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1.0nuc HAaBYAJIBLHOI TUCHHUILTIHHA

Xapaxmepucmuka HaguanvHoi
Haiimenysa T'any3s 3nans, océimmuii oucyuniinu
HHA pieenn, cneyianbHicme saouna gopma
NOKA3HUKIE P
T'anysp 3HaHB: HapuanbHa  JMCLUILIIHA — IHKITY
. 01 Ocsira/llenarorika 000B’ I3KOBHUX OCBITHIX
KinbkicTh '
; KOMITOHCHTIB
KpeauTis, CrneniajpHicTh:
pianoBinnnx ECTS 011 OcsiTHi, IeAarorivyHi HAYKA Pik miarorosku
-4
OcsiTHBO-IpOdeciiiHa 1
nporpama: Ilenarorika
BHIIOT IIKOJIHU. AHJparorika Cemecrp
1
Jekrii
3araabHa 3
KiJIBKIiCTH : : -
romus — 120 Piners BN ocBiTH: IIpakTHyHi, ceMiHapCchKi
Apyruii (MaricrepchbKuii) 8
Camocriiina pobora
104
Bua KoHTpOII0
eK3aMeH

Ilpumimka: cniegioHOUwIeHHs KITbKOCMI 200UH AYOUMOPHUX 3AHAMb 00 CAMOCMIUHOI ma
iHougioyanvnoi pobomu cmanosums — 12 % : 88 %.

2. Mera Ta 3aBJaHHA HABYAJILHOI JUCIUILIIHU

Memoro BUKIaNaHHS HaBYAIbHOI AWCHUIUIIHUM «[HO3eMHa MoBa 3a mpodeciiiHuM
CIIpSMyBaHHSIM» € (QOpMyBaHHS HEOOXIHOI KOMYHIKaTUBHOI CIPOMOXXHOCTI B cdepax
npo¢eciifHOToO Ta CUTYaTHBHOTO CIIUJIKYBaHHS B YCHIiHM 1 MUCbMOBIiH (popMax, HABUYOK MPAKTUIHOTO
BOJIOJIIHHSI IHO36MHOIO MOBOIO B PI3HHUX BHJaX MOBJIEHHEBOI JISUTBHOCTI B 00CS31 TEMATHKH, IO
o0yMoBJieHa MpodeciiHUMH MOTpedaMH; OBOJIOJIHHS HOBITHBOIO (haxoBOO iH(OpMaIli€ro uyepes
1HO3eMHI JKeperna.

Ocnoénumu 3aedannAmu BUBYEHHS JUCUUIUTIHM «lHO3eMHa MoBa 3a mpodeciiiHuM
CIIPAMYBAaHHSIM» € PO3BUTOK Ta YJIOCKOHAJEHHS PI3HUX BHJIB MOBJCHHEBOI JisIBHOCTI!
ayJiIOBaHHsI, TOBOPIHHS, JIaJIOTIYHOTO MOBJICHHS, YUTAHHS, IUChMa Ta TEPEeKIIay.

3100yBadi BUIIOI OCBITA MAalOTh HAOYTU 3A2A1bHUX KOMHEMEeHNHOCMell:

3K4. 31aTHICTh BUNTHCS 1 OBOJIOIIBATH CyYaCHUMHU 3HAHHSIMHU.

3K5. 3natHicTh 10 amanTarlii Ta Jii B HOBi# cuTyarrii.

3K7. 3marHiCTh 10 MI>KOCOOHUCTICHOI B3aeMOil.

3K9. 3naTHicTh paIfoBaTH B MiXKHApPOJHOMY KOHTEKCTI.



B npornieci BUBYEHHS HaBYAIBHOT JUCITUILTIHYU 3100yBadi BUIIO OCBITH MalOTh HAOYTH TaKOXK
NEeBHUX CHeUialbHUX (ghaxoeux) Komnemenmuocmei.

CK2. 3paTHicTh 3aCTOCOBYBAaTHM Ta pO3pOOJIATH HOBI MIAXOAM [0 BUPILICHHA 3ajad
JOCHITHULIBKOTO Ta/ab0 1HHOBAIIITHOTO XapakTepy B cepi OCBITH il e1aroriku.

CK4. 3paTHicTh 371MCHIOBAaTH €KCIIEPTHU3Y Ta HaJaBaTH KOHCYJbTAIlli 3 MUTaHb OCBITHHOT
MOJIITHKH Ta IHHOBAIIIH B OCBITI.

