKTUKH.
5. IIpocyHyTHii MHCJIUTENb — POCTE B IPOIIECi CBOET PEryIsIpHOI IPAKTUKH.
6. Maiicrep MHUCJIEHHSI — YCBIIOMJICHE i IPOHUKIIMBE MHUCJICHHS CTA€ Bi3UTIBKOIO
JIFOTUHH.

Jast goro morpioHo po3BuBatu kputndyHe muciennsa? Illo BoHo mae
JIIOJUHI:
1. BiguyTTs cB0OOAM BIACHOT BOJII.
2. PosmmpeHHst ropu30HTIB (0a4€HHS CBITY CTa€ NIMPIIMM, TITHOIIMM, IiKABIIIAM).
3. MoX@JIMBICTh 3HAXOIUTH Ta YXBAJIOBATH [TEBHI BOXKJIMBI iCTUHH IS cebe.
4. I'nmuboke po3yMiHHS cebe, CBOIX HIHHOCTEH Ta moTpeo.
5. CMIIUBICT BUpILIYBaTH.



6. THy4YKiCcTh Ta Kpallla aJanTaiis 10 3MiH.

7. YpiBHOBaXKEHICTh Ta CHOKiH (JIIOAMHA, KA MHUCIUTh KPUTHYHO, Mae Oijblie
[IaHCIB 3pO3YMITH CBOI IMOTpeOU Ta poOUTH Te, IO HE Cyrepedarh ii BHYTPIIIHIM
MEPeKOHAHHSIM, a BIJIOBITHO — MeEHIIE J>KaJKyBaTH Ta PO3YapOBYBATHCH Yy
3p0o0JICHOMY).

8. 3maTHICTh MPOTUCTOATH 1H(GOPMAIITHOMY THCKY — He OpaTH Ha Bipy Bce, IO
YUTAEI, a EPEBIPATH, aHATI3YBAaTH i yXBaTIOBaTU 3BaXKEH] PIlICHHS.

9. VMiHHsI 3HaXOIUTH Ta 3HEUIKOKYBATH MaHIyJIAIL1.

10. TonepaHTHICTH 10 TyMOK iHIIOTO.

11. ExosoriyHe cTaBieHHS OO WICHIB KOJEKTHBY/TPYIH, aje BOIHOYAC YMiHHSI
OpIEHTYBAaTHCh IEPUIOK YEProl Ha BJIACHI IIIHHOCTI M HE MiAJaBaTHUCA THUCKY
MEBHUX I'PYNOBUX HOPM.

VYci nepenideHi BUIlle MYHKTU MOXYTb 30araTUTH >KUTTS K YUHUTENd, TaK i
y4Hsl. 3BICHO, AJISl JOCSITHEHHS ITOCTAaBJICHOI METH MOTPiOHA IOJIEHHA MpPaKTHKa
JUId Hamoro MmucieHHs. IIpu npomy Juid y4HiB HOTPiOHI CBOI IHCTPYMEHTH AJIS
PO3BUTKY KPUTUYHOTO MHUCIICHHS, & /ISl BAUTENS — CBOI.

I3 yoro mouyatu BuuTea10?

Hanpuknan, 3 mpaktukm 9 crpareriii ajisi po3BHUTKY KPUTHYHOIO
MHCJIEHHS:

1. BukopucTOBYyiiTe «<MapHO BUTPAYeHUI Yacy.

Mu yacTto BiJBOJIKAEMOCH 1 BHUTpPaYyaeMO HAIl 4ac Ha HEMOTPiOHI peui
(nmepekiaiyBaHHsl KaHaiB Tene0ayeHHs, Oe3liibHe «OiyKaHHs» B IHTepHETI uu
colLMepekax, CaMO3BHHYBaYyBaHHS UM JKaJlb 1010 MUHYJIOT0), 10 HE MPHHOCATH
HaM Hi IPOAYKTUBHOTO PE3YJIbTATY, Hi 3310BOJICHHS. ToX YoMy O HE BUKOPUCTaTH
el 9ac Ha TpeHyBaHHS MUCIeHHA? Hanpukian, HampuKiHI KO)KHOTO JHS MOXKHA
MpOaHaNi3yBaTH: MO IO 51 CbOTO/HI AyMaB 3a AeHb? Koy s MUCITUB MpU LILOMY
Mpo SKiCh IOYpHHI, a KOJM, HaBIaku, AymaB mnpoayktuBHo? Illo s cporomi
3po3ymiB HOBoro? Uu J03BOJIMB 5 ChOTOJAHI SKIWCh HEraTWBHIM AyMIi MeHe
«BUMKHYTH» Ha siKuiich yac? SIkOu MoxHa Oya0 O MOBTOPUTH LieH JeHb — 10 O s
nogymas/3poOuB iHakme? YW BOiMBaIM HAa MEHE IYMKH IHIIMX, YU s MisB
BIJIMOBITHO J0 BJIACHUX MEPEKOHAHb 1 IIHHOCTEH? SIKI0 poOUTH Iie perysipHO —
Ballle MUCJICHHS IIOYHE 3MiHIOBAaTHCSI.

2. IIpautoiite Haa 1 npo6/eMoI0 HA AeHb.

e moxHa poOWTH HaBITH HA XOJIy, HAMPHUKIAL, 1O IOpO3i 3 POOOTH.
IMoxymaiite, siki mpoOieMu y Bac 3apa3 €. BinkwHbTe Ti, Ha SIKi BH HE MOXETe
BIUIMBaTH caMocTiitHo. [ToTtim 00epiTh 1 mpobiemy, sika Bam mij| cuity. BuBdiTs ii 3
ycix OOKIB: 3 SIKMX €JIEMEHTIB BOHA CKIIAAETHCS, K CTOCYEThCS BallIMX IiICH Ta
notpe6? BUsCHITh, sKa iHpOpMaIlisi BaM MOTpiOHA AJS IIMPIIOTO PO3YyMIiHHS Ta
BupineHHs npobaemu. [Totim 36epiTh iHdopMalito i npoaymMaliTe pecypcH Ta Iii:
II0 MOXKHA 3pOOHTH B KOPOTKOCTPOKOBI# Ta JOBrOCTPOKOBIH MEPCIEKTHBI; 0 BaM
i 1poro moTpibHo? Ilpomymaiite crpaTerito, a KOJNM HAcTaHe dac [ii,
KOHTPOJTIONTE 1X Ta OyIbTe TOTOBI 3a OTpeOU mepedyIyBaTH CTPATETito.

10



3. TurepHausidyiite (Big nar. Interior — «BHYTpIlIHIi»; MpPOLIEC MEPETBOPCHHS
30BHINTHIX Ji#, BTACTHBOCTEH MPEIMETIB, IOHATH, COIIANBHIX (HOPM CIIIKYBaHHS
B CTiKI BHYTpIIIHI SKOCTI OCOOMCTOCTI depe3 3acBOEHHS HOPM, I[IHHOCTEH,
BipyBaHb, YCTaHOBOK, YSBJCHb TOILIO). 3aCBOIOWTE IHTENEKTyaJbHI CTaHAAPTH.
KoxxeH TWXIEHb TMpamodTe 3  OOHIEI 3  IHTEJCKTyaJlbHHUX  HOPM
(3pO3yMINICTB/YITKICTh, TOYHICTH, JOPEYHICTh, TMIMOWHA, IMIMPOTA, JIOTIYHICTB,
3HaueHHsA Ta iH.). Hampukmazx, sSKImo BH 30CEPEAHTECh Ha «3PO3YyMLIOCTI»
MIPOTSTOM THIKHSI, CIPOOYITE 3ayBa)KyBaTH, KOJIM BH HE3PO3yMili B CHIJIKYBaHHI 3
IHIIUMH Ta KOJIH 1HIII JIFOJU HE3PO3yMiJli B TOMY, III0 BOHH TOBOPSTb.

4. Benith iHTEIeKTyaIbHMI{ II0JCHHHK.

KoxxeH TwxaeHb 3amucyiite Horo B TakoMmy QopMarti: OIMUC EMOLIHHO
3HAUUMOI A7 Bac CUTYallil, Ballly peakI(ito Ha Hefi, 1 aHani3 Ta OLHKY aHaNi3y (110
BU ai3Hanuch npo cebe? o © Bu 3pobunm iHakme, sikOM MokHa Oyno O
HOBTOPHTH I[I0 CUTYaIi0?).

5. IlepeOynoByiiTe Xapakrep.

BubepiTh OofHYy IHTENEKTyallbHy pPUCY — HAaNOJEIJIMUBICTb, CIIBUYTT,
XOpOOpiCTh, CMEPEHHICTh TOIIO — Ta pO3BUBAiiTe il mpoTaroM TwxHs. Hanpuknan,
00paBIIM CMUPEHHICTB, (OKYCYITECS Ha MOMEHTAaX, KOJIM BH BU3HAETE, 110 BH HE
IIpaBi, a TAKOXK HA MOMEHTaX, KOJU BU BiIMOBJISETECH 11€ BU3HABATH HABITh TOMI,
KOJIM TIOTOJDKYETECh 3 JI0Ka3aMH IIHOTO (IIe MOMEHTHU 3aXHCTY, KOJH, HaIPUKIAJI,
MU KakeMo: «5 Bke 3Haro Bce, 0 Maro 3HATH Ipo 1ey»). CrpoOyiTe po3mMpUTH
Ballli 3HAHHS/TICPEKOHAHHS Ta MPUHAHSITH 1HIII YMKH.

6. 3MeHIIyliTe piBeHb €rOLEHTPU3MY.

JlronuHl BIACTUBE ETONEHTPUYHE MHCJICHHS — HECBIIOMHMH Haxwi Ha
KopucTh cede. CrocrepiraiiTe 3a cOOOI0 B TAaKUX CHTyalisX: KOJIHM 5 JyMaro
eroueHTpuyHo? Un roBOpIO0 4acoM INOChH ippalioHanbHO, adM OTPUMATH CBOIO
Burony? Uum Hamararmoch s HaB’s3aTH CBOIO BOJtO iHIIUM? 3adikcyBaBIIM Taki
MOMEHTH, CIIpoOyHTe BAATUCH A0 camopediiekcii, HocTaBUBIIHN c001 Taki MUTaHHS:
a mo O B Takii cuTyauii BiguyBasia Ta 3poduiia O pauioHanbHa JHIUHA?

7. IlepenuBiThes cBilf morjasig Ha pedi.

M#u KHMBEMO Y CBITi, y SIKOMYy 4acTO KO)KHa CUTYyallisl € BXK€ «BHU3HAYECHOIO»
(couwiaTbHUMU HOpPMaMH, MPaBHJIAMH, LIHHOCTSIMH TOIIO). I Te, sIK BU3HAa4YeHa
CHUTYaIlisl, BIUTMBAE HA Te, SIK MU IIOYYBAEMOCH Y Hill 1 sIK MU JieMo. AJie HacpaBIi
KOXKHa CHTyallis Moxe OyTM BH3HaueHa OaraTbMa cmocobamMu — y LboMy M
3aKJIa/IeHi MOXIIMBOCTI JIJIs Hac.

Koxen Moxe TUBUTHCH Ha MPOOJIEMU YU «HETATHBHI» CHUTYyaIii M iHIIHM
KyTOM 30Dy, MOOAYHNTH B HUX KOHCTPYKTHUBHI/TIO3UTUBHI MOMEHTH, 3HANTH IIULIXH
Buxony ¥ Oyru maciuimmM. [I[o0 mpakTHKyBaTH TakHi MiAXiA, MOTPiIOHO
BCTaHOBUTH TI€BHI NPHHIMIM. Hamnpukiag, MoOXXHa CTBOPHTH cHHCOK 5—10
HEraTMBHHUX CUTYalill, y IKHX MU Bi4yBaeMo cebe cepAUTHMH, HEe3a10BOJICHIMH,
po3dapoBaHMMHU Tomlo. | 1O KOXHOI 3 HUX 3HAWTH albTePHATHBHI OaueHHA i
MOJIeJIb MTOBEMIHKH. 3BICHO, € YK€ CKIaaHI CHUTYyallii (Xoua HACIpaB/i X 3HAYHO
MeHIIe HDK THX, 1€ MH HaBiTh HE HaMaraeMocsl MOOAaYHUTH abTEePHATHBH),
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Y SIKHX CIIEpIIy Ba)KKO 3HaWTH BHUXiJ, ajle HaBiTh TOII B MOXETe 3pOOUTH TaK, SIK
paauTh MyApUH aHTITIIHCHKUAN TUTSIYUN BipIIHK:

«For every problem under the sun,

there is a solution or there is none.

If there be one, think till you find it.

If there be none, then never mind it».

Bigknanite gyMku mpo mio mpoOsieMy Ha SKUICh 4ac — TOII BHUXiX MOXe
3HAWTH BAC CaM.

8. IIpaumoiiTe 3i cBoOiMHU eMouiAMH.

[{opa3y, konu BU BifdyBaeTe HEraTHBHI €MOIIil, cruTaiite cebe: ski Mol
JYMKH BUKJIMKany 1e? S iHakme s Moy MOAYMaTH Ipo Te, 0 MEHE Tak Typoye?
MosxnuBo, Imoch y Wi cuTyauii € cMmimrHEM a00 IiKaBUM/HOBHM JIOCBiIOM
(mo3BosbTe CcOOI 3AMBYBaTHCS, 10 W Take OyBae y cBiTi!)? SIkumio BU 3Haiinere
BIJIIOBI/Ii HA 11l MUTaHHS, Ballll eMOLIT HEOAMIHHO 3MiHIOBATUMYThCSL.

9. IlpoanajizyiiTe BILIMB rPYNH HA Ballle ;KUTTH.

Yac Bixg yacy craBTe cO0l NMUTaHHS, SK Ha Bac BIUIMBA€ TOW YW iHIINI
KOJIEKTHB/TPYIa/COIiyM: SIKOi IOBENIHKM BiJl Bac O4YiKyloTh/BuMaratorb? IIo
3a0opoHstoTh pobutn? YacTto TpymoBi HOPMH MOXYTh BIUIMBATH Ha HAac Ha
HECBIIOMOMY piBHi, YHACIIZIOK YOr0 MH MOXEMO 3a00pOHITH cO0i JyMaTH 4w
BUMHATH TeBHI pedi. ToIi sSK HacmpaBii, MOXJIHBO, BaM JaBHO XOTiiocs O
TTOBOJUTHCS 1HAKIIE (3TiHO 3 0COOMCTHMH HOPMAaMH Ta IIHHOCTSIMH).

3acTOCOBYIOUM IIi CTpaTerii Uil CBOTO JKHUTTS, IapalieIbHO BH MOXKETE
novaT OyIyBaTH ypOKH Ta IPAILIOBATH HaJ MPOEKTAMH i3 3aCTOCYBaHHSM BIIPaB
JUISL PO3BUTKY KPUTHYHOTO MHCIICHHS yUHIB.

MoskHa IIOJHS PO3BUBATU B YUHIB 0230Bi HABUYKH, HEOOXI/IHI /ISl KPUTHYHOIO
MHCJIEHHSI: CIIOCTEPEKIINBICTD; CXUIIBHICTD 0 IHTEpIpeTanii, aHali3y, BUBEJCHHS
BHCHOBKIB; BIIACTUBICTb IaBaTH OI[IHKH (111€5IM, TIpeIMETaM, SIBHII[AM TOIIIO).

Tako BaXJIMBO CTHUMYJIOBAaTH Ta CXBAJIBHO OIHIOBATH BCi TPOSBH
KPUTUYHOT'O MHCICHHS B y4YHsSX. MOKHa TMOSICHUTH, i3 YOTO CKIIQJAETHCS TaKe
MHUCJICHHS. ¥ YMM BOHO BIJPI3HSETBCS BiJl 3BUYAHHOrO, CKOPHCTABIIKMCH LIEO
Tabnuuero:

Kputnune MucjiaeHHst 3Buuaiine MucJIeHHS

YITKICTh HEYITKICTh

TOYHICTh HETOYHICTh

KOHKPETHICTh HEBU3HAYCHICTh

pETENBHICTD MOXUOKH

3HAYMMICTh HE3HAYUMICTh

Y3rOJDKEHICTh (TTOCTIIOBHICTB) HEY3TOJDKCHICTh (HEMOCIII0OBHICTB)
rnubuna (GyHIaMeHTanbHICTD) MIOBEPXOBICTh

MOBHOTA HETOBHOTA

3HAYYIICTh

TpUBiaIBHICTh (0aHAJIBHICTB)

YECHICTh (HeyHepeKEHICTh)

MIPUCTPACHICTD (YIepePKEHICTh)

a/IeKBATHICTH (LIOJIO i)

HeaJeKBaTHICTh (010 ITiJIi)
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OLLHHE CYKCHHS 3J10Ta/IKH

3Ba)KEHE CYJUKEHHS IMITyJIbCHBHE BiJIJTaBaHHS IIepeBaru
IIPOCTe TPYIMyBaHHS MPUITYLICHHS BipH

JoriyHe (OpMYITIOBaHHS BUCHOBKIB ($opMyBaHHS BUCHOBKIB
PO3YMiHHS IPHHIIMITIB 00’€JTHaHHsI IOHSTh 32 ACOLIAIIE0

VYci Mu 3HAEMO, IO MIiTH — JOMHTIMBI BiJl IPAUPOIY Ta MPATHYTh MMi3HABATH
cBiT. BoHM 37aTHI BuCyBatu nyxe Oarato opuriHaipHHMX inedl. Tomy rosnosne
3aBJIaHHS BUUTENS HAa ypOIl YM B MPOCKTHIH poOOTI — OyTH MEpIIo Yeproro
TMIOMIYHUKOM, IO CTHMYIIOE€ VYHIB JO TMOMYKYy iH(opMarii, Mi3HaHHIO Ta
OCMHCIICHHIO HOBOTO, T€HEPYBAHHIO BJIACHUX 111eH.

SIKi METOAM PO3BUTKY KPUTHYHOTO MUCIICHHS HalTi€BiIi?

Iepenik METOMIB PO3BUTKY KPUTHYHOTO MHCIICHHS JOCTATHBO BEIHKHM.
JoOupaty iX yYuTeNIo Ciil 3 OrsiIy Ha MeTy, 3aBJaHHs, 3MicT ypoky. Kpim Toro,
CJIiJ] 3BaYKaTH Ha OCOOJIMBOCTI LIMX METO/IB, aJPKE Ha TIEBHUX eTanax YpOKY BOHH €
e(EeKTUBHIIIUMH, a OTXKE, JOPCUHIIIUMHU. YUHUTENb MaE€ ONaHyBaTH SIKOMOIa
Oinblne METOAIB PO3BUTKY KPUTHYHOTO MHCIEHHA H OyTH o00i3HaHUM 3
0cOOIMBOCTSIMH iX €)EKTHUBHOTO 3aCTOCYBaHHS.
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II. Texnika popMyBaHHSI KPUTHYHOTO MUCJIEHHSA

TexHika ¢opMyBaHHS KPUTHYHOTO MHCJIEHHSI MOXE 3aCTOCOBYBATHCS
BUHUTENIEM MOAHA. i KITIOYOBi eTarnmu:
1. Buxkamk. Mera — ¢opMyBaHHS OCOOHMCTOTO iHTEpecy Uil OTPUMAaHHS
iHdopMarii. Y4YHI MaloTh IMOAYMAaTH Ta PO3MOBICTH IHIIMM (32 JOMOMOTOIO
IHAMBIAyalbHOI, MapHOi, TPymoBoi poOOTH; OpPEHHCTOPMIHTY; CHUIBHUX
IIPOTHO3YBaHb; 03BYYYBaHH IIPOOJIEMHHUX MUTaHb TOLIO) PO Te, III0 BOHU 3HAIOTh
3 oOpaHoi TemMH mn1 OOTOBOpPEHHS — Tak OTPHMaHi paHille 3HAHHA
YCBIIOMIIIOIOTBCSL TA CTAalOTh 0a3010 IS 3aCBOEHHS HOBHUX. 3aJada BUUTENS HA
IIbOMY €Talli — y3araJbHUTH 3HAHHS TiTeH, JOIIOMOI'TH KO)KHOMY BU3HAYHTH «CBOE
3HaHHS» H OCHOBHI I JUIS1 OTpUMAaHHS HOBHX.
2. Ocmucaenns. JliTn 3HalloMIATECS 3 HOBOIO iH(opMmanieto. IIpu nboMy BOHH
MaloTh BIICTIJKYBaTH CBOE PO3YMiHHS i 3amUcyBaTh y OpMi IUTaHb T€, 1110 BOHU
HE 3pO3YyMUIM — A1 TOro, W00 Mi3Hille 3aNOBHUTH Ii «Oim mmsmmy. Ilicns
o3HaifoMeHHs 3 IiH(oOpMali€l0 KOXEH YYeHb Ma€ CKa3aTW Hpo Te, SKi
opieHTHpW/Ppasu/ciaoBa JOMOMOIIIH HOMY 3p0o3yMiTH iHpOpMaILito, a sKi, HABMAKH,
3alyTyBand. ['OOBHMI NPUHLUI €Tally OCMHCIEHHS — YUYUTENIb Ma€ AaBaTU
YUHSM NpPaBO/yCTAaHOBKY Ha IHAMBiAyasibHI NOIIYKHM iHQopMaulii 3 mojanbmum
TPYNOBUM OOTOBOPEHHSIM Ta aHAJI30M.
3. Peduexcin. YuHi MaroTh 00JyMaTH T€, YOTO BOHH II3HAINCS Ta SK BKIIOYUTH
HOBI TIOHATTS y CBOI ySIBJICHHS; OOTOBOPUTH, SIK II€ 3MIHWJIO iXHi JyMKH, OadeHH,
MOBE/IIHKY.