CK12. 3natHicTh 10 hopMyBaHHS KyJIbTYpH HaBYaHHS BITPOJOBXK JKUTTS.

Ilpozcpamni pe3ynomamu HABYaAHHA:

PH 4. BinpHO cmiiKkyBaTuCs AEp)KaBHOIO Ta 1HO3EMHOIO MOBaMM YCHO 1 NMHCBMOBO ISt
0OTOBOpEHHSI PE3YNBTATIB OCBITHBOI, POQeciiHOl ISTHHOCTI, MPe3eHTallli HAyKOBHX TOCIIIKCHb
Ta IHHOBAIlIMHUX MPOEKTIB.

PH14. ®opmyBaTu KyabTypy HaBYaHHS BIPOAOBXK SKUTTS.

3. IPOIT'PAMA HABYAJIBHOI JUCIUIIJITHA

Tema 1 Phonetics. Sounds absent in Ukrainian. Rhythmic characteristics. Word order. Text:
EDUCATION IN THE UNITED STATES. General Information

Tema 2 Modal verbs. Irregular verbs. Text: EDUCATION IN THE UNITED STATES. 19th
century

Tema 3 Simple (indefinite) tenses: formation, usage. Text: EDUCATION IN THE UNITED
STATES. 20th century

Tema 4 Continuous (progressive) tenses: formation, usage. Text: EDUCATION IN THE
UNITED STATES. 21st century

Tema 5 Perfect tenses: formation, usage. Text: EDUCATION IN THE UNITED STATES.
Educational stages

Tema 6 Phrasal verbs. Text: EARLY CHILDHOOD EDUCATION IN THE UNITED
STATES

Tema 7 Sequence of tenses. Indirect speech. Text: K-12 EDUCATION IN THE UNITED
STATES. Part 1

Tema 8 Conditionals. Text: K—12 EDUCATION IN THE UNITED STATES. Part 2

Tema 9 Conditionals (Continued). Text: HHGHER EDUCATION IN THE UNITED STATES

4. CTPYKTYPA HABYAJIbHOI JUCIUILITHUA

3aouna ¢popma

KinbkicTs ronun

Ha3Bu 3MicTOBHX MOaYJIIB i TeM .
y TOMY 4HCJIi

J | mpakr.| c/p

Ycnoro

Tema 1. Phonetics. Sounds absent in Ukrainian. Rhythmic
characteristics. Word order. Text: EDUCATION IN THE| 13 0,5 0,5 12
UNITED STATES. General Information
Tema 2. Modal verbs. Irregular verbs. Text: EDUCATION IN| 13
THE UNITED STATES. 19th century
Tema 3. Simple (indefinite) tenses: formation, usage. Text:| 13

0,5 0,5 12

EDUCATION IN THE UNITED STATES. 20th century . ! 11
Tema 4. Continuous (progressive) tenses: formation, usage. Text:! 13 1 1 11
EDUCATION IN THE UNITED STATES. 21st century

Tema 5. Perfect tenses: formation, usage. Text: EDUCATION| 13 1 1 11
IN THE UNITED STATES. Educational stages

Tema 6. Phrasal verbs. Text: EARLY CHILDHOOD| 13 1 1 11

EDUCATION IN THE UNITED STATES




Tema 7. Sequence of tenses. Indirect speech. Text: K-12| 13 1 1 11
EDUCATION IN THE UNITED STATES. Part 1
Tema 8. Conditionals. Text: K-12 EDUCATION IN THE| 13 1 1 11
UNITED STATES. Part 2
Tema 9. Conditionals (Continued). Text: HIGHER 16 1 1 14
EDUCATION IN THE UNITED STATES
Pa3zom 120 8 8 104
5. Temu JeKmiliHUX 3aHATH
KinbkicTs
Ne
HazBa temn TOAMH
3/m
Tema 1. Phonetics. Sounds absent in Ukrainian. Rhythmic characteristics.
1 Word order. Text: EDUCATION IN THE UNITED STATES. General 0,5
Information
2 Tema 2. Modal verbs. Irregular verbs. Text: EDUCATION IN THE 0.5
UNITED STATES. 19th century ’
3 Tema 3. Simple (indefinite) tenses: formation, usage. Text: EDUCATION 1
IN THE UNITED STATES. 20th century
4 Tema 4. Continuous (progressive) tenses: formation, usage. Text: 1
EDUCATION IN THE UNITED STATES. 21st century
5 Tema 5. Perfect tenses: formation, usage. Text: EDUCATION IN THE 1
UNITED STATES. Educational stages
5 Tema 6. Phrasal verbs. Text: EARLY CHILDHOOD EDUCATION IN THE 1
UNITED STATES
7 Tema 7 Sequence of tenses. Indirect speech. Text: K-12 EDUCATION IN 1
THE UNITED STATES. Part 1
8 Tema 8. Conditionals. Text: K-12 EDUCATION IN THE UNITED 1
STATES. Part 2
9 Tema 9. Conditionals (Continued). Text: HIGHER EDUCATION IN THE 1
UNITED STATES
Bcenoro 8