[linroroBka BUUTEJSsI AJI5 32CTOCYBAHHS i€l TeXHIKHU:

e BU3HAYITH 1JIb 3aHATH (YOr0 XOYEMO HABYMTHUCH) 1 TEMY.

e Ilonymaiite, mo Bu Bxke 3HaeTe npo ue? Illo Moxe cratu kopucHum? Jlo
SKHX 13 IUX 3HaHb BU CTABUTECH YIIEPEIKEHO?

e SIki pecypcu [uis HaB4aHHs y Bac €? CKUIBKY yacy JJIsl HABYaHHS y Bac €7

e 30epith iHpopMmalito: Hamaraiitecs OyTH MaKCHMalbHO BiJKPUTHMH Ta
HeyIepeHKEHHUMH 10 HOBOT iHpopMarrii.

e ChuraiiTe: 10 4Oro aBTOPH/IXKEpeEsa CTaBIATLCS YIEPEIKEHO?

e Cucremarusyiite 3i0pany iHdopmarito, IIyKaiiTe HOBI 3B’SI3KM — SK MK
KJIFOUOBUMH IMOHATTAMH, TaK 1 MIXK YCi€I0 TEMOIO Ta MOBCAKACHHUM JKUTTSAM.

e 3HOBY IIOCTAaBTE MUTAHHS: YM JIMIIWIOCH IIOCh HE3po3yMmisie?
IMoxymaiite, sik OM BU MOTJIM MPOJIEMOHCTPYBATH CBOI 3HAHHS 13 1li€i Temu?
A sk OM BM MOINIM CKJIACTH IiKaBy KOHTPOJBbHY Ha II0 TeMY,
BHUKOPUCTOBYIOUH IT0-HOBOMY 3i0paHy Ta CTPYKTYpOBaHy iH(popMariro?

Jois koxKHOTrO 3 eTanmiB GpopMyBaHHS KPUTUYHOTO MHCIICHHS BUKOPHCTOBYIOTHCS
CBOT IHCTPYMEHTH:
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BUKJIUK
1. «3naro — xouy 3namu — oiznaeca» («K-W-L Chartsy»).

Tabmuui «K-W-L» € rpadgidauMu opratizaTopamu, siKi JOIOMAaraTh YUHIM
oprasizyBatu iH(opMaliio mepes, Hmix 4ac Ta micias ypoky. Bonu MoxyTtb OyTH
BUKOPHUCTAHI JUIsl 3aJly9eHHs YYHIB IO HOBOi T€MH, aKTHBI3aLli] MoNepeHiX 3HaHb
Ta MOHITOPHUHTY.

K-W-L Chart

Assess what you know about a particular topic before and after you have
engaged with it. Fill the the columns below with what you Know about the topic,
what you Want to know, and what you’ve Learned.

What do you Know What do you Want to What have you Learned?
about the topic? know?

3anponoHyiiTe y4HsM BiJOBICTH Ha mepiie 3anutaHHs B cromii 1: o ti
3HAEII NPO 10 TeMy? Y4Hi MOXKYTh POOUTH 1Ie OKpeMO a00 B HEBEIIMKHUX IpyIax.
YacTo BUMTENi CTBOPIOIOTH MalCTEP-JIUCT YCiX BiAmoBifeH yuHiB. OnHe 3 MUTaHb,
AK€ 4acTO BHMHHUKA€ JUIsI BYMTEINB, — SK YCYHYTH HENPaBWIbHI YSBJICHHS, IO
MaloTh y4Hi. IHOAI NOIINBHO BHIPABIATH HENpaBIuBY iH(OpMaIii0 HA LBOMY
eTami mpouecy abo MOKHA 3aIMIINTH IOMMIKOBI YSBIEHHS, 100 y4YHI MOIJIH
CaMOCTIHO BUIIPABIIATH IX, BUBUAIOUM HOBUII MaTepial.

3anponoHyiite y4HsaM BiANOBiCTH Ha 3anuTaHHs B croBmui 2: 1o Bu xouere
3HATU Mo 110 TeMy? Jlesiki y4Hi MOXYTh HE 3HATH, i3 YOTO MOYATH, SKIIO B HUX
HeMae 0araTo 3HaHb 3 TeMH. ToMy MOXKe OYTH KOPHUCHHM ITOCTaBUTH LIiCTh IUTaHb
(Xt0? Ilo? de? Komm? Yomy? Sk?).

3anoBHITH CTOBIEIb 3 Ta neperysiHbTe cToBmui 1 ta 2. ITig yac podoTu yuHi
MOXYTh nieperisgaatu cBoi Tabmuii K-W-L, nonarouu iHpopMaliro 10 CTOBIYHKA
3: «lo Bu BuBumM?» OCKIIBKM Y4YHI 3aUCYIOTh T€, IO BOHU Ii3HAIUCS, TO
MOXYTh MEPErNISHYTH MUTaHHS B CTOBIII 2, MEpEBIpAIOYN OyIb-SKi MUTAHHSI, HA
SIKI BOHHU TeTep MOXKYTh BIANOBICTH. BOHM Tako MOXYTh JIOAaTH HOBI 3alIUTAHHS.
VY4HI TakoX MOBHHHI NEPErIIHYTH KOJIOHKY 1, mo0 BH3HAUMTH Oyab-siKi XHOHI
VSIBIICHHS, IKI BOHH MOTJIM MAaTH Mepe]l IOYaTKOM POOOTH MiIpO3aiiy.

OcTaHHS KOJIOHKAa MOJKE 3aIllOBHIOBATUCS BXKE ITICISI HACTYIHOTO €Taly —
ocMMCIICHHS, a00  MOXHa  Ofpa3y  BJAIITyBaTH  OOTOBOPEHHSA B
napax/Tpiiikax/koMangax. I1oTiM y4Hi 3allOBHIOIOTh OCTaHHIO KOJOHKY TaOJHILI.
Ticns yoro #ne cniibHE OOrOBOPEHHS TOro, YM 30irmuch KojaoHKH 2 i 3. Kononka
«What do you Want to know?» mae momroBX [0 MOJAJIbLIOTO IOIIYKYy HOBOL
indopmarii caMOCTIHO — 10 HACTYIIHOTO 3aHSTTSL.
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2. IIpozno3ysannus 3a inlocmpauicio.

VYuutens mokasye LIIOCTpaifo 10 TeMH 00roBopeHHs. J{iTh MaroTh 3po0UTH
CBOI TNPHITYIIEHHS OO TEMH, Ta II0 BOHHU 3HAIOTH i3 IIHOTO NPHBOJY. YUHUTENb
MOK€ MTOCTABUTH TaKi MUTAHHS: SIK BU JyMaeTe, IO TyT 300paxeHo? J{o doro me
BiJTHOCHUTBCS (Y TIOBCSKACHHOMY JKUTTI, UM JIO SKOT rayy3i Hayku Toio)? Ska rema
Hatoro oorosopenns? 1o Bu yynu mpo me?

_____ B et |
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L B N LT

3. Acouiauis.

3aCTOCOBY€THCS ULl BUSHAUCHHS TEMH YPOKY, PO3BUBAE yIBY Ta iHTYiLilO.
VY4HI MalOTh BHCIIOBUTH CBOi 3j0Trajku/acomianii mpo Temy, 3aBAaHHsS IS
BUBYCHHS TEMHU, I1iJIb BUBUCHHS 1i€l TeMu. OOroBOpPEHHsI Ma€ BiJIITOBXYBATHCS
BiJl SIKOTOCh Y3arajJbHIOBAJBHOTO CJIOBA, HANPUKIAL, «Smog/cMory (Ijas TeMH
«3a0pyAHEHHS HABKOJIMIIHLOIO CEPEAOBUILA» 3 aHIUIIHCHKOI MOBH).

4. Mo3koBuii IITYpM

«MO3KOBUM IITYpMOM)» Ha3WBAIOTh CIIUIEHE PO3B’s3aHHS NPOOJeM, sKe
3a0e3nevyeThesi 0COOIMBUMH PHHOMAMH.

«MO3KOBHIT IITYpM» YMOBHO TOJIUISIOTH Ha JEKITbKA €TAIliB:

- reHepariis i1ei;

- Bi10Ip Kpamoi ifef;

- aHai3 i1ei.

IMix wac mepiioro eramy «MO3KOBOTO INTYpMY» — TeHepauii iei — yci
YYaCHMKH MarTh I[PaBO BHCYBAaTH CBOI TIPOMO3HMINT IIOJO BHPILICHHS
MIOCTaBJICHOTO 3aBAaHHs. Kputuky ineit 3a0oponeHo. Bei yuacHUKM MaroTh IpaBo
CIHOKIHHO BHCIIOBJIFOBATH CBOT JIyMKH.

Hacrymuwuii eranm — Bin0ip kpamoi igei. [1ix yac nporo eramy He MpUHHSTO
HAroJIOLUIyBaTH HAa aBTOPCTBI Tiel uu iHmoOI inmei. YBaxkaioTh, mo Kpami inei €
Pe3yIbTaTOM KOJIEKTHBHOI TBOPYOCTI.
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OcranHiii eran — aHami3 ifnei (y4acHUKH 00 ’€IHYIOTHCA Y JBI TpyHH —
NPUOIYHKKIB 1 CyNPOTUBHUKIB. HUMI MaroTh OyTH mpoaHaii30BaHi BCi apryMeHTH
«3a» 1 «IpoTH» KOXKHOI 171€e1).

Hampukman, mix gac BHBYEHHS TeMH «Sports» IOLITBHO OpraHi3yBaTH
poborty B Takuit crioci6. Kiac Tpe6a 06’ennaru y nsi rpynu. OHa rpymna 3anmcye
nepeBart CIopTy, a iHIIa HEJIOIIKH CIOPTY.

a) What is a good and what is bad about sports?

Advantages Disadvantages
1. All sports and physical exercises arel. We can hurt ourselves doing some
very useful.kind of physical exercises.
2. Sports prevent us from diseases.2. It is difficult to combine going in for
3. Sports make us more organized and/sports and studies.
disciplined. 3. Going in for sports takes too much

4. Sports develop a personality.time.
5. It teaches us to win and to lose.4. We should buy some special
6. Sports make us feel and look better.  lequipment.
5. Sports can make us nervous.
6. Going in for sports is dangerous.

b) What must we do to be healthy (to keep fit)?
Koxkma xomaHzma 3ammcye cBoi inei, i HOTIM wWieHH 000X KOMaHJ
OOMIHIOIOTBCSI CBOIMH JyMKaMHU.
- get up early in the morning;
To keep feet - do my morning exercises;
- take long walks in the open air;
- do some training;
- wash my hands before meals;
- keep my body clean;
- keep my teeth clean;
- get enough sleep.

5. Kowuk ioeil.

MeToro TeXHIKH «KOIIWKY ilei» € 31eOiIblIoro 3alliKaBJICHHS iTEH.
VYuurtens cTaBUTh NUTaHHS NPO Te, IO YYHI 3HAIOTH NIPO MEBHY TEMY/TIPOOIIEMy.
KoxxeH yueHp 3amucye Te, 1o 3rajgae (Ha 1e BUALIsIeTbes 2 XB.). Jam yuni
0OMIHIOIOThCS 1H()OpPMALIIEID B KOMaHJaX — 3alUCYIOTh HOBI ijei, SKIIO Taki B
KOTOoCh 3 sBIATHCS. [10TiM IO KOy KO’KHA KOMaH/Ja Ha3UBa€ SKUICh i3 3alUCaHUX
(dakTiB 1 BCl pa3oM CKJIQJAIOTh €JUHUI CIIMCOK iJIed y BUIJISII Te3 — B OJUH
«KOHIMK» (MOKHA B3TH peaJIbHUH KOIIMK 1 CKJIafaTé TyAM mamipui 3 izesmu abo
K HaMaJIOBaTH HOro Ha IUIaKaTi Ta NPWIIIUIIOBAaTH TyAU CTikepu). ['onoBHMI
IPUHIUI — SIK 1 B OpeHHCTOPMIHTY — 3aIMCYIOThCS Bei ifei, HaBiTh IOMMUJIKOBI.
HanpukiHii 3aHATTS BUMTENIb MOXKE BHUIIPABUTH HEJAOCTOBIPHI TE3M Ta BIIUCATH
Ty pa3oM 3 JIiITbMH HOBY IIPaBIUBY iH(OpMAIIifO.
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6. Ilpasunvno/nenpasunvho. YUUTeNlh CTaBUTh KIIACy 3a3Iajerighb MpOIyMaHi
MUTAHHS 3@ TEMOKO 3aHATTA. YCi MUTAHHS MOYMHAKOTHCSA 3 «A MpaBia, 1io...?7».
Biamosiibp MOke OyTH TIJIBKH «TaK YH Hi.

7. Toeci/monki numanna. YYUTENb yIANITOBYE ONHUTYBAaHHS 32 II€BHOIO
TEMaTUKO (MMUTAHHS TOTYIOTBCS 3a3/1aJICTi/Ib).

«ToHKI» TUTaHHS TependavYaroTh BIJMOBIAb JIMIIE «TaK Yd Hi» 1
MMOYMHAIOTHCA, Hampukiaa, Tak: Xrto ...?7 [o...? Ywm mpasma, mo...? Ym
MpaBUIIbHE TBEPKCHHS, MO...7 Y MoxiuBo, mo...? Yu 3rigai Bu 3...7 Sk
3BaTH...? SIky Ha3By Mae...?

«ToBcTi» MNHUTaHHS BUMAaralTbh PO3TOPHYTOI BINNOBIAI — 3 aHai3oM,
CHHTE30M, MOPIBHAHHAM, OLiHKOI0. Hanpukian: naiTe TpU MOSCHEHHS, YOMY...?
IMosicHiTh, YoMy...? YoMy BM BBaxaere, 10...7 Y udoMy pi3HMIS Mix...?7 Sk
MOXKHA y3aralbHUTH NOHATTA...? o Oyxe, akmo...?

)What type of questions do you ask!? C{ :

o N TR S IR
The answers are right there in the book.  You have to think and search to find the answers.
How many? What do you think?
What if?
?
Who How would you feel if?
b When? Why did?
What do you think?
What might?

What would happen if?

Q &

| G00D READERS KNOW THC
DIFFERENCE PETWEEN Thin AND
Thick QUESTIONS

Let’s practicel As you read, record the questions you have

in each category:
STORY TITLE:
Thr Questions Thick Questions
+  Canbe answered easily +  Make you stop and think
+  Ceon find answer directly n +  Can't be answered with one
text word.
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HpI/IKJ'IaZ[ «TOBCTOI'O» IMMTAHHA

Squanto
/ Squanto was very helpful to the \

Pilgrims. He showed them how to grow and

cook corn. He showed them how to hunt, make
traps and fish. He could speak English, so he
was a good translator. Squanto helped the
Pilgrims make peace with the Wampanoag

Indians. The Pilgrims were lucky to have

@,uan’ro's help.

. What might have happened if the
Pilgrims hadn't met Squanto?

8. /lepeso npunywiens.

Lleit npuiiom jponomarae OyayBaTH IPHUITYIICHHS 3 MPHBOIY PO3BUTKY
CIOKETHOT JIiHIT B TEKCTI.

IIpaBuna poGotu i3 HUM HpUHOMOM: CTOBOYp JepeBa — Tema, TiIKH —
MPUITYIICHHSI, SKi BEAYTHCS 3a JBOMA HAIlpsMaMH — «MOXKIIHBO» 1 «HMOBIpHO»
(KINBKICTh TIIOK HE OOMEXeHa), 1 JHCTS — OOIPYHTYBaHHS LHX IPHITYIICHb,
apryMEHTH Ha KOPUCTh Ti€l UM iHIIOT JyMKH.
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TexHoJoril TOBCTI/TOHKI MHUTaHHS, JEPEBO IMepeadaueHb, KOIIUK iei Ta
OpEHHCTOPMIHT MOXKYTh TaK0>X BUKOPHUCTOBYBATHCH 1 B IHIIMX €Tamax PO3BUTKY
KPUTHYHOT'O MHUCIICHHS (TITBKH METOK IXHBOIO OyIe BiIMOBIIHO OCMHCICHHS ab0
peduiekcis 1momo Marepiany).

OCMUCJIEHHSA
1. TexHoJiorist «6 Kane IOXiB».

Moske 3aCTOCOBYBATHCH 1 Ha €Talli BUKIIUKY, aJle BXKE MICTHTh MEBHI €JIEMEHTH
OCMHCIICHHSI Ta HaBiTh pediiekcii. YuHi 00’€Hyr0ThCs B KOMaHH (200 116 MOXYTb
OyTH OKpeMi poiti 4715 17II0auHN), KOYKHA 3 SIKHX OTPHMYE CBOTO «KATICIIIOXa).

Koumnip xanenroxa Bka3ye Ha TUII 3aBJaHHS:

Binuii kanenrox — po3KaxiTe nMpo TeMy Jimie y pakrax i nudpax.

XKoBTuil Kamemox — HoAyMaiiTe, doMy ... (Hami iine skech NMTaHHS, IO
CTOCY€THCS (hyHIaMEHTaIbHUX OCHOB TE€MH, Ky AOCTIIKY€E KIIac).

YopHHii Kanearox — TOBEAITh, HIO ... (Y paMKax TeMH).

UepBoHMH Kamenox — MoAyMaiTe, SKUii eMOLIHUI CTaH MOKe BUKJIMKATH B HAC
s Tema (200 SIKHMIACH T1 KITFOUOBHIA €IIEMEHT).

3enmeHuid KamejaoxX — IMOAyMalTe, sIK BUKOPUCTATH TeMy/ll eleMeHTH, 1ol Ie
3pOOHIIO HAIIIE KUTTS paJiCHIIIMM?/ sIKi MO3UTHBHI MOMEHTH Ma€ 15 Tema?

CuHIil KamemoxX — y3arajpHiTh BHCIOBJIIOBAHHS BCIX MOIEpPENHIX TIpyI-
KareIroXiB/MmiacyMyiTe, M0 KOPHCHOTO Ta HOBOTO MH Ji3HANNCH y pPe3yJbTaTi
I[bOTO 3aBJIaHHS.

wvi : =
v Blue Hat - Process — Green Hat - Creativity
3 Thinking about thinking. E Ideas, alternatives, possibilities.
(=) What thinking is needed? E Solutions to black hat problems.
e Olgamszg the thinking. d
Planning for action. o=
[- B -
: ()]
Wiite Heat - Facts T .
g Information and data. E ow Hat - Benefits
1) Neutral and objective. ] Positives, plus points.
[_‘3 What do | know? = Why an idea is useful.
[ i What do | need to find out? g Logical reasons are given.
How will | get the information | need?
3 : wvi
= Red Hat - Feelings 5 Black Hat - Cautions
Intuition, hunches, gut instinct. ¢ :
— iR — Difficulties, weaknesses, dangers.
=1 Myfeeiingsightnon: - %/ Spotting the risks.
L Feefings con cha T\ge. = v Logical reasons are given.
[ No reasons are given, 5
e
2. 3ur3ar.

IIs TexHomnoris nomoMarae y4YHsSM [ETalbHO OCMUCIMTH TE€My Ta PO3BUHYTH
HABUYKU KOJISKTUBHOTO KPUTHYHOTO aHami3y. Etanu 3ausTTs:

e VYuyni 00’egHyroThCst B poboui rpynu mo 4-6 oci6. Ilepen koxHOMO

KOMAH/IOK0 CTaBHTHCS 3a/1a4a — CIIUIBHO CTBOPUTHU Y3aralbHIOBAIBHHUI TEKCT

3a TEMOIO 3aHSTTSA B MEBHOMY CTHJI (CTWIB — €ce, JIUCT APYTY, TE3U M0
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KoH(epeH i, craTts B NPOQIUIBHUI JKypHad, BIpHI TOIO — MOXHA
BU3HAYUTH USIXOM KEePEOKYBaHH!).

KosxHa po0Ooya rpyna chiibHO BU3HAYA€E KIIFOYOBI i1€1 MailOyTHHOTO TEKCTY
(omopui cnoBa/ IuiaH/ cxema). MoKHA BHUKOPHUCTOBYBAaTH TYT SIKYCh 3
TEXHOJIOTI{ eTary «BUKIUKYY.

IMicas 1bOro KOXKeH WICH KOMaHAN OTPHMYE SKYCh €KCIEPTHY POJb (MOXKHA
[OpaxyBaTUCS HA HepLIMii-4eTBepTHH y KoxHiM komanni. Koxxen Homep
CHUMBOJIIZYE SIKYCh €KCIEPTHY poJib). [lani olHaKOBI HOMEpHU 3 yCiX KOMaH]I
CIJJAfOTh TMPAIIOBATH B HOBIH, €KCIIEPTHIH TPYIi — TaK YTBOPIOIOTHCS 4—6
eKCIIEPTHUX TPYI, SKi MPAIOI0Th 32 4—6 HApsIMaMu.

ITicast Takoi criBHpani eKCrepTH MOBEPTAIOTHCS 10 CBOIX KOMaHI, sIKi Oyiu
BU3HAYEHI HAa TII0YAaTKy 3aHATTA. | BXKE TaM CTBOPIOIOTH CITIIBHHI
y3araJbHIOBAIGHUH TEKCT Yy BU3HAa4eHOMYy CTHi. [Ipn mpomy KOXkeH 3
EKCIIepPTIB CIEpIIy Ma€ JOHECTH IHIIMM WICHaM KOMaHIH Pe3yIbTaT poOOTH
eKCIEepTHOI TPYyMmH — Ui TOro, MO0 yCi HampsMH TEMH CTald BiJOMi
KO’KHOMY 1 OyJin BpaxoBaHi B ITPOIIEC HAIIMCAHHS TEKCTY.

[Micns HamMcaHHS TEKCTY KOXKHA KOMaHIA 3a4MTye HOro Mepel YCIer
ayJIUTOPIEIO.

3. Fishbone (Pu0Ha kicTka).

CBoro Ha3zBy Il IHCTpyMEHT [icTaB dYepe3 Te, LI0 HOro BizyalbHe

BUPa)XEHHs Haraaye puOHYy KicTKy. BiH 1OB30isi€ y4yHSIM «pO30UTH» 3arajbHy
poOJIeMHy TeMy Ha HU3KY IIPHYHMH Ta apTyMEHTIB.

3acTocyBaHHSI [BOTO NPHHAOMY JONOMOXKE YYHSIM 3PO3YMITH BaXkKIIHBICTb

apryMeHTarlii, a TakoX Te, 10 KOXHa mpobiiema — OaraTorpaHHa, MOXe MaTH
KiJIbKa TPUYMWH, 10 BIUIMBAIOTH OJIHA Ha OJHY. «PHOHa KicTka» € IyXe Ji€BUM
IHCTPYMEHTOM Yy 3aCTOCYBaHHI 10 COLIQJIbHUX TE€M, Ha 3pa30K «IIKiJUINBI 3BUYKIY,
«IIATITKOBA 3I0YMHHICTEY, KIIOTaHa €KOJIOTiS B MICTI» TOIIIO.

/ / /
/
/

\
\
\ \ \

/ /
/ /
V4 [
\ \
\ \

\ \
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[opsinok poboTu:

e [licist crijIbHOTO OOTOBOPEHHS MPOOIEMHOT TEMH MiJ] MOJICPAIli€r0 BUUTEIS
YUHI 3aIUCYIOTH 11 uiTke (hopMyItoBaHHA B 1ol «I[Ipobiemay.

e [licnsa amanmizy iHdopmanii 3a TeMOr0 (3 TEKCTOBHX MaTepianiB, (ilbMiB
TOIIO) y4HI BUAUIAIOTH NPUYMHU Ta apryMEHTH, L0 iX MiATBEPKYIOTH.
YacTo mpuuuH 3HAXOAUThCS Oiblile, HiX apryMEHTiB. Y TakoMy BHIAJIKY
BapTO MOSICHUTH AITSM, IO e — HOPMAIBHO, a/Ke OyBalOTh CUTYyalii, KOJIH
MPUYUHU I HE MAalOTh JIOTIYHOTO TOSICHEHHS W 3allHIIAlOTHCS B SIKOCTI
MIPUITYLIEHb.

o [llmsaxoM aHami3y «IPUYNH-apPTYMEHTIB» IiTH (OPMYIIOIOTH BHCHOBOK,
SIKMH 3aIUCYETHCS B OCTAHHIM YaCTHHI MaJFOHKA.

4. INSERT/IHCEPT (inTepakTHBHa cHcTeMa 3amucy s e(eKTHBHOIO
YyHTaHHS il po3MipKoOBYBaHHsI) — Bij aHrjiiicekux ciiB: I — interactive, N —
noting, E — efective, S — system, R — reading and T — thinking) — cuctemHa
pPO3MITKa TEKCTy MiA dYac YUTAaHHA W OOZyMyBaHHS, IO [O3BOJSIE 3HAYHO
AKTHBI3yBaTU MPOLEC CIPUHHATTS iHOpMALi] Ta HiIBULIIUTYH HOTO e(heKTUBHICTb.

Meron nonomarae yCBiIOMIIIOBATH TEKCT, BHIUIATH B HBOMY BiJlOME,
HEBiZIOMe, IliKaBe, «COPTyBaTH» Marepiall. YBa)KHE «YHMTaHHS 3 MapKyBaHHIM
TEKCTy» JIOIOMAara€ Y4YHSAM aHaJi3yBaTH TEKCT Yy TMpoLeCi UHTaHHSI Ta
BUKOPUCTOBYBATH PE3yJbTaTH LIOTO aHANII3y 3a/Ie)KHO BiJl HaBUYaJIbHUX 3aBJaHb:
BUJIIJICHHS TOJIOBHOTO, PO3yMiHHSI JIOTIKH TEKCTY, IPUBEPHEHHS YBaru 110 MOHATH,
3B’53KiB TOLIO.

Ile TexHoMOriA Ja€  MOXIWBICTh  JHTHHI  TJHOIIE  OCMHUCIIHTH
3alpONIOHOBAHUN JUISL ONpAIIOBAHHS TEKCT. YYHI YHTAIOTh TEKCT 1 CTaBJIATh
BIJIMOBI/IHI TIO3HAYKH OIS OKPEMUX CITiB/(pa3:

+ 4 ne 3HaB

- 51 ue He 3HaB/ Sl nymaB iHaKIe

? 1le MeHe 30UBYBaIO

! 51 xoTiB O Ai3HATHCS TIPO I JCTANbHIIIE

Jani y4Hi 3aOBHIOIOTH TaOJIMIIO, KyAW BIMCYIOTH (hpasu/cioBa/peucHHs, Mo iX
3a4eNMIY, — Y BIIIOBIIHY KOJOHKY:

+ - ? !

5. Pomamka bayma.

[HCTpYyMEHT po3poOieHuit 3a MeAaroridyHUM MPUHIAIOM TakKCOHOMIi (Bix
rpel. — HOPSIOK 1 3aKOH) aMepHKaHChKOTo ncuxoiora benmkamina biayma ta iioro
LIECTH PIBHIB HABYAIBHUX I[JIEH y KOTHITHBHIN cdepi: 3HaHHSI — pO3YMIHHSI —
3aCTOCYBaHHS — aHAJI3 — CHHTE3 — OIliHKa.

e [licns mepioro 3HaioMcTBa 3 iHGOpPMALi€I0 YUUTENIb CTABUTh YUHIM MUTAHHS:

e [lIpocri/dakruuni (Ha nepeBipky nam’sri): lo...? [e...? Komn...?

e VYTOYHIOBAJIbHI: TH BBakaell, 1mo...? ToOTo TH cka3aB, 1m10...? Tu Oauuir e
Tax...?
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IosicHIoBasBHI: YoMy ...? I1]o MaeThes Ha yBa3i...? Ska ronoBHa inmes...?

TBopui, Jie € elIeMEHT MPOTHO3Y/TPHITYLICHHS: a 110, SIKOH. ..?

Sk Ou mokpauuy. . .7 3anponoHyHTe allbTepHATHBY .. .

OuiHIOBaNbHI: YUM IIOCh BiApi3HI€ThCS Bif iHIIOro? Hackinbky IiHHUMY €. ..7?

Sk Ou BU BU3HAYMIN/ApTyMEHTYBaJH. ..? SIKe CYI)KEeHHSI BU MOXKETE 3pOOUTH 3

TIPUBOY. .. 7 TOIIO.

e [IpakTW4Hi, IO MalOTh BHUCBITJIMTH 3B’S30K Teopil 13 JKUTTAM: Je Le
3aCTOCOBYEThCS B MOBCSKACHHOMY JKUTTI? SIK Il MOXHa BHUKOpDHCTaTH Ha
MIPaKTHIIi?

IMutanHs MOXHa OQOPMHUTH Yy BHIVISI «poMaliku biymay (e Ha KOXHIMH

MEIFOCTII — BIAMOBIZIHE MMUTAHHS) Ta JAaTH HA ONPALIOBAHHS B KOMaH/aX.

6. Jloriunmii JIaHIIOKOK.

VYuHSIM faeTbCs 3aBJAHHSA, A€ € YPUBKU 3 TEKCTy, LUTATH, (aKTH, MOJIi,
BU3HAYHI IIEPCOHH — YyCe 1ie MOTPiOHO MOeAHATH a0 3alUCATH B XPOHOJIOTTYHOMY
HOPSAKY, 3TAHO 3 JIOTIKOIO.

7. Kapyceas.

Komanmna poGora. Yuutens (opMmymtoe mpoOIemMHI MUTAaHHS BiAKPUTOTO
XapakTepy — CTUIBKU, CKUIBKM € KOMaHA. 3a3ljalerinp MOTpiOHO MPUTOTYBaTH
KOJILOPOBI MapkepH, apkyir A3 3 nuTaHHsIMHU (110 1 Ha KOXHOMY). 3a CHTHAJIOM
yUUTeNs apKylli TepelaloThCs MiK KOMaHIAMH 33 TOJMHHHKOBOIO CTPLIKOIO.
T'pyna choipHO 3amucye BIiANOBIAr HA MHTaHHA. BIigNoBiAI He MaloTh
MOBTOPIOBATUCH. J[ai MOXXHA BHBICHTH apKyllli Ha JOIIKY Ta MPOTOJOCYBATH 3a
HalKpally KOMaH/AHY, BiIMIOBiAb HAa KO)KHE MUTaHHS (OCTAaHHE BiTHOCHTHCS BXKE IO
HACTYNHOTro eTany — «Pediexciin).

PE®JIEKCIA
1. Knacrep.

IMpaBuna CTBOpEHHSA: Yy LEHTPI 3alUCYETHCS CJIOBO, HABKOJO SIKOTO
(ikcyroThCs CII0BA/CIOBOCIIONYUCHHS, OB’ A3aHi 3 TeMOI0. YUHi 03BYy4YYyIOTh yce,
IO 3HAIOTh, BUKOPUCTOBYIOYM METOJl MO3KOBOro Itypmy. Lle MoxyTh OyTu He
JUIIe 4JiTki QakTe, ane W acomiamii um TBOp4i crnpuitHATTA. ami Bes s
iH(OopMaIIisl CITBHO 3 YUHSIMH TPYIYETHCS, KIACUPIKYETHCS, KATETOPU3YETHCS Ta
oopMIIOETECS TpadhiuHO B IEBHY CXEMY.
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2. CuHKBeiiH.

CuHKBellH — KOpPOTKMII HepuMOBaHMIl Bipml i3 5 psikiB, BUHaHIeHHH
aMepHKaHChKOIO Toerecolo Anenainoro Kpemc mijn BmiMBOM SIOHCHKOI moe3ii.
TexHika IIbOro BipIa i€aNbHO MiAXOMUTH AJS PO3BUTKY OOpPa3sHOTO MHUCIEHHS,
KOHIIEHTpaLil 3HaHb, IIEPEOCMUCICHHS OTPUMAaHOI iH(opMallii, BUpaXKEHHs CBOET
MO3ULIT I0/I0 TEMH, a TAKOX JUUI BUBUCHHS HOBUX IOHSATH 3 IHO3eMHOT MOBH. SIK
CKJIACTH CUHKBEIH:

1 psimok — 1 cJ10BO — rojioBHA TeMa/00’€KT 00roBOpeHb (IMECHHHK YK 3aiiMEHHHK).

2 pSOK — 2 CIIOBa, IO ONHMCYIOTH BIACTHBOCTI/O3HAKH/XapaKTEPHCTHKU 00’€KTa
(IPUKMETHHKH, JIETTPUKMETHUKH).

3 psgok — 3 crnoBa, MO OMHCYIOTH Mii, XapakTepHi ais 00’ekta (mieciosa,
JUENPUKMETHUKH).

4 psok — ¢pasa i3 4 ciiB, y SKUX aBTOP BHCJIOBIIIOE OCOOUCTE CTABJICHHS 10 TEMH.
5 pSIOOK — CIIOBO-pPE3IOME, KIIFOUOBA XapaKTEpUCTHKA ab0 HOBa IHTEpIpeTallis
00’€eKTa.

IIpuxnanu:
Math Puppy
Important education Fluffy, happy
Adding, subtracting, multiplying Running, barking, licking
Sometimes difficult, sometimes easy A wagging tail behind
Numbers Dog
3. Kyrn.

Ieit 3aci0 HaBYaHHA BHUKOPHCTOBYETbCA, 100 HABUUTU  JiTei
CaMOBHM3HAYECHHIO Ta BiJCTOIOBAHHIO CBO€I TOYKH 30py. Has3By BiH OTpuMaB Bij
(opmMu TpoBeseHHS — Y4HI (QOPMYJIIOIOTH pi3HI TOYKM 30py IOJO TEMH Ta
PO3XOMATHCS MO PI3HUX «KyTax», abW 3HAWTH BINMOBINHI apryMEHTH. YUYUTEIIO
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moTpiOHO Tak OpraHi3yBaTH Iei mporiec, mob yuHi CaMOCTIHHO BU3HAYMIIN CIIpHI
[IMUTAHHS T4 HAIPSIM JIUCKYCil, caMi PO3XOAUIKCH T10 KyTax.

Hatikpamme m1st Takoi TUCKycii MiAXOIATh TEKCTH, CTATTi, BUMAIKA 3 )KHUTTS, 110

MalOTh CBITOTJISIIHUNA OaraTo3HAUYHHM KOHTEKCT Ta TMOB’si3aHi 3 OyJACHHUMH
VSIBICHHSIMH, MOJCJISIMHU TOBEIIHKH, COLIAILHIMHU W SKOJOTIYHUMH TPOOIIeMaMHu,
KOJICKTUBHUMH Mi(aMu Ta yrnepemxeHHsIMUH. Cxema TpPOBEACHHS «KYTiB» (BOHA
BKJIOUae B cebe Bei eranu: «Buknmmky, «OcMucieHHs» Ta «Peduekcito):

3HAOMCTBO 3 TEKCTOM. YUHTEIb Ma€ BUOPATH TaKUH TEKCT, IKUH BiJ MOYATKy
MOX€ HaIlITOBXYBAaTH Ha 0araTo pi3HUX iHTepIpeTarii.

Jitn popMyIOTh CBOIO KIIOYOBY AyMKY WLIOAO0 OTpUMaHoi iHdopmarii Ta
0OroBOPIOIOTh TEKCT y Mapax/mamux rpynax. [Ipy npoMy 3aBOaHHS MOXe
3By4aTH II0-Pi3HOMY, HaIpHKIAJ: «3alHUIIiTh CBOIO JYMKYy CTOCOBHO
MIPOYHUTAHOTO», «OLIHITH IMOBEAIHKY T€pOiB», «IIOSCHITh, YOMY TaK MOIJIO
CTaTHUCS», «3aMPOTIOHYHTE CBill BapiaHT BUPILICHHS MPOOIEMU».

VY KOXHIN Tpymi SIKUHACh OJIMH YYC€Hb MA€ CTATH AHAJITUKOM, 3aBJIaHHS SKOTO —
BHUSBJIATH NMPOTHJICKHI OJJHA OJIHIN TOYKHU 30py. TaKOX y4UTEsb CTABUTH MEPE/T
HUM KOH(QiNeHLIHHEe 3aBIaHHA — BHUSIBUTH, SK WICHH KOXHOI TIpymnu
3OiMCHIOIOTH CBill BHOIp Ha KOPHUCTh SKOICh i3 TOUOK 30py, SIKUMH
apryMEHTaMH KOPHUCTYIOTBCS. TOX  aHAIITHMKM TEpPEeMIlIalTbcs MK
KOMaHJaMH Ta POOJISTH OCOOUCTI 3aIMCH.

I'pynu 03By4yIOTh HIepel yciMa MPUCYTHIMHU TOJIOBHI TE3H CBOTO OOTOBOPEHHS
— TaKk BWSBILIIOTHCS KiJIbKa BIAMIHHAX MDK c000I0 TOYOK 30py, SKi
MOBTOPWJIMCH Y PI3HUX Tpynax. YUWTeNb AOMOMAarae IiTsAM c(hOPMYIIOBATH
pI3HI KIIOYOBI TMO3UINI, 32 SKAMH JIiTH TPYNYIOTbCSI B HOBI KOMaHIU i
PO3XOIATECS «IO KyTax». AHAJNITHKH CTaHOBJIATH OKpeMmy rpymy. Jitw, 4us
TOYKa 30py He 30IraeThes i3 KOIHUM 3 KYTiB, MAIOTh BHOIp: TIPHEAHATHCS IO
HaAMOULIBII MIXOAAIIOT0 «KyTay abo X YBIATH B IpYIy aHATITHKIB.

Jamni koxHa 3 TPyl CHUIBHO IIyKa€e apryMEHTH Ta TOTY€EThCS 110 BiJICTOIOBAaHHS
CBOE€T TOUKH 30py. Takok y KOMaHaX 0OUPAIOThCA JOMOBIIaYi.

[NapanensHO rpyna aHaJiTHKIB HalpalnbOBYE KPUTEpii Ui OL[IHKM BUCTYIIIB
koMaHa. OCHOBHE 3aBIaHHS — BIACHIJKYBaTH €Talmy pO3BUTKY imed Ta
BIJIMIOBICTH Ha BaXJIMBE INWTAHHS: SK HaclpaBai BinOyBaeTbcs BHOIp Ha
KOPUCTh TE€BHOI TOYKH 30py? YUHTENb MOXE JOIOMaratd iM y LbOMY
HEJIETKOMY 3aBJIaHHI.

JomoBizaui Bix KOMaHJ pENpe3eHTYIOTh CBOIO KIIOYOBY i/Iel0 Ta il
aprymMenTanito. ITicis 9oro aHaITHKH 3a JOTIOMOTOI0 BUUTEJISI MAIOTh OLIIHUTH
BUCTYIH TpPYyN 3a TUMH KpUTEpisIMH, SKI BOHM BUAUIHIM (MakCHMallbHa
KIJIBKICTB KpuTepiiB — 5). IIpiopureT Mae HamaBaTHCcs HeE JMINE KOMAaHII, IO
HaHOLIBII YiTKO apryMeHTyBasla TOUKY 30py (3 TeopisiMu, akTaMu, JaHUMH Ta
IpUKJIAaMu), ajle ¥ Till Tpymi, sfKa 3MOINIa y3arallbHUTH TOYKU 30pY IHIIMX
KOMaH/I Ta BpaxyBaJia iX y CBOEMY BHCTYIII.

PesynbraT OIiHIOBaHHS Ma€ O3BYYYBAaTUCS MaKCHMAaJbHO TOJIEPAHTHO, 3
aKIICHTOM Ha MO3UTUBHI MOMEHTH B KOXXKHOMY BHCTYymi. IIpo 1ie aHAIITHKU
MaloTh OyTH TIOTIepeKeHI 3a3/1aJIeTi Ib.
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4. Ece.
V4HsIM JTa€TbCsl 3aBIJaHHS HAMUCATH apryMEHTOBAaHE €ce Ha PO3TIISTHYTY
TeMy ab0 TIEBHOI KIIFOUOBOT TE3H/IyMKH/ACIICKTY TEMH.

Writing task

You have seen this announcement in an international
magazine for schools, asking for contributions of
stories about journeys for a future issue.

Stories about journeys

We are looking for stories about journeys for our
magazine. Write a story that begins with this sentence:
It had come at last — the morning I had waited for, for
so long.

Your story must include:

* atrain

* a passenger.

A Write your story in 140-190 words. Follow these
steps.
» Start with the sentence given.
* Explain why you had waited for so long.
= Say what happened next.
= Include the two items given in the story.
» Give your story an interesting ending.

Check.

' ) ) ) v Have you started the story with the sentence given?
+ ltwas Sunday morning/my birthday/the first day /

Have you included the two items given in your story?

of my holidays. v Have you included an introductory paragraph that
* | was sitting/lying/talking/waiting ... interests the reader?
* Suddenly/At first/After that/\When/Finally/At last ¥ Have you used strong adjectives and adverbs to
* ltwas horrible/wonderful/amazing/a nightmare! make the story interesting/exciting?
s Sheienid ! v Have you used a range of narrative tenses to tell the

o - story?
* ltwas so exciting./l was so excited. i
v Have you organised your paragraphs well?
* | shall never forget/always remember ...

<~

Have you given your story an interesting ending?
. '
* Itwas the best/worst journey I've ever ... v Have you checked spelling and punctuation?

5. Tabanui.
Konnentyanbha TaOuuns: BUKOPUCTOBYETbCS Ul IOPIBHSHHSA TPHOX UM
Olble acmeKTiB/muTaHb (10 TOPU3OHTANl PO3TAIIOBYETHCS TE, IO HOTPIOHO

MOPIBHATH, IO BEPTHKANI — pi3HI PUCH 1 SKOCTi, 3a SKUMH Y4YHI MAaroTh
HOPiBHIOBATH).
3BeneHa TaONULA: Mae€ BaXIUBY OCOONHUBICTb — XapaKTEPUCTUKH JUIS

MOPIBHAHHS Y4HI MAarOTh MPUAYMATH CaMi, LIUIIXOM crijbHOI podoTu. Criepiy Bci
MPOIIO3HIIIi XapaKTePUCTUK 3alMCYIOThCS Ha JOLIKY Ta y3arajbHIOIThCs. 110TiM
YYHI MarOTh BUOpATH HAWBaXIIUBIII — apTyMEHTYBATH TPU [LOMY, YOMY caMe IIi,
a He iHI KpuTepil BaxkiauBi s mopiBHsAHHSA. [lani JaHi 3 ONpanboBaHOTO
MaTtepiaiay BHOCATHCS CAMOCTIHHO KOXKHUM y TaOJIUIIIO.

26



Most people know what a hot dog is. It’s a sausage in a roll. But do you
know why it’s called a hot dog? Well, the long red sausage that goes into a hot
dog is called a frankfurter; it got its name from the German town of Frankfurt.
The sausages were very popular in the 1900s but hot frankfurters were difficult
to sell in crowds. One man, Harry M. Stevens, had the job of feeding the
crowds in baseball games. He had an idea! Why not put the frankfurters in long,
hot bread rolls? This made them easy to sell. Stevens added mustard and called
them «red-hots».