Ilnann JekuiiiHUX 3aHATH

Tema 1. Phonetics. Sounds absent in Ukrainian. Rhythmic characteristics. Word order.
Clauses (affirmative, negative, questions).

EDUCATION IN THE UNITED STATES. General Information

In the United States, education is provided in public and private schools and by individuals
through homeschooling. State governments set overall educational standards, often mandate
standardized tests for K-12 public school systems and supervise, usually through a board of
regents, state colleges, and universities. The bulk of the $1.3 trillion in funding comes from state
and local governments, with federal funding accounting for about $260 billion in 2021 compared to
around $200 billion in past years.

Private schools are free to determine their own curriculum and staffing policies, with
voluntary accreditation available through independent regional accreditation authorities, although
some state regulation can apply.

As of 2013, about 87% of school-age children attended state-funded public schools, about
10% attended tuition and foundation-funded private schools, and roughly 3% were home-schooled.




Total expenditures for American public elementary and secondary schools amounted to $927
billion in 2020-21 (in constant 202122 dollars).

By state law, education is compulsory over an age range starting between five and eight and
ending somewhere between ages sixteen and nineteen, depending on the state. This requirement can
be satisfied in public or state-certified private schools, or an approved home school program.
Compulsory education is divided into three levels: elementary school, middle or junior high school,
and high school.

Numerous publicly and privately administered colleges and universities offer a wide variety
of post-secondary education. Post-secondary education is divided into college, as the first tertiary
degree, and graduate school. Higher education includes public and private research universities,
usually private liberal arts colleges, community colleges, for-profit colleges, and many other kinds
and combinations of institutions. College enrollment rates in the United States have increased over
the long term. At the same time, student loan debt has also risen to $1.5 trillion.

The large majority of the world's top universities, as listed by various ranking organizations,
are in the United States, including 19 of the top 25, and the most prestigious — Harvard University.
The country placed first in the annual U.S. News & World Report Best Countries for Education
rankings. The U.S. has by far the most Nobel Prize winners in history, with 403 (having won 406
awards).

In 2010, the United States had a higher combined per-pupil spending for primary, secondary,
and post-secondary education than any other OECD country (which overlaps with almost all of the
countries designated as being developed by the International Monetary Fund and the United
Nations) and the U.S. education sector consumed a greater percentage of the U.S. gross domestic
product (GDP) than the average OECD country. In 2014, the country spent 6.2% of its GDP on all
levels of education—1.0 percentage points above the OECD average of 5.2%. In 2018, primary and
secondary per-pupil spending in the United States was 34 percent higher than the OECD average
(ranking 5th of 36 countries reporting data), post-secondary per-pupil spending was double the
OECD average (ranking 2nd), and the U.S. education sector consumed 6 percent of the U.S. GDP
(ranking 6th).

From 1960 through 2017, per-pupil spending in public kindergartens, primary schools, and
secondary schools increased in inflation-adjusted terms from $3,793 to $14,439. From 1950 through
2015, student-teacher and student-nonteaching staff ratios in public kindergartens, primary schools,
and secondary schools declined from 27.5 students per teacher and 65 students per nonteaching
staff member in 1950 to 16.1 students per teacher and 16.1 students per nonteaching staff member
in 2015 (with nonteaching staffing increasing by 709%), while teacher salaries declined by 2% in
inflation-adjusted terms from 1992 to 2015. From 1976 to 2018, enrollment at post-secondary
institutions increased by 78% and full-time faculty employed increased by 92%, while full-time
administrators employed increased by 164% and other non-faculty staffing increased by 452%, and
non-instructional spending increased by 48% from 2010 to 2018 while instructional spending
increased by 17%.

Enrollment in post-secondary institutions in the United States declined from 18.1 million in
2010 to 15.4 million in 2021, while enrollment in public kindergartens, primary schools, and
secondary schools declined by 4% from 2012 to 2022 and enrollment in private schools or charter
schools for the same age levels increased by 2% each.