The «red-hots» had a hot and spicy taste and became very popular. But,
in 1903, an American cartoonist drew a long German sausage dog in place of
the frankfurter. They were both long, and «Germany, so a frankfurter in a roll
became known as a «hot dog». It was a joke, but some people really thought the
sausages contained dog meat! For a while, sales of hot dogs fell but not for
long!

From «When in Britain»

Fill in the Grid

[Name

Got its name |Looked like 'Was sold at Is associated  |[Enjoyed
from with popularity
(place/object)  |(yes/no)

Frankfurters

Red-hots

Hot-dogs

6.

Thought Provoking Questions

Questions that ask for reasons

Why did you say that?

Questions that ask for evaluation of reasons

What reasons support that idea?

Questions that ask for clarification

Is that what you meant?

Questions that ask for explanations

What are some possible causes?

Questions that ask for evidence

How could we prove this?
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Questions that ask for definitions
What does that mean?

Questions that ask for counter examples
When would that not happen?

Questions that ask for alternatives
What would be a different view?

Questions that probe assumptions
How do you know?

Questions that ask for consequences and implications
What would the consequences be?

Questions that ask for connections
Do those two ideas agree?

Questions that ask for distinctions
How is that different from what was said?

Questions that ask for questions
What questions would be useful to ask?

Questions that ask for summary of the content
What have we found out?

Questions that ask for a summary of the process
What did we do well? What could we improve?

lucTpyMeHTiB/3aBIaHb Ul PO3BUTKY KPUTHYHOTO MHCICHHS HAa ChOTOAHI
BizoMo Habararto Ginbme. Ix MoxHa Jerko 3Haiitu B IuTepHeTi 200 K NPHAYMAaTH
caMoCTiiHO. Ba)XIMBO NpH BOMY ITaM’SITaTH, IO PO3BUBATH KPUTUYHE MHUCIICHHS
— IIe 3HAUUTh YUHUTH JiTeH HE TOMY, W40 BOHU IOBHHHI JyMAaTH, a AK BOHH MarOTh
IyMaTH — PO3BMBAaTH HABUYKH aHAJi3y, CHHTE3y, IOIIYKy Ta HEPEOCMHCICHHIO
iHpopMaIlil, HABYMTH CTaBUTH Iepes COOO OJATKOBI MHUTAHHS, 3HAXOAUTH
HECTaHJIAPTHI PIillICHHsI, aHATi3yBaTH CBOI BYMHKHU Ta 1ii. | unM Oisblie mome s
CaMOCTIHHMX JAYMOK Ta /il (3 MpaBOM Ha JesIKi MIOMHIIKH B MPOIIECI 3aCBOIOBAHHS
HOBUX 3HaHb) OTPUMAIOTh Ballli YUHI — THM e(eKTUBHIIINM OyJie HaBYAHHSI.
OpHe KUTalChKe MPUCIIB’st TOBOPUTD: « Ckagicu MeHi — i 5 3a6y0y, noKaxcu MeHi —
i s 3anam’samaro, 0036016 MeHi dismu camomy — i i Haguycsy. HaBUUTH TUTHHY
MHUCIUTH CaMOCTIHHO, 3BaKyBaTH, OpaTu BiJOBIAAJBHICTD 32 CBOi JyMKH W
PILICHHS — Y¥ XK HE 1€ € OAHUM 3 HAHBa)JIMBIIINX 3aBJaHb yIUTeIs? !
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I11. BopaBu 1Jist pO3BHTKY HABMYOK KPHTHYHOI0 MHCJICHHS
Reading Activities
Task 1

Look at the text in each question. What does it say? Mark the correct letter A, B or
C on your answer sheet.

Example:
Anita A Leah will be too late to meet Anita in tne café.

Leah phoned. Train is delayed — B Leah will not be able to go to the cinema with
arrives 7.10. She won’t have time to Anita.
see you in café as planned. She’ll . .
meet you inside cinema instead. C Leah might not have time to eat before she
She’ll have snack on train. meets Anita.

1. Read the instructions to the Exam Task below.

1. How many questions do you have to answer?

2. What do you have to decide?

3. Where do you mark your answers?

N

. Look at the example.
1. What kind of text is this?
a) a postcard b) a telephone message c) a notice
2. Where might you see it?
3. The correct answer is A. Let’s decide why.
Look at A. Underline the words which say Leah won 't have time.
Underline the words which mean to see Anita in the café.
4. Why is B wrong? What does the text say about the cinema?
5. Why is C wrong? Where and what will Leah eat? Does the text say she will or
might eat?

3. Look at Question 1.

1. What kind of text is this? a) a sign b) an email c¢) a label

1. Where might you see tills text? What words help you to decide? Underline

them.

2. When will the bus times change?

3. Is every 10 minutes more often than every 20 minutes?

4. Look at A. Is the sign about tomorrow? Will the buses leave ten minutes

earlier?

6. Look at B. Is until tomorrow the same as from tomorrow? Does the sign say the
bus journeys will take longer?

7. Look at C. Is after today the same as from tomorrow? Does the sign say there
will be more buses than before?
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8. Which one means the same as the sign? Choose A, B or C. What words in the

sign tell you? Underline them.

/"\\_

From tomorrow, buses
will depart every 10
minutes instead of every
20 minutes.

Sports Hall
Don't leave clothes in lockers
overnight. Keys for lockers
available at reception desk.

To | John
From | | Saskia

Anna's going to book the hotel tonight for
our holiday. She wants you to send her
£50 as she has to pay a deposit. Ring her
if that's & problem.

¥

X

Go to desk in corner for concert
tickets already paid for.
Do not queue here.

G _
A friend df swiine fas lent mie this book
ctberat Perus, | Konowes you're flying there
next week so why don't you read it first?

Sarah

Keys: 1C 2A 3A 4B 5C
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Card 1

A

Buses will leave ten minutes earlier tomorrow.,

Until tomorrow, bus journeys will take ten minutes
longer.

After today, there will be more buses than before.

You must remave your clothes from the lockers by
the end of the day.

You musin't leave keys in the lockers after taking
your clothes out.

Any clothes left overnight can be collected from the
reception desk.

Saskia wants John to

A
B
c

let Anna know if he isn't able to give her £50.
tell Anna if he doesn't want to go to the hotel.
send the deposit to the hotel for Anna.

There are still some tickets available at the desk in
the corner.

You shouldn't queue here if you've paid for your ticket
in advance.

You should go to the desk in the corner to pay for
your licket.

Sarah has read the book and is advising Gianni 1o
read it.

Sarah's friend recommended that Gianni read the
book before his trip.

Sarah is suggesling that Gianni reads the book
betore she does.



Card 2

-~

Samir

Josh rang to say tickets are still available
Jor the Helix concert  you're not: too late!
He's able to get. you a ticket. Let him know
today if yyou're interested.

Alex

e e

R

- 0

BEFORE LEAVING TRAIN
YOU MUST CHECK YOU
HAVE ALL YOUR
LUGGAGE

Sorry to hear your knee is so painful —%l
you're not able to play tennis with me.

Why don't we meet in town on Friday or

| Saturday instead? Which is better? 5] i

S5 BErCERSEpET I

/-‘\_

Make sure you have enough
money with you before
filling your car with petrol

Jake - You're coming to Sonia’s
party tonight, aren't you? You
needn’t worry about: food -
there'll be plenty there. Why nob
mnggwrmucmﬂ“wﬂﬂm
me, U'll pick you up. Lena

#.t’!" i

Keys: 1C 2B 3A 4C SB

What must Samir do?

A

find out it Josh is interested in going to the
concert

let Josh know if tickels are available for the
concert

contact Josh if he wants to go to the
concert

Passengers mustn't put any luggage near
the train doors.

Passengers should remember to take all
their bags with them.

Passengers with large suilcases may
leave them between the seats.

The main purpose of the email is to

A

suggest something.
apologise for something.
recommend something.

You must check you have chosen the right
petrol before filling your car.

You can pay with cash or credit card after
filling your car with petrol,

You shouldn't put petral in your car without
checking you are able to pay.

Lena wants Jake to give her a lift to
Sonia’s party.

Lena thinks Jake should take some music
to Sonia's party.

Lena would like Jake to bring something to
eal to Sonia's party.
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Card 3

1 [+ -
THESE BOOKS CAN BE "
BORROWED FOR TWO DAYS
WITH THE PERMISSION OF A c
TEACHER
Z e e A
James
Neil rang. He can’t play tennis with B
you tomorrow unless you lend him a
racket because his is broken and c
can't be repaired.,
; A
THIS BRIDGE WILL BE
CLOSED FOR REPAIRS B
FROM SUNDAY MIDDAY
FOR TWO WEEKS e
4
To || Emma
_From | [ Anna B
Hi Emma ﬂ. c
Can you look for my hat? | had it in
your car so it might be there. If not, it
might be in your flat somewhere.
Love Anna
Fol
5 el
A
If you want to go on trip 5
to Edinburgh, pay £20
deposit by Thursday. c

Keys: 1C 2A 3C 4B 5B
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A Only teachers are allowed to borrow these books

for longer than two days.

Give these books to a teacher when you bring
them back after two days.

You need to ask a teacher before taking one of the
books away for two days.

Neil is asking to borrow a racket from James for
their tennis game tomorrow.

Neil has cancelled tomorrow's tennis game with
James.

Neil will play tennis with Jamas when his broken
racket is repaired.

This bridge will be repaired in two weeks' time
beginning on Sunday at midday,

Repairs on this bridge will finish on Sunday at
midday.

It will not be possible to use this bridge on Sunday
after midday.

Anna remembers leaving her hat in Emma's car.
Anna isn't sure exactly where her hat is.
Anna wants Emma 1o réturn the hat she borrowed.

You'll need to take at least £20 with you lo
Edinburgh an Thursday.

Unless you pay £20 by Thursday, you won't be
able to go to Edinburgh.

The trip to Edinburgh costs £20 in total to be paid
by Thursday.



Card 4

Fiova

Jack vang. He can't contact
6eovgia. Has she changed hev phove B
vwamber? I she has a new owe, c
can you let him have i+?

A

A
o | [ All students
From | [ Mrs Jones B
| gave you homework to hand in next |
Thursday. I'm now going on a school trip &
on Thursday so | need the homework
next Wednesday instead. %
A
THIS LIFT IS OUT OF
ORDER. USE OTHER LIFT
BY FRONT DOOR.
Dear Fran F A
We're staying in a I
different campsite from . I
usual. It's vearer the - | c

coast but more crowded
so we'l go back to the
old. one next time,
Love, Tuwa

THIS EXIT IS FOR USE
DURING DAYTIME. IT IS
LOCKED AT 6PM EVERY

EVENING.

Keys: 1B 2A 3B

Jack rang because

he wants Fiona to ring Georgia for him.
he isn't sure of Georgia's phone number.

he can't remember the number Georgia gave him.

Mrs Jones needs the homework earlier than
originally planned.

The homework should be given to Mrs Jones when
she returns from the trip.

Mrs Jones will give the homework back on
Thursday.

It isn’t possible lo use either of the lifts,
Only one of the lifts is working,

The lift by the front door is broken.

Tina has decided to move to a different campsite.
Tina wishes the campsite was closer to the sea.

Tina prefers the campsite she usually goes to,

A This exit is not open until Bpm.

This exit should be locked after use.

This exit can be used up to 6pm.,

4C 5C
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JAY’S DEPARTMENT STORE
CHANGING ROOMS ON 18T

FLOOR - NEXT TO
CUSTOMER SERVICES.
THREE ITEMS MAXIMUM

4 To | [ All Members
_Erom | [ Hinkley Swimming Club

¥l
Repair works are now completed on
Hinkley pool. Training starts again next
week. Please attend as often as you can
- limes and days as before.
—-— L
3
SPECIAL OFFER

TODAY ONLY
Free sports bag when you spend
£50 or more on suitcases

& | Dear Rachel, |
Having a lovely time, [

Went Lo an art gallery |

ipesterstag Lo see a special _

cxdubition. Had to o |

,’."r howrs .m.fﬁ'ff verif

| tired - bust well worth it. ‘

Monica

CITY TRAINS
LOST PROPERTY OFFICE

Please note all items are
kept for ane month ONLY

Keys: 1A 2C 3A 4C 5B
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You can try on up lo three items of clothing at a
time.

The store’s three changing rooms are located on
the first floor.

You should go to customer services to exchange
more than three products.

You should inform the club if you cannot train at the
arranged time

There are changes to the training times because of
pool repairs.

Training is at the same time as it was bafore the
pool closed.

This offer is available for a short period.
This offer is limited to regular customers,

This offer is on products that are less than £50.

Monica regrets going to the exhibition at the art
gallery.

Monica thinks it cost too much to get into the arl
gallery.

Monica is glad she made the effort to visit the art
gallery.

This office takes bookings up to one month before
departure

If you leave semething on a train, you have one
month to collect it,

Passengers can store property here for one month
bofore they travel.



Pay for parking at exit.
Please note that
machines do not give
change.

Matt
Jake

_To |
from ||
Matt, Is your bike still for sale? | lent
mine to Peter and he lost it - so | need
a new one. Can | come round later and

look atit? Jake

3 —

PLEASE INFORM THE COLLEGE
OFFICE OF ANY CHANGE IN YOUR
CONTACT DETAILS

4 | .
Helen
| The store rang - the new sofa will arrive
tomeorrow marning. I
a ditferent time.

ting them and arringe
2he delivery.

There s no charge for

l.,-‘T“i

REPAIRS TO MOTORWAY
2 KMS AHEAD

TAKE THIS EXIT TO AVOID
POSSIBLE DELAYS

Keys: 1C 2A 3B 4B 5C

you wont be here, /

Card 6

A

When you have parked your car, you must take a
ticket.

The machines at the car park exit will give receipls
if required.

You should have the correct money ready to pay
when you leave,

Jake is interested in buying Malt's bike.
Jake borrowed Peter's bike and has lost il.

Jake has left his bike al Matt's and wants to
collect it.

Details of student's new timetables are available
from the college office.

‘You should let the college office know if you get a
new phone number,

All requests for course changes must be made
through the college office.

The store cannot deliver Helen's sofa at the time th:=
was amanged.

If the delivery time is not convenient, Helen should
phone the store.

The store will not deliver the sofa until Helen rings
them.

You must use this exit because the road ahead is
closed.

You can avoid possible delays if you traval on the
motonvay.

You may need extra lime for your journey Iif you
continue on this road.
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Task 2

Strategy:

1 Read the Instructions to the Exam Task opposite.
How many questions are there?

What do all the people want?

What are the reviews about?

How many reviews are there?

What do you have to decide?

Where do you mark your answers?

AN AW —

2 Look at Questions 1-5.
a) All the people are looking for something different. Look at the
underlined parts of Question 1. What is important for Carolina and Greta?

What kind of food do they like eating?

Do they want an expensive or inexpensive restaurant?

When will they go?

How will they get there? Do they need a car park?

What else do they want?

b) Now underline the important parts of Questions 2-5.

O N R S

3 Look at texts A-H to find the important information.

a) Look at Question 1 again.
1 Which restaurants serve Italian food?
2 Which of these are inexpensive? Are they open on Sunday lunchtime?
3 Which ONE restaurant is best for Carolina and Greta?

b) Check your answer.
1 Can they walk there? 2 Does it have a nice view?

c) Mark the letter (A, B, C. etc.) by Question 1 on your answer sheet
d) Look at the important points you underlined for Questions 2-5. Use them to

decide which restaurants are the most suitable for the other people. Mark
your answers on your answer sheet.

Questions 1-5

The people below all want to go to a restaurant. There are eight reviews of
restaurants.
Decide which restaurant would be the most suitable for the following people,

for questions 1-5, mark the correct letter (A-H) on your answer sheet.
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1. Carolina and Greta enjoy eating Italian food but they don't have much
money. On Sunday lunchtime they want to walk from the city centre to a
restaurant with a nice view

2. Dennis and Jennifer want to drive to a quiet restaurant on Tuesday
evening. They both love fish. They don’t mind how much they spend but
they hate waiting for their food.

3. Rena has three young children and she wants to take them out for lunch on
Thursday. She needs to park her car at the restaurant. The children enjoy
playing outside when they get bored.

4. Chloe often has lunch with her mother on Fridays in the city centre. They
like eating outside and the cost isn't important. They walk or take a taxi.

5. Michael wants to go out with twenty friends in the city centre on Saturday
evening. They don't want to spend too much. Some of his friends never eat
meat. They'll drive to the restaurant.

PLACES TO EAT

A The Olive Tree is an Italian restaurant with a beautiful view across the valley
but it’s fairly expensive. It has a car park and a large room for groups but
no garden. Open lunchtimes Thursday - Sunday and every evening except
Mondays and Tuesdays.

B Peppers is in a country park just two kilometres from the city centre and looks
over a lovely lake. It’s usually popular with families as there’s play
equipment in the garden. The nearest car park is 20 minutes’ walk away.
It serves mainly French and Italian dishes and isn’t expensive. Open at
weekends (lunchtimes and evenings).

C The Dragon is just off the city’s Market Square so it is usually difficult to park.
There’s a sunny area at the back with tables. The food is excellent but
expensive. It offers a wide range of Chinese dishes including meat. Fish
and vegetarian choices and the menu is never the same. Open lunchtimes
Monday Friday and evenings at weekends.

D The Paprika in the city centre serves wonderful Indian food but is small so
there isn’t space for large groups. It’s often busy but the food always
tastes delicious and it isn’t expensive. There are a few tables outside and a
small car park. Open every evening.

E O’Brady’s is just outside the city centre by the river with a car park at the
front and a large back garden with tables and swings. It’s well known for
its traditional British dishes which are good value. The service is
sometimes slow at weekends. Open lunchtimes and evenings except
Tuesdays.

F Gabrielle’s is in the city centre and has a large car park. Both the food and
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service are excellent. There aren’t many tables so everyone is served
quickly. The menu includes many vegetarian and fish dishes. It’s
expensive however. Open every evening and lunchtimes at weekends.

G Waltons is by the canal just outside the city so is especially popular with
walkers in summer. It serves mainly inexpensive Italian dishes. There’s a
small garden at the back for children to play in but no car park. Open
from five till midnight every day.

H The Atrium is a restaurant which is rarely quiet even in the middle of the
afternoon. It’s beside the city’s main car park. There’s a large room
upstairs which can be booked by groups. The menu has a range of dishes
including meat, fish and vegetarian and none are expensive. Open from
midday to midnight every day.

Keys: 1B 2F 3E 4C SH

Task 3

Read the instructions to the Exam Task opposite.
How many sentences are there?
What are the sentences about?
What do you have to read?
What do you have to decide?
When do you mark A on your answer sheet?
When do you mark B on your answer sheet?
Read sentences 11-20 to get a good idea of what the text is about.
Read the text to find the information you need. For each sentence (1-10),
underline the part of the text where you think the answer is.
Questions 11-20
Look at the sentences below about the Lofoten Islands in Norway.
Read the text on the opposite page to decide if each sentence is correct or incorrect.
If it is correct, mark A on your answer sheet. If it is not correct, mark B on your
answer sheet.

W N UL WN = =

1 On the first evening, the writer watched the sun set behind the mountains.
2 Ferries used to be the only way of crossing from one island to another.

3 Itis necessary to reserve a place on a boat 24 hours before it leaves.

4 The boats hold up to five people.

5  The passengers in the boat saw some places where people no longer live.
6 The fisherman in the boat caught some fish for the passengers.

7 Itis possible to see some of the original fishermen's huts in the museum.
8 The museum is open at weekends every day of the year.

9  There are fewer farms now than there were 30 years ago.

10 You need to change planes to fly from Oslo to the Lofoten Islands.
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A Visit to the Lofoten Islands

We arrived in the Lofoten Islands in Norway on a bright July evening. At this
time of year, the sun never goes down so it never gets dark because the islands are so far
north. We sat for hours, watching the sunlight shining on the mountains across the water.

We spent the next few days exploring the islands in brilliant sunshine. We
travelled by car, going from one island to another by bridge or tunnel. These
bridges and tunnels have replaced the ferries between the largest islands.

One day we decided we would take a boat trip. They leave at 12 noon every
day. You have to book the day before or by 10.30 at the latest on the day of the
trip. I’d booked the day before, not realizing that the weather here can change
quickly. I was warned that they needed a minimum of five passengers for the trip.
When we got up that day, it was raining hard but we set off, hoping other people
had also booked. We were lucky. When we got in the boat, the sun came out again
and there were enough of us, all eager to see the islands from the sea. We went past
islands with ruined villages where nobody wants to live any more. We also had the
chance to catch our own fish which we could eat later on.

On our last day we visited the Museum of Lofoten Life. By the year 900 the
islands were famous for cod fishing. People sailed there in small open boats from
other areas so they could make the most of the fishing opportunities. All these
visiting fishermen needed somewhere to stay and over the years many fishermen’s
cabins were built by the water’s edge. In the museum, some of these are on display
as well as fishing equipment, boathouses and traditional boats. In summer (June
20 — Aug 20), it’s open daily from 11 am — 5.30 pm and during the rest of the year
it’s open from Monday to Friday 11 am — 3 pm.

People on the islands have always made a living from fishing and farming.
Fishing is still an essential part of the economy but, although agriculture is still
important in some areas, the number of farms has decreased in the past 30 years.

I’d highly recommend a trip to the Lofoten Islands. The quickest way to get
there is to fly from the Norwegian capital, Oslo, to Bodo which is on the coast
opposite the Lofoten islands and then take a flight to Leknes on one of the northern
islands. It is also possible to catch a terry from Bodo to Svolvar which is much
cheaper.

Keys: 1B 2A 3B 4B 5A 6B 7A 8B 9A 10A
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Task 4

Interview at the Market

The journalist of the popular magazine is interviewing Mr.Sudesh Khanna,63, in
Khari Baoli, Asia’s largest spice market.

Journalist: What an incredible smell!

Mr.Sudesh Khann:  Oh, it isn’t all that strong here. You should go to the stands in
the enclosed passages; the smell will make you cough. I couldn’t stand it there and
it wouldn’t be good for all the different kinds of tea I store here, either.

Journalist: What do you sell apart from tea?

Mr.Sudesh Khann: Mostly dried fruit and nuts. Cashews sell the best and dried
apricots are very popular, too. I export dried figs, dates and raisins all the way to
Europe. I also sell honey from Cashmere.

Journalist: You have a wide range of goods in stock.

Mr.Sudesh Khann: That’s important, which is why I’ve got spices, too.
Cardamom is the most expensive. A kilo costs 1000 rupees (just over 20 dollars).

Journalist: Is business going well?

Mr.Sudesh Khann:  Yes. My grandfather opened this shop around 50 years ago;
it’s one of the oldest in the market. My son Rohit will take over one day.

Journalist: What kind of money do you make?

Mr.Sudesh Khann: I’m not telling anybody that.

Is that true?
( )
Yes, that’s right. No, that's wrong.
Sudesh is 63 years old.
I don't know. Maybe. 1 think so.

\. 7
( )
Yes, that's right. No, that's wrong.

Sudesh lives in India.

I don't know. Maybe. I think so.
. 7
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Yes, that's right.

I don't know. Maybe.

Spices are cheap at the market.

| No, that's wrong.

| I think so.

Yes, that’s right.

I don’t know. Maybe.

— | ) T )

Sudesh has a son.

No, that’s wrong.

I think so.

Yes, that’s right.

I don’t know. Maybe.

He doesn't have any daughters.

I think so.

No, that’s wrong.

Yes, that’s right.

I don’t know. Maybe.

No, that’s wrong.

His grandfather is 50 years old.

I think so.

Yes, that’s right.

I don’t know. Maybe.

No, that’s wrong.

Sudesh sells only dried fruit and nuts.

I think so.

Yes, that’s right.

| don’t know. Maybe.

No, that’s wrong.

He earns a lot of money every day.

I think so.

[ Yes, that’s right. No, that’s wrong. ]
He exports raisins to Europe.
[ I don’t know. Maybe. I think so. J
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Task 5

THE TALL AND SHORT OF IT

Girls’ Heights Boys' Heights
3 feet 11 inches 58 inches
45 inches 3 feet 10 inches
4 feet 8 inches 49 inches

48 inches 51 inches
4 feet 2 inches
52 inches

Directions: Marisol, Sarah, Amy, Ruth, Suri, and BethAnn are lined up according
to height. The girls’ heights are listed on the chalkboard. Using the clues below
and on the chalkboard, figure out each girl’s height and write the girls' names on
their nametags.

v’ Marisol is to the right of Ruth.

v" Suri is to the right of Sarah.

v' Amy is taller than half the girls in the class.

v BethAnn is five inches shorter than Amy.

v" Ruth is second in line.

Now it’s time for the boys to line up. Can you help them figure out where to go?
The boys’ heights are listed on the chalkboard. Using the clues on the chalkboard
and below, figure out each boy’s name and height and write it on the correct
nametag.

v' Pablo is 4 inches taller than Ruth and 2 inches shorter than Charles.

v Raymond is taller than half the girls in the class.

v' Brad is one foot taller than Alex.

v' Charles is between Suri and Sarah.

v Alex is second in line.

Keys: Nametags should read left to right in the following order: blank, BethAnn
(3°9"), Alex (3°10"), Ruth (3°11"), blank, Marisol (4’0"), Raymond (4’1"), Amy
(4°2"), Pablo (4°3"),Suri (4’4"), Charles (4’5"), Sarah (4°8"), Brad (4°10").
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Task 6

Summer Slushies

SUInImen
STUISIIIES

On a hot summer day, Mano, Hank, Will, and Jasper ? ? ? ?

went to the QuickMart to get slushies. QuickMart

made four flavors of slushies -- grape, raspberry, cherry,

and orange. The four fnends ordered six slushies.

One of the boys drank three zlushies; another drank
two slushies; another drank one slushie.

One didn't drink anything.

Mo one drank more than one flavor of slushie.

The boy who drank two slushies did not dnnk grape
slushies.

Mano did not drink two slushies.

Hank drank cne meore slushie than Jasper.

The boy wheo drank three slushies drank cherry slushies.
Will drank crange.

Hank didn't drink raspbermry.

Will and Mane each drank more slushies than did

Jasper or Hank.

Next to each name, tell what flavor and how

many slushies each friend drank:

What Flavor How Many
Slushie? Slushies?
Mano
Hank
will
Jasper

What flavor was not chosen by any ?

Keys: Mano drank 3 cherry slushies. Hank drank 1 grape slushie. Will drank 2
orange slushies. Jasper didn’t have a slushie at all. No one ordered a raspberry
slush.



Task 7

What’s for Lunch?
Bdac/? Menun
B Prrs Slice . %175
S Hot Dog e $/25
Tuona Roll eeeoerreensenens $/50
% Carrot SErcks $50
D Pretels . $75
Sl P 0 $.95
SR — .60
@J P f'heapp(e Jurrze o, $ 65
‘ Apple i, $2‘J_
L E— %80
) lce Cream Cup .. %100

Directions: Erica just started working as a waitress. Today, six people in her
section ordered lunch and paid the cashier. Now, they’re waiting for Erica to bring
the food to their tables, but she doesn’t know which meal goes to which customer.
Can you help? Use the information below and in the menu to figure it out. Then
write the name of the correct customer in the box above each meal.

- Matt got change back from $3.00.

- Ellen’s lunch cost the most.

- Tamika and Patty gave the cashier the same amount of money but Tamika got
back a nickel more in change.

- Rachael’s lunch cost 95 cents more than Matt’s lunch.

- Fran gave the cashier $4.00 and got back 4 quarters and three nickels in change.

- Patty only eats food that starts with a P.

Hot Do‘g Tuna Roll| |P rzza Tena Roll| | P rzza Het Do‘g
Salad Cearrots | |Salad Fretzels | |Pretzels || Carrots
Mk Milk Milk Jurce Juice Jurce
Pmddf'hj App{e fee Crecim| |lze Cream Pmddflh_? App(e
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Keys:

Rachael Fran Ellen
Hot Dog Tuna Roll Hot Dog
Salad Carrots Salad
Milk Milk Milk
Pudding Apple Pudding

Tamika Patty Matt
Tuna Roll Pizza Hot Dog
Pretzels Pretzels Carrots
Juice Juice Juice
Ice Cream Pudding Apple

Task 7
George Island

George Island, like any other island, is surrounded completely by water. Unlike
other islands, however, George Island is a perfect square. The six streets, which
run north and south, separate the island into five long blocks. The six avenues,
which run east and west, separate the island into five short rows of blocks.

Based on the clues below, figure out which house each of the children on
George Island lives in. Label the houses with the children’s names.

v" Sue lives on the same avenue as the park and Laura, but west of both.

v Dede, Ken, and Bill all live on the water, but not on the same street.

v' Elaine lives south of Dede and south of the park.

v" Ken lives closest to the school.
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v’ Laura, Dede, and Elaine all live the same distance from the park.

v' Elaine lives on a different street and avenue than Bill, but she lives closer to
him than any other child does.

v' Sue, Laura, and Elaine each lives exactly one block from the water.

v Dede and Elaine live on the same street and exactly the same distance from

the park.
Keys:
S e MM'"'—-—\-—:"_"—#"‘-_"h_""
= CREST AVENUE

[

FAND AVENUE

& || &

Sue Laura

LS 4

FHARE AVENUE

[ A A

BAY STREET

g
H

cmmev
PALM STREE
SEA STREET
oD STREET
BEACH STREET
VAR R EB IRV AYE LAY EER R\ Y AN E;

4

WHALE AVENUE

SHORE AVENUE

i 2

1815 AVENUT P
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Class Seating Chast

The teacher has given you the job of assigning
seatls, but she has also given you a st of rules
to follow. Use the rules to fill in the seating

chart.

S

Task 8

Front

Students

Amber
Ammy
Elly

Joy
Katie

Kayla
Kristin
Kimnny

Mary
Melody
Rachel

Talia

Allen
Ben
Brad
Carl
Cody
Collin
Jake
Jimmmy
Josh
Tad
Todd

Travis

Back

Rules

+ There must be three boys and three girls in each group.

* Mo one whose name begins with the same letter can sit ir
the same group.

* Mo one whose name ends with a 'n' may sit in the same
group

* Mo one with three letters in their name can sit together.

= Jimmy, Katie, Todd, and Cody, must all be in separate
groups.

Keys:
Katie | Mary | Rachel ] Joy |Kimmy | Melody
Allen | Tad | Jake | Collin | Todd | Brad
Kayla | Amber | Talia |Kristin | Amy Elly
Ben | Cody | Josh | Jimmy | Carl | Travis
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Task 9

Puzzie #k How Old Am 1?

Direclions: Read the descriptions of the kids o find out their ages
Write e kids’' ages below

*Kelly is 3 years older thon Pete

*Jack is the same age as Ashley

*Max is 2 years older than Kely.

*Pete is 9 years old.

*Ashley is 3 years younger than Max, and 2 years older

Keys:
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Copy and classify

This activity provides practice in the copying and writing at word level but
also challenges children to think by asking them to classify the words. This helps
to transform a potentially mechanical copying activity into the cognitively
engaging and meaningful one.

A range of other vocabulary and categories can be used in the activity, e.g.
Food that is good / bad for you, Fruit / Vegetables, Animals that are mammals /
reptiles, Sports that use / don’t use a ball, Free-time activities that are / aren’t
good exercise.

Children can also be asked to copy and classify words in a personalized way,
e.g. Food I like / I don’t like, Animals I think are scary / not scary. This can lead
into a speaking activity in which children ask questions and exchange their views.
Start with asking the children to tell you food words they know and write these on
the board, e.g. egg, tomato, hamburger, chicken, sausage, cheese, apple, banana,
ham, pear, soup.

Then, draw two columns to copy the headings, e.g. ‘Food from animals’ /
‘Food from trees and plants’ at the top of each one.

Ask the children to copy the headings into their notebooks and copy all the
food words on the board into the correct column.

At the end, children check their answers in pairs and then with the whole class.

Squeeze in Words

Words are indispensible to human lives. Encourage kids to think deeply with
our activity on critical thinking and come up with 20 words that they think are the
most necessary in our lives.

Ask students to imagine they live in a world with only 20 words to express
themselves. They can use the 20 words as many times as they want to but they
cannot use any other word apart from the suggested ones.

After they have written the 20 words, instruct them to compose a paragraph
with the 20 words. They will be pleasantly surprised to see the number of other
words that they have missed which are also indispensible to live in the world and
express themselves.

Write down 20 words that you think you cannot live without and which are
indispensible to express yourselves.

1 6. 11. 16.
2 7. 12. 17.
3 8. 13. 18.
4 9. 14. 19.
5 10. 15. 20.
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Odd one out

This activity encourages students to think about the meaning of words and
relate this to their knowledge of the word. You may be surprised by how many
possible answers and reasons they come up with, for example, for the animal
sequence below, Mouse — because it’s a part of a computer. With younger
children, it is likely to be more appropriate to do the activity with one word in each
sequence that is obviously different, e.g. hat, coat, ball, T-shirt and children
identify the word. The activity can also be used with older students as a grammar-
awareness activity, e.g. red, small, hat, old where ‘hat’ is the odd one out because
it is a noun and all the others are adjectives.

Write a sequence of four words on the board, e.g. apple, carrot, banana,
strawberry.

Ask students to indentify the odd one out and say why, e.g. carrot — because
it’s a vegetable.

With older students, ask them to look again and think of other possible
answers, e.g. Banana — because it grows in hot countries / because it’s the only
one without double letters.

Apple — because it starts with a vowel. Point out that there isn’t only one
correct answer.

Divide the class into pairs and write several different word sequences on the
board, e.g. butterfly, beetle, spider, grasshopper/turtle, mouse, rabbit, bat.

Ask the students to decide with their partner which is the odd one out in each
sequence and why.

At the end, ask the pairs to report back and count up all the possible answers
and reasons for the odd one out in each sequence.

Add Two More

Look at the words in each group. Figure out what they all have in common and
then add 2 more words.

. apple, banana, mango, ,

. sock, hat, mitten, ,

. sandwich, milk, cookie, ,

. Seattle, Chicago, Los Angeles, ,

. pencil, crayon, chalk, ,

. pencil, needle, thorn, ,

. wagon, car, bike, )

. snow, popsicles, the North Pole, )

. snakes, spaghetti, extension cords, ,
10. pancakes, cookie sheets, paper, ,
11. candle, firefly, flashlight, ,

OCOoONOULEA,WNR
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12. oatmeal, mud, cake batter,

13. envelope, sock, drawer,

14. cave, nest, igloo,

15. golf ball, Earth, orange,

16. clouds, swimming pools, ice cubes, ,

17. jar, door, store,

18. pillow, marshmallow, towel,

What’s My Word?

Students are each given
a vocabulary word that they
have already had some
experience with. You can
write that word on sentence
strips (as shown above) or
post-it notes.

Provide students with
the “What’s My Word”
activity sheet (see below) and
a clip board for -easy
recording on the move.
Students don’t know what
word has been assigned to
them, so they must use the
front of their activity sheet to
record clues about their word
before making a guess. The
will ask other students for
synonyms, antonyms, places
their word would be found
in...etc. Once they have filled
out the front, students make a
guess of what their work may
be.

How to use the Sheet:

Name:

What's My DOGE?

Al oﬂ‘fmﬁ

OnsY™ ' vd

sor 1Y ?NO
\S-

d
lace my Wor An
A'ph’r pe found in or monym
mig - my word
1S° Is:
,_/______— _\\_
Mo ¢ ~What part of

I think my word is: My Guess: speech is my
Chack ane) word?
(Ihv:;s right ___
I was wrong ___

(my word is actually

1. Choose a list of vocabulary words that your students have been practicing.
2. Assign each student in your class one of the words by taping a piece of paper to
their back, or using a post-it note. Students will NOT know what word has been

assigned to them.

51




3. Allow students to walk around the
classroom asking their classmates to
give them clues about their word.
They will find these clue questions on
the front side of their activity sheet
(page 1). Students will ask for a
synonym/antonym for their word, a
rhyming word, a place their word
might be found, and the part of speech
their word is. Encourage students to
ask a different student for each
question on their sheet.

4. Once the students have collected all
of their clues, they will make a guess
at their word before having it
revealed. Once the word has been
revealed, students will complete the
back of the activity sheet (page 2).

Now that I know what my

SO0 -,
Let Ms T600 You Mere Qbeut 11

If you looked this word
upina
(dlilc]tlilo/nlal Iy R

this word means...

.But if you ask me, in my

o wlnJwlol rldls]

this word means...

Other words that
€000 © my

word:

Don’t Say It!

A game that can be used for any topic or skill is a game inspired by Taboo.
In this classic game, a word is given at the top of the playing card. Underneath that
word are 4-5 other words that students CAN NOT say in order to get their team to
guess their word. This requires them to think even harder about their vocabulary

word.

Below is a picture of cards from the game of Taboo:

7~
7 cCaAR N DRAGONFLY SNOWFLAKE HUNGRY
DRIVER ReED coLp FEELING
RIDE WiNGS WINTER EAT
TRANSPORT INsecT FLOWER FooD
FAST FLy sSNOow BEREAKFAST
TRAVEL DRAGON FALL MEAL
L Nee o A% =
DuUcK PiLLOW DANCE PROUD
BIRD HEAD SHOES FEELING
YELLOW SLEEP ROMANTIC ACCOMPLISH
CHICKEN SOFT Music GREAT
“QUACK” BED SING BoasTt
FooD BLANKET TOWN SOUARE HumBLE
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Definitions

Draw the students’ attention to the fact that it is very useful to be able to
define what you mean if you don’t know the word for something. Using mime or
gesture can also help to convey what you mean.

Through learning to use general purpose words such as thing, place, students
develop strategies which help them become more effective communicators without
needing necessarily to resort to L1.

Explain that the purpose of the activity is to define a person, place, animal or
thing without saying the word.

Elicit and establish that children can say, e.g. It’s a person who.../It’s a
place where... It’s an animal which.../It’s a thing which (you use to)...

Do several examples with the whole class and students guess the word, e.g.
It’s a person who helps sick animals. (vet) It’s a place (vet) It’s a place where
people stay on holiday. (hotel) It’s a bird with big eyes which hunts at night. (owl)
1t’s a thing which you use to cut paper. (scissors)

Give 1-3 word cards to each student. Ask them to secretly prepare a
definition for each one without using the word.

When they are ready, divide the class into groups. Students take turns to say
their definitions and guess the words.

Nonsense words

Students generally enjoy the puzzle element in deducing the meaning of
nonsense words from the context. The activity also raises students’ awareness that
just because they haven’t come across a word before, it doesn’t automatically mean
that they can’t understand it. This is important for boosting confidence and self-
esteem. It is also useful training for students’ own independent reading and will
help them are required to do exams.

Write a sentence on the board including familiar language and a nonsense
word, e.g. The glooper has got short legs and a long tail.

Ask the students what they think a glooper is. They will probably say an
animal, possibly a bird. Ask how they know, and listen to their response, e.g. It’s
got a tail. Point out that looking at other words in the same sentence (or paragraph)
is a good strategy to use when working out the meaning of unfamiliar words. Elicit
or point out that looking at the form of words can help too, for example we know
that a glooper is a thing (or noun) because of the word in front of it and also
because of —er at the end (as in singer or robber).

Divide the class into pairs. Either write 6-8 sentences with nonsense words
on the board or give a photocopy to each pair.

Ask students to work out the meaning of all the nonsense words. If students
are familiar with metalanguage, you can also ask them to identify the parts of
speech of each nonsense word. Some examples of the kinds of sentences you can
use are: [ was so pillatch that I went to sleep. (tired or exhausted, adjective) / She
didn’t hear the alarm clock and glicked very late. (got up or arrived — need to read
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more to confirm — past simple verb) / I didn’t want to go to school so I walked very
zibly. (slowly or reluctantly, adverb) / She was very rich but not very jaffrey.
(clever or happy or beautiful — need to read more to find out — adjective).

As a follow up, encourage students to apply strategies for guessing the
meanings of words in context when you next use a shared reading text in class.

Monster adjectives

This activity encourages students to explicitly notice a feature of grammar
that they may have practiced implicitly (most probably with two, rather than three,
adjectives).

Through inviting comparison with L1, students are encouraged to become
aware of similarities and differences between the two languages, which may affect
the way they learn.

Ask the students imagine a monster. Write the following table on the board:

three big red eyes
Six small yellow ears
nine tiny purple feet

Ask the students to secretly choose one word from each column to describe a
feature of their monster, e.g. three, tiny, yellow eyes/six, big, red feet and to note
the words they choose on their notebooks.

Demonstrate the activity by getting the students to ask you up to six
questions to find out the special feature of your monster, e.g. Does your monster
have nine, small, purple ears?

Divide the class into pairs.

Students take turns to ask their partner six questions and guess the special
feature of their of their partner’s monster in the same way.

At the end, ask the students to look at the adjectives in each column and
identify the order of adjectives before nouns, ie number — size (or other descriptive
adjective, e.g. hairy) — colour.

If appropriate, you may also like to ask the students how this order of
adjectives compares to their L1 and whether this makes it easier or more difficult
to remember the order in English.

Make Your Menu

Encourage the students to rack their brains and come up with the different
types of foods that they are aware of. The activity has categorized the classes of
foods.

Lecture your students on the various foods and their categories, example
turnips are root vegetables, bruschettas are a kind of bread, or cornflakes are
cereals. Ask them to list down the various foods under each category specified in
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the template. After the activity is over, discuss the various dishes that can be

prepared with each food item in the list.

/

Food that begin with b: Food that grows below ground:
1. L
2 2.
3. 3
4 4.
5. 5
-
Fast food: Food that grows on trees: '
1. 1.
2. 2.
3. 3.
4. 4.
5. 5.

€D

Rl

Food that is white:

—_

hed

Now, list your five favorite foods:

1.

2.

3.
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Solve a Problem

Critical thinking is essentially all about problem solving. Conduct this
problem solving activity in the class to sharpen their creative thinking powers.

Discuss critical issues with your teenage class. The issues might range from
gender inequality to peer pressure. Present a small group with a single problem or
divide a larger group into smaller teams of three to four. Provide the same problem
to each group to analyze their critical thinking skills. Instruct the group to analyze
each issue critically and come up with potential solution to each. Have them write
down negative factors influencing the problems and suggest steps to counter them.
At the end of the activity, discuss the topics together as one large group. Consider
holding a debate with a certain point of view that you feel will elucidate varied
responses.

Postcards

As children learn to read and write, it is important to ensure that they are
also able to comprehend what they read. ‘Postcards’ is a fun reading and
comprehension worksheet that gauges how well the little ones understand what
they are reading. There are a series of questions based on the message written on
the postcards at the end. Ask children to answer those questions after reading both
the postcards. It is a great way to improve their memory and thinking skills.

Read the postcards. Answer the questions.

Who is Jill going to see?
How is she getting there?

What grade is Juan in?
Where does Juan live?
What is the name of Juan’s teacher?

M S
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Secret code

Create a context for the activity, e.g. A very dangerous gang has stolen the
Queen’s crown jewels in London. The police have intercepted an internet message
in secret code saying where the jewels are. If you have pictures to show the ‘gang’
and the jewels, stick these on the board.