In 2014, the Economist Intelligence Unit rated U.S. education as 14th best in the world. The
Programme for International Student Assessment coordinated by the OECD currently ranks the
overall knowledge and skills of American 15-year-olds as 19th in the world in reading literacy,
mathematics, and science with the average American student scoring 495, compared with the
OECD Average of 488. In 2017, 46.4% of Americans aged 25 to 64 attained some form of post-
secondary education. 48% of Americans aged 25 to 34 attained some form of tertiary education,
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about 4% above the OECD average of 44%. 35% of Americans aged 25 and over have achieved a
bachelor's degree or higher.

Tema 2. Modal verbs. Irregular verbs.

EDUCATION IN THE UNITED STATES. 19th century

New England encouraged its towns to support free public schools funded by taxation. In the
early 19th century, Massachusetts took the lead in education reform and public education with
programs designed by Horace Mann that were widely emulated across the North. Teachers were
specially trained in normal schools and taught the three Rs (reading, writing, and arithmetic) and
also history and geography. Public education was at the elementary level in most places.

After the Civil War end in 1865, cities began building high schools. The South was far behind
northern standards on every educational measure and gave weak support to its segregated all-black
schools. However, northern philanthropy and northern churches provided assistance to private
black colleges across the South. Religious denominations across the country set up their private
colleges. States also opened state universities, but they were quite small until well into the 20th
century.

In 1823, Samuel Read Hall founded the first normal school, the Columbian School in
Concord, Vermont, aimed at improving the quality of the burgeoning common school system by
producing more qualified teachers.

During Reconstruction, the United States Office of Education was created in an attempt to
standardize educational reform across the country. At the outset, the goals of the Office were to
track statistical data on schools and provide insight into the educational outcomes of schools in
each state. While supportive of educational improvement, the office lacked the power to enforce
policies in any state. Educational aims across the states in the nineteenth century were broad,
making it difficult to create shared goals and priorities. States like Massachusetts, with long-
established educational institutions, had well-developed priorities in place by the time the Office of
Education was established. In the South and the West, however, newly formed common school
systems had different needs and priorities. Competing interests among state legislators limited the
ability of the Office of Education to enact change.

In the mid-19th century, the rapidly increasing Catholic population led to the formation of
parochial schools in the largest cities. Theologically oriented Episcopalian, Lutheran, and Jewish
bodies on a smaller scale set up their own parochial schools. There were debates over whether tax
money could be used to support them, with the answer typically being no. From about 1876, thirty-
nine states passed a constitutional amendment to their state constitutions, called Blaine Amendment
after James G. Blaine, one of their chief promoters, forbidding the use of public tax money to fund
local parochial schools.

States passed laws to make schooling compulsory between 1852 (Massachusetts) and 1917
(Mississippi). They also used federal funding designated by the Morrill Land-Grant Acts of 1862
and 1890 to set up land grant colleges specializing in agriculture and engineering. By 1870, every
state had free elementary schools, albeit only in urban centers. According to a 2018 study in the
Economic Journal, states were more likely to adopt compulsory education laws during the Age of
Mass Migration (1850-1914) if they hosted more European immigrants with lower exposure to
civic values.

Following Reconstruction, the Tuskegee Normal and Industrial Institute was founded in 1881
as a state college, in Tuskegee, Alabama, to train "Colored Teachers,” led by Booker T.
Washington, (1856-1915), who was himself a freed slave. His movement spread, leading many
other Southern states to establish small colleges for "Colored or Negro™ students entitled "A. & M."
("Agricultural and Mechanical™) or "A. & T." ("Agricultural and Technical™), some of which later
developed into state universities. Before the 1940s, there were very few black students at private or
state colleges in the North and almost none in the South.

Responding to the many competing academic philosophies being promoted at the time, an
influential working group of educators, known as the Committee of Ten and established in 1892 by



the National Education Association, recommended that children should receive twelve years of
instruction, consisting of eight years of elementary education (in what were also known as
"grammar schools") followed by four years in high school ("freshmen”, "sophomores”, "juniors"
and "seniors").

Gradually by the late 1890s, regional associations of high schools, colleges and universities
were being organized to coordinate proper accrediting standards, examinations, and regular surveys
of various institutions in order to assure equal treatment in graduation and admissions requirements,
as well as course completion and transfer procedures.

Tema 3. Present (indefinite) tenses: formation, usage.

EDUCATION IN THE UNITED STATES. 20th century

By 1910, 72% of children were attending school. Between 1910 and 1940 the high school
movement resulted in a rapid increase in public high school enrollment and graduations. By 1930,
100% of children were attending school, excluding children with significant disabilities or medical
concerns.