Check children understand the context. Draw a grid on the board to show
how the secret code works:

A E I O U
P|la| g m|s |y
T|b|h | n|t]|z
G|lc|i|o]|u
S|{d|jlp|V
M|e | k|q|W
B|f |1 |r|x

Explain and demonstrate this by showing that PI = m, GA = ¢, PO = s,etc.
Write a word in code on the board, e.g. MI GO MA MA TI and ask the children to
work it out using the code (the word is ‘queen’). Divide the class into pairs. Write
the ‘intercepted internet message as fast as they can:

TO TE MA / SE MA MO MA BE PO / PA BI MA / SO PA TI/ GO TI SA
MA BI/PA/TO BIMA MA /GE TI/ TO TE MA / GA PA BI/ ST PA BI ME.

Check the answers by asking children to tell you where the jewels are and to
read the complete message: The jewels are in small red bag in a white van under a
tree in the park.

Explain that the police open the white van in the car park but, instead of the
jewels, they find another message.

Ask the pairs to work together and invent and write the message saying
where the jewels are now. Set a time limit, e.g. five minutes.

When the pairs are ready, ask them to exchange and work out each other’s
messages.

Date Puzzle

The logical-deductive nature of this puzzle makes reading and writing at
sentence level purposeful, challenging and enjoyable.

With younger children you will need to work through one puzzle with the
whole class first in order to model the thinking process out loud, e.g. The date isn’t
on a Friday. So let’s cross off all the Fridays like this.

The cognitive demands of solving and creating a puzzle are likely to appeal
to some children more than others. By organizing them in pairs, children can help
each other and talk through the steps to solve the puzzle. This also ensures that the
activity is not threatening.
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With pictures of people or a group photo, you can create similar reading
puzzles for finding a mystery person, e.g. The person hasn’t got long hair. The
person isn’t wearing jeans.

Create a context for doing the puzzle, e.g. to find out the date of someone’s
birthday (yours or a story character’s), the date of a party or school outing (real or
pretent), the date of a secret meeting (eg between spies, story characters).

Draw the calendar below on the board and ask the children to copy this.

MAY
Sun Mon Tue Wed Thu Fri Sat

2 3 4 5 6 7 8
9 10 11 12 13 14 15
16 17 18 19 20 21 22
23 24 25 26 27 28 29
30 31

Draw children’s attention to the short form of writing the days and pre-teach
‘0dd’(1,3,5,7, etc) and ‘even’ (2,4,6,8, etc) numbers. Divide the class into pairs.
Write the puzzle sentences below on the board.

. The date isn’t on Friday.

. The date is after the 15%.

. The date is an even number.

. The date hasn’t got a two in it.
. The date isn’t on a Sunday.

DN W=

Explain that children should read the sentences and cross off the dates on the
children in order to find the date as fast as they can.

Check the answer (Tuesday 18™).

With older children, if you have a year calendar available, give the page for
one month to each pair.

Ask the children to work with their partner and write five sentences to create
a similar puzzle for a date of their choice using the month of the calendar they have
got. Explain that they should order and structure the sentences the same way as the
original puzzle, e.g. 1. The date isn’t on a ... 2. The date is before / after the ... 3.
The date is an even / odd number.

When the children are ready, ask them to exchange their puzzles and work
out the dates.
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Decoding Days

There’s nothing children love like mysteries and secret messages written in
code. Reading and writing messages in secret code is generally very generally very
appealing to children — and you may be surprised how fast they work!

Depending on the age of the children, you can increase the level of cognitive
challenge in the way the code works. An example of a simple code is A=1, B =2,
C =3, etc. A more complex code is one where A=n, B = o etc and conversely N =
a, O =b, etc.

An alternative version of the activity is to have a description of a person, e.g.
spy, robber, in secret code and children work out the message and match the
description to a picture.

Instead of using an invented code, you can teach older children the
phonemic alphabet and use this as ‘secret code’. Children generally find this both
challenging and enjoyable, especially learning new shapes of letters such as /i/ and
/&/. This also has the added befit of being useful in the long-term for learning how
to pronounce new words. There are the days of the week written in code, along
with a key to help decipher the words.

Use the code box to write the letters above the numbered spaces below.

Bample HE L L O

AID|E|[FIH|T|L|M|N|O|R[S|T|U|W|Y
A B EEERAEEEEE
TyracE
7 — — — — — — —

' 1 . :' 2 . H
3 — -

T
.
5 —-—

- t. .: := -. =' .= . IE
b — — -

o . :} H e L . :E
7 - - -

SR R A R B

59



Reading grid

Materials. Text(s) for children to read, e.g. from the course book, junior
reference book, magazine, reader or the internet, a prepared grid based on the
text(s).

Reading grids provide a flexible means of checking comprehension of text
and are easy to prepare.

The use of a grid can provide an alternative to asking Wh- questions after
reading. Instead you can say, e.g. Tell me about London and children reconstruct
key information using their completed grids.

The use of a reading grid avoids children having to write complete sentences
and enables them to focus on extracting specific information from a reading text,
which is the target skill.

The use of reading grid can provide the basis for an oral information gap
activity, for example, if you ask the children to read about one city each and then
exchange the information in groups of three.

Reading grids can be used as the basis of internet websearch activities.

You can also prepare simple reading grids at sentence rather than text level.
In this case, children write ticks and/or crosses in the grid as in the example below.

dog | cat | hamster | bird | turtle | fish
Itcan ...
jump
v=Yes ...Tun
X =No ...fly
?=1Idon’t ...climb
know swim

Draw the grid you prepared on the board and ask the children to copy this.
Explain and demonstrate that children should read the text(s) and note the
answers on the grid. An example of a short text for the grid above is:

London is in the south of England. It is on the river
Thames. The population of London is about twelve million. The
main language is English. There are many famous places to
visit in London. Some of the most popular places are Big Ben,
Buckingham Palace and the London Eye.

When children have completed the grid, elicit the questions they need to ask
for each piece of information, e.g. for location: Where’s ...?

Children then check the answers by asking and saying the information they
have noted in the grid, either in pairs or with the whole class.
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London New York Tokyo

Location South of England,
on the river Thames
Population 12 million

Main language | English

Places to visit Big Ben,
Buckingham
Palace,
London Eye

Key word crossword

Through preparing and reading clues, students are encouraged to think about
the meaning of words and to deduce the answers in a logical way. If appropriate,
you can set the activity up so that students practice using [/t must be ... as they do
each others’ puzzles.

The format of this crossword, with one vertical key word, makes it practical
and feasible for children to prepare themselves.

Divide the class into pairs and explain that they are going to design and
write a crossword for another pair to do. Either specify the type of crossword, e.g.
job crossword, food crossword, or leave it open for the students to use any
vocabulary they know.

Explain that the students should choose a key word for their crossword and
write this vertically. They should then make the crossword by writing other words
horizontally, numbering the squares and writing clues. Demonstrate what you
mean by building up part of a crossword with the crossword with the class on the
board.

1. He/ She works in the countryside.
2. He/ She works in a restaurant or a hotel.
3. You go and see one when you’re ill.

[rlmlel[r] |

1 [ f | a
0
o | ok
3|d|0 t |o|r
b
4art1s‘t‘ |
5|J|o|u|rna11s
pollcem\a\n|
e
7|s|1|n|g‘er

61



Students prepare and write clues for a crossword with their partner. You
may like to ask them to do this in draft form in their notebooks first and then give
out A4 paper for the final version. Set a time limit for this, e.g. 10-15 minutes.

When they are ready, students exchange and do each others’ crosswords to
find the key word.

At the end, they return the crosswords to the original owners, who check the
answers.

Fact, Fiction, or Opinion?

Builds comprehension skills
Write the following statements on a board or chart, or say them aloud. Have
students identify each statement as fact, fiction, or opinion.
- Being president is the hardest job in the world. (opinion)
- Mercury is the planet closest to the sun. (fact)
- The hippopotamus is the largest land mammal. (fiction, the African elephant
is)
- Apple pie is the best tasting pie. (opinion)
- The Empire State Building is the tallest building in Texas. (fiction, it is in
New York City)

Guess and find out

By guessing or predicting whether statements are true or false, children are
motivated to read the text and find out whether or not they are right.

The true/false statements and class discussion prepare the children for
language they will read in the text and find out whether or not they are right.

This activity works well with a wide range of topics, e.g. biographical texts
about famous people and / or historical figures, as Mozart, Isaac Newton, or
descriptions of natural phenomena, e.g. volcanoes, icebergs. It is also suitable to
use as the basis of a websearch activity.

Materials. Texts for children to read (from the course book, junior reference
book, magazine, reader or the internet), photocopies of true/false statements based
on the text, a photo or picture to illustrate the text.

Divide the class into pairs. Introduce the topic and show the children a
picture if you have one. Either give out the true/false statements or dictate these or
write them on the board. For example, for a text on blue whales, these could be:

. The blue whale is the largest mammal in the world.
. A baby whale is five metres long when it is born.

. An adult blue whale can weigh more than 100 tons.
. The blue whale can stay under water for an hour.

. The blue whale has sharp teeth.

. The blue whale eats big fish.

AN N W=
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Ask the pairs to decide which statements they think are true and which are
false. When they are ready, ask them to report back and justify their views, e.g. We
think number 1 is false because the elephant is the largest mammal in the world.
Do not say the correct answers yet.

After a brief class discussion about all the statements, children read the text
to find out how many answers they got right.

At the end, check the answers (1T, 2F, 3T, 4T, 5F, 6F). Ask the children of
there are any facts about the blue whale that find surprising and listen to their
response.

Text ‘The Blue Whale”
The blue whale is the largest mammal in the world. When it is born, a baby whale
is about seven metres long and weighs nearly two tons. For about six months it
feeds on its mother’s milk. By the time it is fully grown, the blue whale can be
thirty metres long and weigh 130 tons.
It can stay under water for about an hour before it comes to the surface to breath.
The blue whale has no teeth and is harmless to other fish. It eats very small sea
creatures. In spring and summer it eats four tons of food a day.

Agree or disagree?

An activity like this encourages children to express, justify and defend their
personal opinions. You may well be impressed by the maturity of their response!

Give the children time to try and express their views in English. It is usually
best not to interrupt and correct mistakes but be ready to prompt, encourage, recast
and / or extend contributions as appropriate.

For a less challenging version of the activity, children can simply write a
tick or a cross by each statement depending on whether they agree or disagree.

This kind of activity is suitable to use in relation to any topic where there
may be controversy and disagreement, such as class rules (e.g. You must raise your
hands to speak) or healthy eating (e.g. You ought to eat fresh fruit every day) or as
an introduction to content-based lessons to find out children’s opinions and what
they already know (e.g. All bears hibernate in winter).

Older students can also use computers to produce charts to show the
combined opinions of the whole class.

Children should go to bed before 10 o’clock.
Children should have homework every day.
Children should do all schoolwork on
computer.

Children should do sport every day.
Children should read one book every week.
Children should have more time to play.

1
1

5
5
5
5
5
5
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Explain that you recently read an article about children and you’re interested
to know the class’s opinions about some of the views expressed.

Dictate six statements to the children or write these on the board and
children copy them, or give them each a photocopy.

Write numbers 5 to 1 next to each statement and ask the children to do the
same.

Explain the key: 5 = strongly agree; 4 = agree; 3 = don’t agree or disagree; 2
= don’t agree; 1 = disagree strongly.

Ask the children to circle a number for each statement according to their
personal opinion. Set a time limit for this, e.g. 2-3 minutes.

Divide the class into pairs and ask the students to take turns to tell their
partner whether they agree or disagree with each statement and their reasons for
this, e.g. I don’t agree children should have homework every day because they
need time to do other things.

Ask different pairs to report back to the class. Use their responses as the
basis for a class discussion about each statement.

Making plans

You may like to consider putting pairs together in groups of four to discuss
and agree plans before bringing the whole class together. This has the advantage of
providing more opportunity to practice the language. On the other hand, children
may get restless and start using L1 if the activity goes on too long.

This activity can be developed into a project on local places to visit, in
which children use the internet to find out, for example, opening times, cost of
entry, and to identify things they most want to see. It can also be linked to giving
directions.

If it is feasible to subsequently organize a real class outing to one of the
places children have suggested, this can be very motivating.

This activity can also be used in the context of panning a class party and / or
a collective present to give to a teacher or friend.

Our class outing

Morning:

Lunch:

Afternoon:

Dinner:

Evening:

Ask the students to imagine that one day next week they can go on a class
outing instead of coming to school.

Elicit some ideas of places to go, e.g. safari park, water park, science
museum, zoo, cinema, theatre, concert, theme park, fun fair, shopping centre.
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If you have leaflets of local places and / or cinema and theatre listings, show
these to the children.

Ask the students each to think of three places they would like to go to (one
in the morning, one in the afternoon and one in the evening) and where they would
like to have lunch and dinner, e.g. pizza restaurant, hamburger restaurant, and to
note their ideas.

If you like, write a frame on the board for students to copy and use.

Divide the class into pairs. Explain they should take turns to make and
respond to suggestions with their partner and plan their day. Set a time limit for
this, e.g. five minutes.

Demonstrate this with one student, e.g. T: What shall we do in the morning?
S: Let’s go to the science museum. T: Oh, no. I don’t like science. What about
going to the safari park? S: Great idea! I love animals.

When the students are ready with their plans, invite different pairs to make
suggestions for the day out to the whole class and note the plans which everyone
agrees on in the frame on the board.

Fact or Opinion

This variant of the exercise is for older students. A fact can be proven either
true or false. An opinion is an expression of feeling or point-of-view and cannot be
proven true or false. The teacher will create some statements that are either fact or
opinion. If it’s a fact, check on F and then briefly explain how it can be proven. If
it’s an opinion, check on O and briefly explain why you feel it can’t be proven.
Compare answers with your friends and share your views with each other.

Statement: Reasoning:

| | | |
O|0|0|0|0

Talk It Out

In this exercise, students will learn the importance of being able to take a
stance on an issue and defending that stance with logic, reasoning, knowledge, and
common sense. Below is a list of scenarios to present for students to discuss and
debate. They are based primarily on ethics and morality. They will encourage
students to take a stand and defend their viewpoint. These can be done in pairs, but
are much more compelling in larger class debates where views are divided. They
can also be used as individual worksheets — students can circle an answer and then
explain their choice in writing.
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1. Richard finds an expensive looking ring in the school hallway one day. It
has no name on it, and it’s not near anyone’s locker.
Should he:
A) Give it to lost and found;
B) Ask if it belongs to anyone there;
C) Keep it and not say anything
2. Judy’s friend is stressed about an upcoming test. Judy already took the test
and got 100%, so she knows all the answers already.
Should she:
A) Just give the answers to her friend;
B) Use her knowledge to coach her friend,
C) Not get involved at all
3. Coach Nelson has caught two of his star basketball players vandalizing
school property. The rule is that they must be suspended. If that happens
their team loses the upcoming semi-finals. If the coach keeps quiet they’ll
surely win, but he could lose his job.
Should the coach:
A) Suspend the two players and obey the rules;
B) Pretend he never saw them
4. Nick overhears two students bragging about having posted some
inappropriate images of a female student online for a joke.
Should he:
A) Mind his own business;
B) Report the incident to the school principal;
C) Confront the boys and defend the student
5. You witness a bank robbery, and follow the perpetrator down an alleyway.
He stops at an orphanage and gives them all the money.
Would you:
A) Report the man to police since he committed a crime;
B) Leave him alone because you saw him do a good deed

Elevator Pitch

This is an exercise to help your students think fast and get their point across. It’s
all about choosing and using words carefully and persuasively to achieve their
goals in any conversation. They must convincingly “pitch” an idea, concept,
product/service or proposal in the time it takes to ride an elevator (about 30 to 60
seconds) so this is a timed exercise. They should make some notes about what they
want to say; some topic ideas and note space are provided below. Enjoy the ride!
Ideas for EP Topics:

- A product or service you are offering

- An idea for a website/social network

- A special project you need to fund

- A favour you need from someone
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An invention you want to get patented
A party plan for a birthday/wedding
A campaign for a political position
An advertisement for a local event

You Name It

Answer each question for each list below. To make it more challenging, try
answering as quickly as you can against another person.

Name 3 people that:

Name 3 places that:

Name 3 things that:

1. Talk more than you

1.Have good food

1. Are square

2. Talk less than you

2. You would like to visit

2. Are orange

3. Work hard

3. Have lots of mountains

3. Smell good

4. You think are smart

4. Are always warm

4. Live in the water

5. Wear costumes

5. You don’t want to visit
ever

5. Taste terrible

6. Are teachers

6. Are not on Earth

6. You enjoy doing

7. Travel a lot

7. Have a lot of technology

7. You don’t enjoy
doing

8. Are always nice to you

8. People haven’t fought in
wars

8. People read

What Would Happen?

This exercise is designed to help your students think laterally and discover new
ways of looking at the world. Encourage them to answer these questions using
creative and constructive thinking. They can use as much detail as they like. For
fun, try to think of your own “What Would Happen?” questions!

What would happen if ...

... there were suddenly no computers, tablets, or phones of any kind anywhere on

Earth?

... we had to live in a world without electricity?
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. you woke up one morning to discover you had changed into a cartoon
character?

...all the animals in the world could suddenly communicate with us in our own
language?

You Know the Rules

The rules and laws we have in life are meant to guide us and protect us, and to
keep order in our society. Imagine that you get to make 2 rules that everyone in the
world must follow. What rules would you make and why?

Rule 1.

I chose this rule because

Rule 2.

I chose this rule because
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Making Choices

Part of life is being able to strike a healthy balance between our needs and our
wants. It’s also about focusing on what we consider to be truly important. Imagine
you can have any 3 things that you want. In return you must give away three things
that you already have. What do you want and what will you give away, and why?

What I Choose to Have What I Would Give Away
1 1.
2 2.
3 3
I would want these things because:
I would give up these things because:
Worst Case Scenario

Other than the

In a crisis situation, teamwork is crucial to handling
challenges effectively. Make a scenario in which students
need to work together and solve problems to succeed (e.g.:
stranded on a deserted island, being lost at sea, etc.). The
rule is that every team member must contribute an idea for a
possible solution.

For example, they may want to come up with a list of
10 must-have items that would help them most, or find a
passage to safety. Arrange for them to vote so that everyone
agrees to the final solution.

You must survive alone in the wood for 1 week. Answer
the questions about how you will survive.

It looks like it is going to rain. What will you do for shelter?

clothes you are
wearing, you may
bring only 5 things
with you. What will
you bring? Circle
them.

toothbrush
matches

knife

blanket

water bottle

plant identification
book

rain gear
flashlight/batteries
ball of string
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What will you eat? How will you get it?

Besides finding food and shelter, what are 3 other challengers you might face?

L.

3.

Train of Tall Tales

Form into a circle and give everyone a unique picture of a person, place,
object, or animal. Pick one person to begin a story that incorporates whatever
happens to be on their photo. The next person continues the story adding
something related to their photo, and so on.

Chain Spelling

Builds spelling and thinking skills

Go right around the classroom with this activity. Start by calling out a word
— any word. The next person has 10 seconds to call out a new word that begins
with the last letter of the word you called out. And the activity keeps going, for
example, if you call out chain, the next person might call out night, then the next
person might call out table, then elephant, tree, egg, garbage. How long can you
keep up the spelling chain before somebody makes a mistake or someone runs out
of time? Can you make it all the way around the classroom?

Variation: To make the game more difficult for older students, you might
narrow the possibilities by providing a category. For example, all words called out
will have to relate to category such as

Words of 6 letter or more;
Cities and countries;

Science Words;

Adjectives;

Famous People’s Last Names

Connection Challenge
Builds spelling, thinking, and classification skills
This activity is a variation on the Cain Spelling activity above. Go right

around the classroom with this activity. Start by calling out a word — any word.
The next person has 10 seconds to call out a new word that relates in some way to
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the word you called out. And the activity keeps going, for example, if you call out
house, the next person might call out roof, then the next person might call out
chimney, then Santa, sack, potato, garden, seeds, watermelon. How long can
students keep making connections before somebody gets stumped or runs out of
time? Can you make it all the way around the classroom?

Anagram Puzzles

Anagrams are terrific tool for stimulating students to think critically. Write
the four phrases below on a board or chart. The letters in each phrase can be
rearranged to spell a word. The words all have something in common. Challenge
students to figure out words and what the words have in common.

Adapt the activity for younger students: to make the activity easier, tell
students what the words have in common or arrange students in pairs to solve the
anagram puzzles.

REFRY
OCEAN
A BAT SILO
EMU BRAINS
Answers: ferry, canoe, sailboat, and submarine are all forms of water
transportation.

Creating charts

This activity integrates a communicative language activity (survey) with the
development of basic IT and mathematical skills. Through creating their own
colourful charts using computers, students are motivated to both talk and write
about the results of class surveys.

The creation of graphs and charts on computer can also frequently be
integrated with topic- and content-based learning. For example, students the
amount of sugar in food or a graph to show their personal results after doing the
one-minute test twice.

Use this activity as a follow-up to a survey the students have done, e.g. on
their favourite things or transport they use to come to school.
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If the students have carried out the survey in groups, ask each group to
report back in turn, and collect and record the results of the survey for the whole
class on the board.

Ask the students to copy this information into their notebooks. Draw
diagrams of the charts children can use to display the information (eg bar chart or
pie chart) and ask them to suggest which will be best in this case (either may be
possible depending on the survey).

Divide the class into pairs to work at the computer. Ask the students to open
the software programme you want them to use, e.g. PowerPoint or Excel and create
a bar chart or pie chart based on the class survey results. Encourage them to choose
colours and font sizes which will have most impact.