Private schools spread during this time, as well as colleges and, in the rural centers, land grant
colleges. In 1922, an attempt was made by the voters of Oregon to enact the Oregon Compulsory
Education Act, which would require all children between the ages of 8 and 16 to attend public
schools, only leaving exceptions for mentally or physically unfit children, exceeding a certain
living distance from a public school, or having written consent from a county superintendent to
receive private instruction. The law was passed by popular vote but was later ruled unconstitutional
by the United States Supreme Court in Pierce v. Society of Sisters, determining that "a child is not a
mere creature of the state”. This case settled the dispute about whether or not private schools had
the right to do business and educate within the United States.

By 1938, there was a movement to bring education to six years of elementary school, four
years of junior high school, and four years of high school.

During World War 11, enrollment in high schools and colleges plummeted as many high
school and college students and teachers dropped out to enlist or take war-related jobs.

The 1946 National School Lunch Act provided low-cost or free school lunch meals to
qualified low-income students through subsidies to schools based on the idea that a "“full stomach”
during the day supports class attention and studying.

The 1954 Supreme Court case Brown v. Board of Education of Topeka, Kansas made racial
desegregation of public elementary and high schools mandatory, although white families often
attempted to avoid desegregation by sending their children to private secular or religious schools. In
the years following this decision, the number of Black teachers rose in the North but dropped in the
South.

In 1965, the far-reaching Elementary and Secondary Education Act (ESEA"), passed as a part
of President Lyndon B. Johnson's War on poverty, provided funds for primary and secondary
education ('Title I funding’). Title VI explicitly forbade the establishment of a national curriculum.
Title IV of the Higher Education Act of 1965 created the Pell Grant program which provides
financial support to students from low-income families to access higher education.

In 1975, the Education for All Handicapped Children Act established funding for special
education in schools.

The Higher Education Amendments of 1972 made changes to the Pell Grant. The 1975
Education for All Handicapped Children Act (EHA) required all public schools accepting federal
funds to provide equal access to education and one free meal a day for children with physical and
mental disabilities. The 1983 National Commission on Excellence in Education report, famously
titled A Nation at Risk, touched off a wave of federal, state, and local reform efforts, but by 1990
the country still spent only 2% of its budget on education, compared with 30% on support for the
elderly. In 1990, the EHA was replaced with the Individuals with Disabilities Education Act
(IDEA), which placed more focus on students as individuals, and also provided for more post-high
school transition services.



Tema 4. Continuous (progressive) tenses: formation, usage.

EDUCATION IN THE UNITED STATES. 21st century

The No Child Left Behind Act of 2001, passed by a bipartisan coalition in Congress, provided
federal aid to the states in exchange for measures to penalize schools that were not meeting the
goals as measured by standardized state exams in mathematics and language skills. This made
standardized testing a requirement. In the same year, the U.S. Supreme Court diluted some of the
century-old "Blaine” laws upheld an Ohio law allowing aid to parochial schools under specific
circumstances. The 2006 Commission on the Future of Higher Education evaluated higher
education. In December 2015, then-American President Barack Obama signed legislation replacing
No Child Left Behind with the Every Student Succeeds Act.

The Great Recession of 2007-2009 was caused a sharp decline in tax revenues in all
American states and cities. The response included cuts to education budgets. Obama's $800 billion
stimulus package of 2009 included $100 billion for public schools, which every state used to protect
its education budget. In terms of sponsoring innovation; however, then-President Obama and then-
Education Secretary Arne Duncan pursued K-12 education reform through the Race to the Top
grant program. With over $15 billion of grants at stake, 34 states quickly revised their education
laws according to the proposals of advanced educational reformers. In the competition, points were
awarded for allowing charter schools to multiply, for compensating teachers on a merit basis
including student test scores, and for adopting higher educational standards.

There were incentives for states to establish college and career-ready standards, which in
practice meant adopting the Common Core State Standards Initiative that had been developed on a
bipartisan basis by the National Governors Association, and the Council of Chief State School
Officers. The criteria were not mandatory, they were incentives to improve opportunities to get a
grant. Most states revised their laws accordingly, even though they realized it was unlikely they
would win a highly competitive new grant. Race to the Top had strong bipartisan support, with
centrist elements from both parties. It was opposed by the left wing of the Democratic Party, and by
the right wing of the Republican Party, and criticized for centralizing too much power in
Washington. Complaints also came from middle-class families, who were annoyed at the increasing
emphasis on teaching to the test, rather than encouraging teachers to show creativity and stimulating
students' imagination. Voters in both major parties have been critical of the Common Core
initiative.

Tema 5. Perfect tenses: formation, usage.

EDUCATION IN THE UNITED STATES. Educational stages

Formal education in the U.S. is divided into a number of distinct educational stages. Most
children enter the public education system around the age of five or six. Children are assigned to
year groups known as grades.

The American school year traditionally begins at the end of August or early in September,
after a traditional summer vacation or break. Children customarily advance together from one grade
to the next as a single cohort or "class" upon reaching the end of each school year in late May or
early June.

Depending upon their circumstances, children may begin school in pre-kindergarten,
kindergarten, or first grade. Students normally attend 12 grades of study over 12 calendar years of
primary/elementary and secondary education before graduating and earning a diploma that makes
them eligible for admission to higher education. Education is mandatory until age 16 (18 in some
states).

In the U.S., ordinal numbers (e.g., first grade) are used for identifying grades. Typical ages
and grade groupings in contemporary, public, and private schools may be found through the U.S.



Department of Education. Generally, there are three stages: elementary school (grades K/1-—
2/3/4/5/6), intermediate school (3/4-5/6), middle school / junior high school (grades 5/6/7-8/9), and
high school / senior high school (grades 9/10-12). There is variability in the exact arrangement of
grades, as the following table indicates. Note that many people may not choose to attain higher
education immediately after high school graduation, so the age of completing each level of
education may vary. The table below shows the traditional education path of a student completing
an undergraduate degree immediately after high school.

In K-12 education, sometimes students who receive failing grades are held back a year and
repeat coursework in the hope of earning satisfactory scores on the second try.

High school graduates sometimes take one or more gap years before the first year of college,
for travel, work, public service, or independent learning. Some might opt for a postgraduate year
before college. Many high schoolers also earn an associate degree when they graduate high school.

Many undergraduate college programs now commonly are five-year programs. This is
especially common in technical fields, such as engineering. The five-year period often includes one
or more periods of internship with an employer in the chosen field.

Some undergraduate institutions offer an accelerated three-year bachelor's degree, or a
combined five-year bachelor's and master's degrees. Many times, these accelerated degrees are
offered online or as evening courses and are targeted mainly but not always for adult
learners/nontraditional students.

Many graduate students do not start professional schools immediately after finishing
undergraduate studies but work for a time while saving up money or deciding on a career direction.

The National Center for Education Statistics found that in 1999-2000, 73% of undergraduates
had characteristics of nontraditional students.

Tema 6. Phrasal verbs.

EARLY CHILDHOOD EDUCATION IN THE UNITED STATES

Early childhood education in the United States relates to the teaching of children (formally
and informally) from birth up to the age of eight. The education services are delivered via
preschools and kindergartens.

History

Early childhood education, in its professional form, emerges in the United States in the early
20th century. In 1926, the National Association for the Education of Young Children (NAYEC)
was founded, and is still active today. Around this time, we also see the inception of development
education standards along with teacher training programs.

In the 1930s and 1940s we see more government intervention: the implementation of the New
Deal and the Lanham Act led to financial investment in early childhood education programs. This is
also when we see the implementation of the Head Start program, which is focused on providing
low-income children with early childhood education services.

Erik Erikson

American psychoanalyst Erik Erikson first used the phrase "early childhood education" in the
1950s. In Erikson's understanding, early childhood education focuses on what teachers and
guardians think is best for children, and not what state or federal governments legislate for children.
Erikson believed that if adequate academic support was provided in the early years of a child's life
then they would have a much more positive learning experience in later adolescence. This insight
informs all early childhood education in the United States.

Maria Montessori

Italian educator Maria Montessori was an innovator and physician, best known for her
educational method that relied upon following how children naturally learn. This educational
method emphasizes self-paced learning and individualized instruction for each child. While a

10



Montessori education can be applied at any age, we see this method of learning applied frequently
at different stages of early childhood education throughout the United States.