Either print out the charts or students can compare them on screen. They can
also produce a written report of the survey based on their charts.

Great Charts

Collect from newspapers and magazines a variety of charts. (The major news
magazines are good sources). You might laminate the charts so you can use them
over and over. Hand each student a chart and a sticky note. Have them write on the
sticky note one fact they did not know that they learned from the graph. Have
students share what they learned with their classmates.

Venn diagrams

Venn diagrams provide opportunities for children to think about vocabulary
in a meaningful way. Other examples of suitable lexical set for children to classify
include animals (eg whether they eat meat/fish, fruit/vegetables or both), food (eg
whether it contains salt, sugar or both), furniture (eg whether it’s in the living
room, the bedroom or both).

Be ready for students to classify the vocabulary in different, personalized
ways and encourage them to justify their answers, e.g. I wear shorts in summer
and in winter. In winter I wear shorts for gym.

With younger children, it may be appropriate to ask them to draw (or copy)
pictures of the vocabulary as well as write the words. This will also turn the Venn
diagram into a useful record of vocabulary learnt.

Ask the students to tell you all the words they know in a familiar lexical set,
e.g. clothes.

Write the words on the board or ask individual students to take turns to do
this.

Draw a Venn diagram on the board. Label the circles ‘summer’ and ‘winter’.

Ask the students to copy this or give out the photocopies of a Venn diagram.
Either divide the class into pairs or students can do the activity individually.
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Students should write the names of clothes they wear in summer in the circle on
the left and clothes they wear in winter in the circle on the right. In the space where
the two circles overlap, children should write the names of clothes they wear in
both summer and winter.

winter

cook

If the students are not familiar with Venn diagrams, models the thinking
process before they begin, to enable them to do the task successfully, e.g. I wear
shorts when it’s hot. It’s hot in summer. So shorts go here. I wear a coat when it’s
cold. It’s cold in winter. So coat goes here. I wear trainers when it’s hot and when
it’s cold. In summer and in winter. So trainers go here.

At the end, ask them to report back and compare the way they have
classified the vocabulary.

Students can also use dictionaries to find three more words to add to the
Venn diagram.

Vocabulary networks

This activity encourages students to recognize semantic connections

between words rather than perceiving vocabulary to be learnt as isolated items in a
list.
It is important to model the process of creating a vocabulary network with the
whole class at least once, and probably several times on different occasions, before
asking the students to do this independently. By building up familiarity with the
thinking process involved in creating a vocabulary network, students are more
likely to adopt it as a personal strategy for learning if they find it helpful.
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Maths Art
chair subjects ) clegner
desk Head
board ” teacher
our school
dining room listen

piayground read

Prepare a vocabulary network on a familiar theme or topic, e.g. ‘Our
school’, before the lesson.

Write the key word(s) in a circle on the board. Build up the network with the
whole class, modeling the process and eliciting the students’ suggestions for words
to go in each subcategory of the network.

Be ready for the students to add other categories that you may not have
thought of or intended, e.g. in this case, clothes we wear to school.

At the end, ask the children to copy the network diagram and ask them to
complete this. Ask them if they think making a vocabulary network will help them
to remember the words, and listen to their response.

As a follow-up, if appropriate, divide the class into pairs and ask the students
to create a similar vocabulary network an another familiar theme or topic, e.g. ‘My
home’.

Grammar mind map

The use of mind maps can help some students understand and remember
grammatical relationships, e.g. between pronouns and forms of verbs, more clearly
than more usual linear presentations in the form of, for example, a substitution
table or box.

If the students respond positively to grammar mind maps, you may like to
use these regularly as a way of helping them to summarize and record different
aspects of grammar. However, you will need to build up familiarity with the
technique before the students can create their own mind maps independently.

Decide on the point of grammar you want the students to create a mind map
for, and prepare this before the lesson.
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If the students are already familiar with mind maps, explain that these can
also be helpful for learning and remembering grammar.

Build up the mind map on the board with the whole class, eliciting the
pronouns / verbs forms and asking them to suggest example sentences for each
tense.
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Ask the students to copy the mind map into their notebooks or give out
photocopies of a skeleton mind map for them to complete.

Ask the student if they think noting grammatical information in the form of a
mind map will help them to learn and remember it and listen to their response.

Create your favourite dinner

Main dish:
Side dish:
Vegetable:
Drinks:
Dessert:

Would you rather set the table, cook the meal, or do the dishes?

Why?

Many people believe that eating dinner helps families stay close and connected. Do
you agree or disagree? Why?

The 4 members of John’s family take turns cooking dinner. Today is Tuesday and
John cooked dinner. Write the next 3 days of the week on which John will cook.
1.
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2.
3.

Today is Tuesday, May 12. On what date will John next cook dinner on a
Tuesday?

What are five other things you could use the dinner table for besides eating?

U

The answer is at the dinner table.

Write 3 different questions.
1.
2.
3.

Where does each person sit? Label the chairs.

1. Mum sits at the north end of the table;

2. Dad sits next to Mum and across from Bobby

3. Grandma sits to the right of Grandpa.

4. Jane sits across from Grandma and next to Bobby.
5. Grandpa sits across from Mum.

N
A
W= =E
v
s
Cooking in Brown family
In the Brown family, everyone cooks on a
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different day each week (they eat out on Fridays). Each person in the family
usually cooks her or his favourite vegetable. Use the chart to find out who cooks
when and what vegetable each person cooks. Make an X in a square when it cannot
be an answer. Draw a circle when it is a correct answer.

Hint: when you draw a circle in a square, you can make an X in all of the
other squares in that row and column.

1. Bob and Carol both like vegetables that begin with the same letters as their

names.

2. Bob cooks the day after Carol.

3. The person who cooks on Tuesday often saves some spinach for her lunch
the next day.

4. The child who cooks on Wednesday makes a green vegetable.

5. Aunt Polly who works late from Monday to Friday, usually steams the
carrots.

6. Dad, who cooks on Thursday, does not make a green vegetable.

7. The person who cooks on Sunday makes corn.

Cooking days Vegetables
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Katie
Carol
8 Bob
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2 Dad
Mum
Aunt Polly
It happened yesterday!

Through collaborating in groups and using the past tense verb cards as
support, the process of creating an imaginative narrative text is made feasible and
enjoyable.

Before asking children to revise and improve their accounts in groups, it
may be best to take one group’s account and explicitly model this process with the
whole class. Alternatively, you may like to elicit or suggest conjunctions which are
likely to be used, e.g. and, so, but, because, next, then, after, before they begin.
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To make the activity more challenging, you can write the verb cards in the
infinitive and children transform these into past simple or past continuous as they
create their accounts.

went was talked to listened to
decided saw stayed needed
took had visited looked

Divide the class into groups of four and something extraordinary happened.

Give a set of verb cards to each group. Ask one child in each group to give
out the verb cards (2-3 for each child) and to put the blank cards on the desk.

Explain and demonstrate that the children should take turns to say a
sentence using one of their verb cards and build up an imaginary account of what
happened yesterday. If a child wants to use a different verb from the ones they
have got, they should write this on one of the blank cards.

As children do the activity, demonstrate that they should lay out the verb
cards they use for each sentence on the desk on order, e.g. Yesterday we decided to
go to the centre of town. We saw a brilliant film. We went to a restaurant. We
talked to a man and a woman. The man and woman looked very nervous. They had
a million dollars in cash. They needed to escape from the police. We listened to
their story. They wanted to give us money. The police arrived. The police arrested
the man and woman. The police took the man and a woman away. We went home.

Once the children have finished, ask them to write the sentences they have
build up, using the verb cards laid out on the table as a prompt. Ask them to look
for ways of combining sentences and/or using additional words to make their
account more interesting, e.g. Yesterday we decided to go to the centre of town and
saw a brilliant film. After the film, we went to a restaurant where we talked to a
man and a woman.

Children can also add more verbs and more detail to their accounts, e.g. The
man was tall with a black beard and the woman had long, red hair and was very
beautiful.

When children have finished revising their accounts, ask them to write out
(and also possibly illustrate) a final version.

Children then take turns to read each others’ accounts and/or these can be
displayed.
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Book review

By writing reviews of books they read, students are encouraged to develop
critical reading skills and also to become better writers.

If children keep their book reviews together in a folder or file (paper or
electronic), over time they build up a permanent record of what they have read in
English. If children are using portfolios, they may also like to include book
reviews they write as a part of their dossier.

Briefly discuss the book or books students have recently read or that you
have read to them. Ask questions as appropriate about the pictures, characters,
setting, plot, genre, etc.

Encourage children to say what they like and/or dislike about the book and
to give reasons.

Give out the book review form you have prepared or write it on the board for
the children to copy. See the next page for two examples of forms for different
ages and levels.

NB! You will need to include more space for children to write than is shown
here.

Ask the children to work individually on their reviews.

At the end, ask students to exchange and read each other’s reviews.

Book review Book review
Name: Date
Title of book: Name: Date
Author: Title of book:
What is the book about? Author:. _

What kind of book is it?

Who are the main characters? Describe the setting:

1 like Describe the main characters?

I don’t like Was the plot interesting? Why? / Why
not?

I think the book is

Draw a picture to show your favourite

. Did the author use humor, suspense,
character or scene in the book: mystery or surprise? How?

What did you like / dislike about the
book?

Would you recommend the book to your
friends? Why? / Why not?
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Structured paragraphs

This activity is particularly suitable to use in order to grade the task if the texts you
have available are above the children’s reading level. The questions you prepare
should require the children to scan the text for specific key information, but not to
read or understand it in detail.

In order to cater for different abilities within the class, you may like to have
available a framework for writing the paragraphs on card, which you can give to
children who need more support, e.g. The X is ... (colour). It is ... (size). It has got
... (special features). It lives for ... (number of months/years). The X lives in ...
(name of the country/ continent). It eats ... (food). It is/isn’t dangerous.

This activity can be done as an internet websearch activity using a suitable pre-
selected site in a similar way to a mini-quest. It can also be linked to other content-
based work on the topic of bugs.

Materials: copies of texts o the reference books containing the answers to the
questions (one for each pair), photos or pictures to illustrate the topic, access to the
internet.

Divide the class into pairs.

Announce the topic, e.g. unusual mini-beasts, and write a list of questions on the
board that you want each pair to answer for one unusual mini-beast, e.g. :

What colour is it?
How big is it?

What special features has it got?
How many years does it live?
Where does it live?

What does it eat?

Is it dangerous?

Assign an unusual mini-beast to each pair, e.g. tarantula, whip scorpion,
shield bug, rag worm.

Give out the text or reference books. Students work with their partner and
find the answers to the questions.

They then write two paragraphs about their mini-beast following the order of
the questions, e.g. The whip scorpion is black. It is six centimeters long and has a
long, thin tail. It lives for about one year. The whip scorpion lives in Asia and
South America. It eats insects, cockroaches, frogs and toads. It isn’t dangerous.

If the texts or books are illustrated, children can also draw a picture of their
mini-beast. They can then either circulate and read each other’s descriptions or tell
each other about their mini-beasts.
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Story sequence

This activity develops sequencing skills and gives students practice in
reading aloud in a collaborative, non-threatening way. It also fosters active
listening and turn-taking. Children usually exert healthy pressure on each other to
ensure that the whole group reads the story in a seamless way.

As a follow-up, you may like to join the groups in order to form bigger
groups of eight (students do not need to move). Either assign, or students choose,
one (or two) sentence(s) of the story to write out and illustrate on a sheet of paper.
Students can then organize their sheets in order to make a book of the story.

If appropriate, you may like to draw the student’s attention to the phrases
Once upon a time... and...happily ever after, which traditionally mark the
beginning and the end of a fairy stories.

You may also feel it is important to draw students’ attention to the gender
stereotyping in this archetypal fairy story.

Once upon a time there was a beautiful princess.

She lived in a tall, dark tower.

One day a wicked witch cast a spell.

The princess fell asleep for a hundred.

A big forest with very tall trees grew around the tower.
One day a handsome prince came riding by.

He cut the trees down with his sword.

He climbed the tower and took the princess by the hand.
The prince and the princess lived happily ever after.

Use this activity to consolidate a story that children are familiar with either
orally/aurally or through a song.

Divide the class into groups of four. Give a set of sentences (in jumbled
order) to each group. Students arrange the sentences in the order of the story on
their desks. Check the answers by inviting individual students from different
groups to take turns to read the sentences in order.

Ask the students in each group to collect and shuffle the sentences and
distribute them randomly to each member of the group (2-3 sentences for each
child). Explain and demonstrate that the students should not show each other their
sentences. The student who has the sentence Once upon a time... should begin
reading the story clearly to the rest of the group. The student who has the second
sentence should then read that sentence, and so on until the group has read the
whole story.

They then reshuffle the strips of card, redistribute the sentences and repeat
the procedure. The aim is to take turns to read the story as a group as seamlessly
and fluidly as possible.
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KWL topic grid

The KWL provides a useful framework for topic-based learning in which
students’ previous knowledge is strategically activated (column 1) in order to
engage them in setting an agenda for their own learning goals and work towards
these in a responsible way, and to reflect on learning outcomes. With younger
students, or at a more elementary level, KWL grids can also be completed as part
of topic work using L1.

Either draw a KWL (What I Know / What I Want to find out / What I've
Learnt) grid on the board and ask the students to copy this or give out copies at the
start of a new topic, e.g. Rainforests.

Topic:

K AW L

What I already know What I want to find out What I’ve learnt

Ask the students what they already know about rainforests and listen to their
ideas, introducing new vocabulary as necessary.

Students then either work individually or in pairs and note 3-5 things they
already know about rainforests in the first column, e.g. Rainforests are near the
equator. Rainforests are very hot and it rains a lot. The Amazon rainforests is the
largest rainforest in the world. They then think of 3-5 questions or things they
want to find out about the topic and note these in the second column, eg, How high
are the tallest trees in a rainforest?

During the topic, ensure that there are opportunities for students to research
the answers to their questions, e.g. using reference books or selected sites on the
internet.

At the end of the topic, students come back to their grids and note the main
or most interesting things they have learn about the topic in the third column,
including answers to their question, e.g. The tallest trees in a forest are about 75
metres.

Five senses poems

This activity encourages children to visualize and imagine a place using the
five senses as a prompt for ideas. The five senses determines the number of lines in
the poem about the \countryside instead. It can also be linked to other work on the
senses.

Draw a simple web on the board. Write seaside in the centre and the verbs
see, hear, smell, taste and touch arranged around this.
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seaside

Ask the children to suggest things they can see, hear, smell, taste and touch
at the seaside. Add these to the web. Use this as an opportunity to revise or
introduce vocabulary related to the seaside.

Either use the web created on the build up a poem with the whole class, or
divide the class into pairs and, after eliciting or suggesting one or two example
lines, get the children to write a poem based on the web with their partner. An
example of a poem using this technique is as follows:

At the seaside

I can see blue sea and grey sky

A can hear the wind and the waves

I can smell the sea

1 can taste the salt

And I can touch the soft, yellow sand.

Once the students are ready, invite a few pairs to read their poems to the
class.

Students can also illustrate their poems and these can be displayed or made
into a class book.

Object poems

This activity allows for personal, divergent responses and can be realized at
different levels. The questions provide a scaffold which helps children structure the
poem.

Show the children the object you have chosen for the activity, e.g. a shell.
Either give out the question sheet you have prepared or write the questions on the
board.

Divide the class into pairs and give each pair a shell to examine closely and
ask them to write answers to the questions.

Once the students are ready, get them to write their answers in the form of a
poem.

Once they have written a draft, encourage them to cut, add or change words on
order to improve their poems.
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What is it?
Where do you find it?
What size and shape is it?
What colour is it?
How does it feel when you touch it?
What other words describe it?
What does it make you think of?
What does it make you feel?

An example of a poem using this technique is as follows:
A shell
On the wet sand
Like a small plate
White and pink
Smooth and shiny
1 think of the sea

1 fell happy
Text types

An awareness of text types helps students to understand that there are
different purposes for reading and different strategies which they can use. In this
activity you can use authentic texts which are beyond the student’s reading level,
since all they are required to do is identify the types of texts.

Materials: examples of different text types, e.g. poem, menu, newspaper
article, recipe, instruction manual, letter, greeting card, postcard, advertisement,
comic, joke, diary, timetable, numbered for the activity.

Ask the students to write a list of things people read, e.g. text messages,
emails, web pages, newspapers. If they don’t know the words in English, they can
either use a simple bilingual dictionary or note their ideas in L1. Set a time limit,
e.g. five minutes.

Ask them to report back and recast their ideas in English if necessary. Write
a list of the text types they suggest on the board and add any additional ones.

Pass the numbered texts round the class to each pair in turn and ask the
children to identify the text types.

At the end, check the answers and encourage the children to say why, e.g.
We think number 1 is a poem because the lines are short. We think number 2 is a
menu because it’s got the names of food and prices.

At the end, discuss different purposes for reading, e.g. We read a menu to
see if there is something we want to eat. We read a manual to find out how a new
camera works. Discuss the way this influences the strategies we use for reading.
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Story stepping stones

opening

The Kraken l
There was once an enormous sea monster called the
Kraken. The Kraken was more than two kilometres events
long. It had an enormous head, big eyes and hundreds
of tertacles. l

The Kraken was a peaceful, quiet monster and
it usually lived at the bottom of the sea. But it conflict
sometimes swam to the surface and stayed there
for eight or ten years. Then trees and plants grew on l
the Kraken and it looked like an island in the sea.

One day a boat sailed near the island. The sailors events
decided to stop and explore. They took lots of food
and drink with them and rowed to the island on a l
stall boat.

The sailors climbed on to the island and had a resolution
party. They ate lots of food and told stories. They
sang songs and they danced. At night it was very l
cold and they lit a big fire.

Suddenly, there were big waves and the whole ending

island began to move and shake. The sailors shouted
for help. Was it an earthquake? No, it was the Kraken.
The Kraken was no longer a peaceful, quiet:
monster. [t was a fierce and furious monster. The
Kraken was angry with the sailors because the fire
hurt its back.
The Kraken made a loud noise. It threw the
sailors into the sea and they all drowned. Then the
Kraken dived down to the bottom of the sea and
disappeared. No-one ever saw the Kraken again.

This  activity  introduces  students
explicitly to the concept of narrative structure. Once they are aware of this,
students often become interested in identifying similar patterns in other stories. It
can also have a positive impact on their own writing.

As a follow-up to this activity, it may be appropriate to ask students to
research another mythical creature, e.g. Pegasus or Cyclops, either using reference
books or the internet, and construct and write a story in pairs using the flow chart
and following similar ‘stepping stones’.

Use this activity with a story that is familiar to the students, e.g. the story of
the Kraken.

Draw a series of stepping stones on the board as on the previous page and
ask the students to copy these into their notebooks. (For the story of Kraken, draw
nine stepping stones.) Explain that each ‘stepping stone’ represents a key episode
in the story.

Divide the class into pairs and ask the students to identify the key episodes
in the story and to write one on each stepping stone. Give an example of what you
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mean, e.g. on the first stepping stone, the students could write, e.g. The Kraken
lived at the bottom of the sea.

Either tell the story again or give out photocopies of the story. Students work
with their partner, identify the key episodes and write one on each stepping stone.

When they are ready, ask them to share and compare their answers. Be ready
to accept variation in the number and detail of episodes students have noted on
their ‘stepping stones’ and write an agreed version on the board, e.g. (following the
example sentence) 2 The Kraken swam to the surface. / 3 The Kraken looked like
an island. / 4 Some sailors rowed to the island. / 5 The sailors have a party. / 6 The
sailors lit a big fire. / 7 The Kraken threw the sailors into the sea. / 8 The sailors
drowned. / 9 The kraken disappeared.

Ask the children to identify which ‘stepping stone’ sets the scene of the story
(1), which ‘stepping stones’ describe events leading to the conflict (2-5), which
‘stepping stone’ describes the conflict (7), and which ‘stepping stones’ describe the
resolution (8-9).

Use coloured pens or chalk to group the ‘stepping stones’ for each stage of
the story together and write a flow chart of the way the story is constructed on the
board. Ask children to copy this and point out that it may be helpful for them to
follow when writing their own stories.

Build a story

This activity helps children to share and structure their ideas for writing a
story. Once they have the basic content and a plan in place, this frees them up to
concentrate more on the language they will use.

As a follow-up to this activity, you can ask the students to write a draft
version of their stories, either in class or for homework. Students can then be
encouraged to revise and edit these in subsequent lessons with a view to, for
example, writing a suitable opening and ending to the story, organizing paragraphs,
adding or changing words to make to the language more interesting, using
pronominal reference and connecting sentences and ideas in relevant ways. The
final versions of the stories can then be illustrated and displayed or made into
books.

Use this activity as preparation and lead-in to children writing a story.

Divide the class into pairs and explain that the students are going to create a
story with their partner in response to questions and that you will give them time
(eg 3-5 minutes) to prepare and note their answers to each question before
continuing.

Ask a series of questions, as below. Elicit possible answers to one or two of
the questions as an example before starting, e.g. There’s a bank robber and a
dancer in the story. The bank robber is tall. He’s gat dark hair and he’s wearing
glasses. The dancer is short and very beautiful. She’s got long red hair. Pause
between each question to give the students time to prepare their answers.
Questions you can ask are:
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Who is in the story? (two characters) What are they like?

Where does the story happen? What is the place like?

What is the weather like? What time of day is it?

What do the characters want?

What is the problem?

What happens? (think of up to three events)

How does the story end?

At the end of the activity, invite different pairs to tell the stories they have
prepared to the rest of the class.