Unlike other areas of education, early childhood care and education (ECCE) places a strong
emphasis on the development of the whole child — attending to his or her social, emotional,
cognitive, and physical needs — in order to establish a solid and broad foundation for lifelong
learning and well-being. "Care" includes health, nutrition, and hygiene in a warm, secure, and
nurturing environment, and "education™ includes stimulation, socialization, guidance, participation,
learning, and developmental activities. Most of these ECCE programs have an emphasis on learning
by play. ECCE begins at birth and can be organized in a variety of non-formal, formal and informal
modalities, such as parenting education, health-based mother and child intervention, care
institutions, child-to-child programs, home-based or center-based , kindergartens and pre-schools.
The whole goal of ECCE programs is to prepare the children for school, and many professionals
believe this starts in the crib until the child is in school. Different terms to describe ECCE are used
by different countries, institutions, and stakeholders, such as early childhood development (ECD),
early childhood education and care (ECEC), and early childhood care and development (ECCD),
with Early Childhood Care and Education as the nomenclature.

As research shows, children's care and educational needs are intertwined. Poor care, health,
nutrition, and physical and emotional security can affect educational potentials in the form of
mental retardation, impaired cognitive and behavioral capacities, motor development delay,
depression, and difficulties with concentration and attention. Inversely, early health and nutrition
interventions, such as iron supplementation, deworming treatment and school feeding, have been
shown to directly contribute to increased pre-school attendance. Studies have demonstrated better
child outcomes through the combined intervention of cognitive stimulation and nutritional
supplementation than through either cognitive stimulation or nutritional supplementation alone.
Quality ECCE is one that integrates educational activities, nutrition, health care and social services.

Decades of research provide unequivocal evidence that public investment in early childhood
care and education can produce economic returns equal to roughly 10 times its costs. The sources of
these gains are (1) childcare that enables mothers to work and (2) education and other supports for
child development that increase subsequent school success, labor force productivity, prosocial
behavior, and health. The benefits from enhanced child development are the largest part of the
economic return, but both are important considerations in policy and program design. The economic
consequences include reductions in public and private expenditures associated with school failure,
crime, and health problems as well as increases in earnings.

Tema 7. Sequence of tenses. Indirect speech.

K-12 EDUCATION IN THE UNITED STATES. Part 1

K-12 education in the United States includes primary education starting in kindergarten, and
secondary education ending in grade 12. Government-funded free schools are generally provided
for these grades, but private schools and homeschooling are also possible. Most children begin
elementary education with kindergarten (usually five to six years old) and finish secondary
education with twelfth grade (usually 17-18 years old). In some cases, pupils may be promoted
beyond the next regular grade. Parents may also choose to educate their own children at home;
1.7% of children are educated in this manner.

In 2010, American students ranked 17th in the world. The Organisation for Economic Co-
operation and Development (OECD) says that this is due to focusing on the low end of performers.
All of the recent gains have been made, deliberately, at the low end of the socioeconomic scale and
among the lowest achievers.

About half of the states encourage schools to make their students recite the Pledge of
Allegiance to the flag daily.
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Primary education

Historically, in the United States, local public control (and private alternatives) have allowed
for some variation in the organization of schools. Elementary school includes kindergarten through
fifth grade or sixth grade (sometimes to fourth grade or eighth grade). Basic subjects are taught in
elementary school, and students often remain in one classroom throughout the school day, except
for specialized programs, such as physical education, library, music, and art classes. There are (as of
2001) about 3.6 million children in each grade in the United States.

Typically, the curriculum in public elementary education is determined by individual school
districts or county school system. The school district selects curriculum guides and textbooks that
reflect a state's learning standards and benchmarks for a given grade level. The most recent
curriculum that has been adopted by most states is Common Core. Learning Standards are the goals
by which states and school districts must meet adequate yearly progress (AYP) as mandated by No
Child Left Behind (NCLB). This description of school governance is simplistic at best, however,
and school systems vary widely not only in the way curricular decisions are made but also in how
teaching and learning take place. Some states or school districts impose more top-down mandates
than others. In others, teachers play a significant role in curriculum design and there are few top-
down mandates. Curricular decisions within private schools are often made differently from in
public schools, and in most cases without consideration of NCLB.

Public elementary school teachers typically instruct between twenty and thirty students. A
typical classroom will include children with a range of learning needs or abilities, from those
identified as having special needs of the kinds listed in the Individuals with Disabilities Act IDEA
to those that are cognitively, athletically or artistically disabled. At times, an individual school
district identifies areas of need within the curriculum. Teachers and advisory administrators form
committees to develop supplemental materials to support learning for diverse learners and to
identify enrichment for textbooks. There are special education teachers working with the identified
students. Many school districts post information about the curriculum and supplemental materials
on websites for public access.