Film of the story

This activity encourages children to think about stories in the context of
another medium which they find appealing. The outcomes are often humorous and
imaginative and children usually enjoy ‘casting’ their favourite real-life stars
(whether from the world of pop, sport or cinema) in major roles in their invented
films.

As an extension to the activity, students can also plan other things for their
film, e.g. the music and costumes. The activity can also be linked to recording a
short dialogue about their film using the video function of a digital camera.

Title of story: Changes to story:
Title of film:
Main characters: Location:

Tell the students that a famous film company is planning to produce new,
up-to-date version of traditional stories as films and they are looking for ideas.

Elicit things the students need to think about, e.g. the title, the stars, the
location, possible changes to the story, and introduce vocabulary for this as
necessary.
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Either write the form above on the board and ask the students to copy this or
give out photocopies, if you have prepared these.

Divide the class into groups of 3-5 children and ask each group to think of a
traditional or well-known story that they are all familiar with to make into a film
and to complete the information on their worksheets for the story they choose.
Before they begin, elicit or give a few examples of possible stories, and show them
how to complete the work sheet for a story all the students know, e.g.

Title the story: Cinderella

Title of film: ‘Love at midnight’

Main characters: Cinderella, the Prince, the two sisters

Changes to the story: The prince is going to marry Cinderella and then fall in
love with one of the sisters.

Location: Dracula’s castle in Rumania

Encourage the students to be as imaginative and inventive as possible in
their preparation. Set a time limit for this, e.g. 15 minutes.

When the students are ready, ask each group to take turns to present their
ideas to the class, e.g. We’re going to make...(name of story) into a film. The title
is going to be... The location is going to be ... is going to star as... Encourage
everyone to clap at the end of each presentation.

At the end, ask the children which film they think is going to be most
popular and why, and listen to their views.

My opinion of the story

By writing their personal opinions of stories, students are encouraged to
develop critical thinking skills and confidence in expressing their views.

With young children in particular, you may need to make it clear that there
are no right answers and that you value their ability to think about their own
opinions independently of others.

If students keep their ‘My opinion of the story’ forms together in a folder or
file, over time they build up a permanent record of stories they know. If students
are using portfolios, they may also like to include their story opinions as part of
their dossier.

Use this activity once the students have completed work on a story.

Explain that you want the students to think about their personal opinions of
the story they have read. Either give out photocopies of the form you have
prepared or write this on the board and ask the students to copy it. See above for
two examples of forms for different ages and levels.

Check the students understand the form. With older students, it may also be
appropriate to elicit possible adjectives they can use to describe the story and
ending before they begin, e.g. funny, exciting, scary, sad, interesting, boring.

Ask the children to work individually and write their opinions and, in the
case of younger students, draw pictures.

At the end, organize a brief class discussion and encourage the students to
exchange and listen to each others’ opinions.
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My opinion of the story My opinion of the story

Name: Date Name: Date
Title of the story: Title of the story
Author:

I like the story. 1 think the story is
The story is OK.

I don’t like the story.

My favourite character is because

My favourite character is:
I like the part when

I don’t like the part when

My favourite scene is:

I think the ending of the story is

Grammar detective

By ‘discovering’ the rule themselves, rather than being told, children are
much more likely to remember to use and apply it in their own work.

This principle holds for any regular language pattern or rule, e.g. for the
formation of selected comparative adjectives, students can be given a sheet with a
range of examples, e.g. tall — taller, short — shorter, ugly — uglier, pretty — prettier,
dangerous — more dangerous, beautiful — more beautiful and deduce how the
comparatives are formed.

Explain to the students that they are going to be ‘grammar detectives’ and
discover a rule in English.

Either give out the photocopies or write on the board in jumbled order a
range of familiar vocabulary including a or am, e.g. a banana, an orange, an
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elephant, a lion, an apple, a coat, a shirt, an umbrella, a cake, an ice cream, a
spider, an ant, an egg, a tomato.

Divide the class into pairs and ask the students to work with their partner
and see if they can discover the rule about when we use a before words and when
we use an.

At the end, ask the students to report back and, if appropriate, introduce or
use the words ‘vowel’ and ‘consonant’, e.g. We use ‘a’ before words (or nouns)
that begin with a consonant and ‘an’ before words (or nouns) that begin with a
vowel.

Explain and demonstrate that we do this because it’s easier to say. If you
like, ask the students to identify the five English vowels (a, e, i, o, u) from the
words on the sheet or the board.

A Slice of Pie
Directions: Read each PIE card and decide if the author was writing to

persuade, inform or entertain. Place the card on the correct sorting mat, then write
the card number in the correct category below.

P | E
Persuade Inform Entertain
(to convince you of (to give you information | (to make you happy and
smth) about a topic) excited about the story)
Cards:
There are many things you can The best Thanksgiving
do with a pumpkin. For example, you : dessert is pumpkin pie. It is 25
can use it for decoration by placing cen better than any other dessert!
it on your door step or on a table Every household should have at 2,
as a center piece. You can also least 3 pumpkin pies for their
bake with i+! Pumpkin pie is delicious! Finally, Thanksgiving feast! Infact, if I could, I
you can take the seeds from inside a pumpkin would have a pumpkin pie all o myself. I don't
and toast them in the oven to make a tasty think my mom would go for that, however. This
treat. Those are just a few of the things you year I am going o suggest +hat we ONLY have
can do with pumpkins. pumpkin pie for dessert! Fingers crossed!
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Grandma Jane was bustling around
the kitchen. Her guests for
Thanksgiving dinner were going +o be
there at any moment. She was busy
setting the table, cutting the turkey,
and putting the stuffing in a bowl. She
was so caught up in her preparations +hat she didn’+
notice the smoke coming from the oven. A few minutes
later her grandson walked in. “Grandma! What's that
burning smell?* he asked. "OH NO!™ It's the pumpkin
pie! I forgot all about i+! I quess we'll be having ice
cream for desser+ tonight!* Everyone laughed.

Dear Mom,
This year I think it's only O
fair that my sister has to rake the 2
leaves. Last year you said she 4
was to0 young to do it, but as you
can see, she is a whole year older and more
than capable of doing it this +ime. I have been
doing it for 3 years all by myself and T think
it's time that I get a break!

Your son, Joey

The wind was howling outside.
All of the leaves had been blown of f )
the trees. "Boy, it sounds like the <
wind might just blow this house away!*
said Dad as he looked at the window.
“Looks like you will have a lot of leaves to rake
tomorrow, Joey." he added. "Aw man! Why can't
Tulie do i+ this year! She's old enough now!* Joey
complained. He had been raking the leaves for 3
years all by himself and he was ready for a break!

Every fall, leaves on many of
the trees will change colors. This R
happens because the leaves are no R
longer getting the same amount of 6
sunlight that they did during the
summer months. The leaves use the energy from
the sun +o make their own food through a process
called photosynthesis. This energy is also used to
keep the leaves green. When the leaves do not
receive enough energy from the sun to stay green,
they will change colors and eventually fall off.

This year I am really hoping that
my favorite +eam wins +he Thanksgiving

football game! They deserve +o win +his =
year! I have been watching every 7
single one of +heir games and I can see

how hard they are working on and off the

field. When +hey are not playing a game, they are
practicing their passes and catching. No team is

working as hard as they are! Even more importantly, the
team tries extremely hard +o work +ogether by listening
+o their coach and to each other. Every teammate gives
1007 effort! That is why they should win!

Football is a Thanksgiving
tradition! Every year, several 25
teams play in football in stadiums o
across the country. If you are 8
unable o attend the game in
person, you don't have to miss out! The games
can also be watched on TV. Many families
gather around after their Thanksgiving feasts
to cheer on their favorite teams. Some families
even play their own football games!

I+ was the tth quarter with one
minute +o go in the annual =X
Thanksgiving football game! The +wo “n
teams were neck and neck in a tie
game! Cheering fans in the stadium
were sitting on the edge of their seats wondering
who would score the winning touch down. The
referee blew his whistle to signal the start of the
play. "Set, Hike!" The quarterback threw the ball
in the air. His teammate caught it and ran toward
the end zone! TOUCH DOWN!

Crowds lined the street awaiting
the annual Macy's Thanksgiving Day
Parade. Excitement was in the air
waiting for the first float 1o arrive.
Finally, around the corner, came a
marching band playing a peppy +une. “Look mom!*
said one little girl pointing toward the end of the
street. "Here comes a Sesame Street float!® All
of the little kids begged +heir parents to be put up
on their shoulders so that they could see the
characters from Sesame Street coming their way!
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Riddles

Riddles would help children to think out of the problem and analyze it from

different points of view.

Riddles develop their logic, imagination and attention. They force children

to ask questions about things they don’t understand.
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Which is faster hot or cold? — Hot, you can easily catch cold.

What kind of dog never bites? — A hot dog.

What wears a cap but has no head? — A bottle

Why is six afraid of seven? — Because seven eight (ate) nine.

What country is popular on Thanksgiving Day in the USA? — Turkey.

It’s black, but you can say it’s clean. It’s white, but you can say it’s dirty.

What is it? — Blackboard.

Which table doesn’t have legs? — Vegetable.

What’s never used until it’s broken? — Egg

. What’s the smallest room in the world? — Mushroom.

0.Why did I throw the butter out of the window? — Because I wanted to see the

butterfly.

11.What does start with E, end with E and only have one letter? — An envelope

12.What is the largest ant in the world? — Elephant

13.What does start with T, end with T and full of T? — Teapot

14. What has hands but no feet, a face but no eyes, tells but does not talk? —
Clock

15.How many months have 28 days? — All

16.Why is a river rich? — It has two banks.

17.What part of London is in Brazil? — Letter L

18.When is your uncle’s sister not your aunt? — When she’s your mother

19.How many cheese sandwiches can you eat on an empty stomach? — Only
one.

20.What man cannot live inside a house? — Snowman

21.Can you name four days which start with the letter “T’? — Tuesday,
Thursday, today, tomorrow.

22.What do an Island and the letter T have in common? — They’re both in the
middle of wa’T’er.

23.Which alphabet letter is a question? — Letter Y.
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IV. Kaneiinockon igeii uiogo ¢popMyBaHHsI HABUYOK KPUTHYHOTO MHUCJIEHHS

Teaching Strategies to Promote Critical Thinking

Critical thinking has been an important issue in education, and has become quite
the buzzword around schools. The Common Core State Standards specifically
emphasize a thinking curriculum and thereby requires teachers to elevate their
students’ mental workflow beyond just memorization—which is a really good step
forward. Critical thinking is a skill that young minds will undeniably need and
exercise well beyond their school years. Experts agree that in keeping up with the
ever-changing technological advances, students will need to obtain, understand,
and analyze information on a much more efficient scale. It is our job as educators
to equip our students with the strategies and skills they need to think critically in
order to cope with these tech problems and obstacles they face elsewhere.
Fortunately, teachers can use a number of techniques that can help students learn
critical thinking, even for children enrolled in kindergarten. Here are some
teaching strategies that may prove immediately effective:

Teaching Strategies to Encourage Creativity

Traditionally, teachers prepare templates for art projects before they give it to their
students. By doing so, it levels the creative playing field and can, in some ways,
help the classroom run more smoothly if every child’s snowflake looks the same.

I know it may be a bit unnerving to relinquish a bit of control, but rest assured that
not having everything prepped in advance is a good thing. Instead, give students all
of the supplies needed to create a snowflake, and let them do it on their own. This
will allow students to become critical thinkers because they will have to use their
prior knowledge to consider what a snowflake looks like, how big it is, what color
1t 18, etc.

Do Not Always Jump in to Help

It’s too easy to always find a solution for a student who needs your help.
Kindergarteners especially will get very upset when they can’t find their crayons or
scissors. The easy way for a teacher to answer is “It’s OK, you can borrow a pair
of scissors from me.” Instead of always readily finding a solution for your
students, try responding with “Let’s think about how we can find them.” Then, you
can assist the student in figuring out the best possible solution for finding their lost
1tem.
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Brainstorm Before Everything You Do

One of the easiest and most effective ways to get young children to think critically
is to brainstorm. Regardless of subject, have students think about what they’ll be
doing, learning, or reading — before actually starting each activity. Ask a lot
questions, like “What do you think this book will be about?” Or “Tell me three
things you think you will be learning in this lesson about space?” Give students
every opportunity you can to be critical thinkers.

Classify and Categorize

Classification plays an important role in critical thinking because it requires
students to understand and apply a set of rules. Give students a variety of objects
and ask them to identify each object, then sort it into a category. This is a great
activity to help students think and self-question what object should go where, and
why.

Compare and Contrast

Much like classifying, students will need to look closely at each topic or object
they are comparing and really think about the significance of each one. You can
have students compare and contrast just about anything — try this out with the book
your class is reading now. Compare and contrast the weather forecast for today and
yesterday. Compare the shape and color of a pumpkin to another vegetable.
Compare and contrast today’s math lesson with last week’s — the ideas are endless.

Make Connections

Encouraging students to make connections to a real-life situation and identify
patterns is a great way to practice their critical thinking skills. Ask students to
always be on the look for these connections, and when they find one to make sure
they tell you.

Provide Group Opportunities

Group settings are the perfect way to get your kids thinking. When children are
around their classmates working together, they get exposed to the thought
processes of their peers. They learn how to understand how other people think and
that their way is not the only route to explore.

When this valuable skill is introduced to students early on in the education process,
students will be capable of having complex thoughts and become better problem
solvers when presented with difficulty. It’s important for students to possess a
variety of skills, but it’s just as important for them to understand the skills and
how, and when to use them.
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Essential Tips for Conducting a Class Debate

1. Introduce the topic

All debates start with a topic, or resolution. Often, this resolution is a
proposed course of action that one team will argue for and another will argue
against. Choose a topic to which your students can relate and perhaps one with
practical application. You can make the topic less serious (the cafeteria should
include more international dishes on the daily menu) or more serious (the U.S.
government should reform its visa application process). In any case, be sure that
your students understand the issue and any specialized vocabulary that goes with
it.

2. Assign the Affirmative and the Negative

There are two sides to any debate. Naturally, one will argue for and another
against the resolution. With ESL students, it is best to group your students into
teams to research and argue the issue rather than expecting one student to do all the
work. This way one student does not have all the pressure to perform, and the other
members of the group can help with comprehension and strategy. Ideally, break
your class into four groups (you will want at least three students in each group) and
assign two groups to each of two resolutions. Then assign one of each pair of
student groups to the affirmative. This group will argue for the issues being
presented. The other two groups will be the negative and will argue against the
resolutions. During the debate, the other groups will serve as the judges and decide
which side presented a stronger case voting for the winners of the debate at its
conclusion.

3. Give Time for Research

Your students will need time to research the issue. Not only that, they will
also need additional instruction on the specific vocabulary that may be involved.
Make sure all of your students understand any specialized vocabulary so the
efficacy of their arguments does not depend on simple comprehension. Encourage
each group to form a strategy as to who will do most of the talking during the
debate though remind them that all of them are expected to participate in the
research and strategy of the debate. Then, during the preparation time in
anticipation of the rebuttal, your students should discuss with their teams the points
the opposition made and decide how to refute them.

4. Keep Track of Time

If you are unfamiliar with formal debate, the speakers follow a set order. The
following is the most basic of debate structure.
First, the affirmative group receives two minutes to present their case to the
audience. The negative group then receives two minutes to present their case.
After both sides have a chance to speak, both teams receive two minutes to prepare
a rebuttal and summary. The order of speech is reversed now and the negative side
presents their rebuttal and summary for the first two minutes.
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The last to speak is the affirmative team who then presents their rebuttal and
summary for two minutes. The debate is now concluded.

There are other structures that you can follow for debate, and they may be
useful once your class is familiar with the process and strategy of debate, but if this
is the first time your students are formally debating, keeping things simple is best.

5. Make a Judgment

Usually in debate, the winner is the one who has presented the strongest
case. For ESL classes, the overall purpose of speaking is more important than the
specific outcome of the debate. Still, your students will probably want to know
who won. To determine the winner, have the audience vote on which team they
thought made the most convincing argument. With this, weigh your own opinion
as to who communicated clearly and refuted the opponent’s arguments best. This
combination will identify your winners.

Your grading process, on the other hand, does not have to name a winner
and a loser. As long as your students were able to communicate clearly, use good
grammar, and have good pronunciation, the debate was a success, and their grades
should reflect that success.

Critical Thinking Activities for ESL Students

1. Ask Questions

Sometimes an easy answer isn’t much of an answer at all. Getting your students to
think about how they came to the answer that they did will challenge them to think
critically, and it gets them using more language and using it in practical ways. For
example, in an activity for using the simple future, you might ask your students
what they will be doing in five years. One student might answer that he is going to
be a movie star. You can ask questions like the following to get your student to
think more critically: What makes you think that? What evidence do you see in
your life now that will make that true in the future? By asking these questions, you
challenge your student to think about his thinking. At the same time, you provide
an opportunity for him to use English to express his ideas.

2. Open Ended Questions

In classes like grammar, one answer to a question is usually the right one. But
giving these types of answers often doesn’t require anything more than
memorization and recall. When you can (and it might not be during a grammar
lesson) ask questions that don’t have a “right” answer and challenge your students
to think on a deeper level. For example, if you were doing a vocabulary unit on
food, you might ask a recall question about what a waiter says when taking
someone’s order. (What will you have?) An open ended question that will
challenge your students to think more deeply might look like the following. If you
were a server in a restaurant and worked the night shift, how would your life be
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different? How would you balance school and work? Encourage this type of
thinking and expression and your students will benefit in more ways than one.

3. Give a Minute

Part of your role in getting your students to think critically is giving them the time
and the encouragement to do so. When you ask a question, giving your students a
few minutes to think before they have to answer can mean the difference between a
short easy answer and one that comes from serious thought. Doing this is easy.
Simply count to sixty after asking a question to give your students a chance to
think before they answer. You can also teach your students phrases like, “Can I
have a minute to think...Give me just a minute” when they would like time to
process their ideas. When they use these phrases, it tells you that they are actively
trying to answer your question and gives them the space they need to put their
ideas and words together before speaking. In addition, using this technique with
native speakers will help those not familiar with ESL students know that your
students are not unable to answer their questions but that they need a bit of time
before they do.

4. Encourage More

For students of English as a second language, giving a quick answer is often
appealing. A quick answer does the job and shows you can use language
appropriately. However, a quick answer doesn’t necessarily encourage critical
thinking. Using phrases to get your students to say (and think) more will help them
use deeper thinking. You can say thinks like the following: Tell me more about
that. What else do you think? Why is that good/bad/scary/difficult/or not? What
part is most interesting to you? Why? Asking these questions challenges your
students to say more.

5. Provide Scaffolds

When learning something new or tackling a new problem, all people sometimes
need support. You can support your ESL students as they are learning new skills
by giving them tools to help them. Giving examples, breaking tasks into smaller
more manageable steps, giving hints or clues, and providing reminders can all help
your students by giving them temporary supports in a new and challenging task. As
your students become more adept at that task, remove these supports and
encourage their successes, big and small. In the meantime, be patient and give
them the assistance they need to reach success.

6. Encourage Argument

Encouraging argument doesn’t mean letting your students go for one another’s
throats. Critical thinking means being able to make an argument for your beliefs or
opinions. You can encourage your students to express logical and reasonable
supports for their opinions during discussions and for writing assignments. Doing
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so will help them think analytically which is part of thinking critically. Have
students give reasons or examples that support their ideas, and they will learn to
support their arguments naturally.

7. Make Predictions

Making predictions is a tool that is quite useful in the ESL classroom. You can ask
your students to take a guess at what comes next in reading assignments (fiction,
essays, informational articles) as well as video segments you play in class (movies,
television shows, recorded dialogues). When they make these predictions, they not
only have to think critically, they will be using the language skills they are
learning. The next time your students are reading a passage or listening to a
segment, hit pause and ask them what they think will come next.

8. Take Two Sides

Thinking about both sides of an argument will challenge your students to think
beyond their own opinions and beliefs. A simple way to do this is to take a
controversial statement and challenge your students to list some reasons in support
of the statement as well as some reasons against it. Take the thinking a step further
and teach your students how to make a refutation, either spoken or in writing, a
skill that is often useful in the academic world.

If you want to exercise critical thinking skills

If you want to exercise critical thinking skills, ask these questions whenever you
discover or discuss new information. These are broad and versatile questions that
have limitless applications.

Who ... benefits from this?

.. s this harmful to?

.. makes decisions about this?

.. 1s most directly affected?

.. have you also heard discuss this?
...would be the best person to consult?
.. will be the key people in this?

.. deserves recognition for this?

What ... are the strengths/weaknesses?

.. 1s another perspective?

.. 1s another alternative?

.. would be a counter-argument?

.. is the best/worst case scenario?

.. is most/least important?

.. can we do to make a positive change?
.. is getting in the way of our action?
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Where

.. would we see this in the real world?

.. are there similar concepts/situations?
.. is there the most need for this?

.. in the world would this be a problem?
... can we get more information?

... do we go for help with this?

.. will this idea take us?

.. are the areas for improvement?

‘When

... is this acceptable/unacceptable?

.. would this benefit our society?

.. would this cause a problem?

.. is the best time to take action?

... will we know we’ve succeeded?

... has this played a part in our history?
... can we expect this to change?

.. should we ask for help with this?

Why

.. is this a problem/challenge?

.. 1s it relevant to me/others?

.. 1s this the best/worst scenario?

.. are people influenced by this?

.. should people know about this?

.. has it been this way for so long?
.. have we allowed this to happen?
.. is there a need for this today?

How

... 1s this similar to ?

... does this disrupt things?

.. do we know the truth about this?
... will we approach this safely?

.. does this benefit us/others?

.. does this harm us/others?

.. do we see this in the future?

.. can we change this for our good?
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