In general, a student learns basic arithmetic and sometimes rudimentary algebra in
mathematics, English proficiency (such as basic grammar, spelling, and vocabulary), and
fundamentals of other subjects. Learning standards are identified for all areas of a curriculum by
individual States, including those for mathematics, social studies, science, physical development,
the fine arts, and reading. While the concept of State Learning standards has been around for some
time, No Child Left Behind has mandated that standards exist at the State level.

Secondary education is often divided into two phases, middle/junior high school and high
school. Students in secondary schools often move to different classrooms for different subjects, and
some schools enable some choice regarding what courses the student takes, though these choices
are limited by factors such as governmental curriculum requirements.

"Middle school™ (or "junior high school™) has a variable range between districts. It usually
includes sixth, seventh, and eighth grades (or other times only seventh and eighth), occasionally
also includes ninth, and very occasionally fifth grades as well. High school (occasionally senior
high school) includes grades 9 through 12. Students in these grades are commonly referred to as
freshmen (grade 9), sophomores (grade 10), juniors (grade 11), and seniors (grade 12). At the high
school level, students generally take a broad variety of classes without specializing in any particular
subject. Students are generally required to take a broad range of mandatory subjects, but may
choose additional subjects (“electives™) to fill out their required hours of learning. High school
grades normally are included in a student's official transcript for purposes such as college
applications. Official transcripts usually include the ninth grade, whether it is taught in a middle
school or a high school.

Tracking (streaming)

Tracking is the practice of dividing students at the primary or secondary school level into
classes on the basis of ability or achievement. One common use is to offer different curricula for
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students preparing for college and for those preparing for direct entry into technical schools or the
workplace.

Grading scale

In schools in the United States children are assessed throughout the school year by their
teachers, and report cards are issued to parents at varying intervals. Generally, the scores for
individual assignments and tests are recorded for each student in a grade book, along with the
maximum number of points for each assignment. End-of-term or -year evaluations are most
frequently given in the form of a letter grade on an A-F scale, whereby A is the best possible grade
and F is a failing grade (most schools do not include the letter E in the assessment scale), or a
numeric percentage. The Waldorf schools, most democratic schools, and some other private
schools, give (often extensive) verbal characterizations of student progress rather than letter or
number grades. Some school districts allow flexibility in grading scales at the Student information
system level, allowing custom letters or symbols to be used (though transcripts must use traditional
A-F letters)

Traditionally, colleges and universities tend to take on the formal letter grading scale,
consisting of A, B, C, D, and F, as a way to indicate student performance. As a result of the
COVID-19 pandemic, most Colleges and Universities were flooded with petitions proposing pass or
fail options for students considering the difficulties with transitioning and managing during a state
of emergency. Although most colleges and universities empathized with students expressing their
frustration with transitioning online, transfer students implementing the pass or fail option are
forecasted to have to retake the class. College credits for pass or fail classes have a low rate of being
accepted by other colleges, forcing transfer students to sit through and pay for the same class they
have already completed. While some colleges, such as the University of Wisconsin-Madison,
Carnegie Mellon University, and North Carolina are permitting their students from weeks to
months, to decide whether they will implement the pass or fail option offered by their college.
While Harvard Medical School has previously been opposed to pass or fail grades, they have
opened up to accepting pass grades.

Tema 8. Conditionals.

K-12 EDUCATION IN THE UNITED STATES. Part 2

Extracurricular activities

A major characteristic of American schools is the high priority given to sports, clubs, and
activities by the community, the parents, the schools, and the students themselves. Extracurricular
activities are educational activities not falling within the scope of the regular curriculum but under
the supervision of the school. Extracurriculars at the high school age (15-18) can be anything that
doesn't require a high school credit or paid employment, but simply done out of pleasure or to also
look good on a college transcript. Extracurricular activities for all ages can be categorized under
clubs, art, culture and language, community, leadership, government, media, military, music,
performing arts, religion, role play/fantasy, speech, sports, technology, and volunteer, all of which
take place outside of school hours. These sorts of activities are put in place as other forms of
teamwork, time management, goal setting, self-discovery, building self-esteem, relationship
building, finding interests, and academics. These extracurricular activities and clubs can be
sponsored by fundraising, or by the donation of parents who give towards the program in order for
it to keep running. Students and Parents are also obligated to spend money on whatever supplies are
necessary for this activity that are not provided for the school (sporting equipment, sporting attire,
costumes, food, instruments). These activities can extend to large amounts of time outside the
normal school day; home-schooled students, however, are not normally allowed to participate.
Student participation in sports programs, drill teams, bands, and spirit groups can amount to hours
of practices and performances. Most states have organizations that develop rules for competition
between groups. These organizations are usually forced to implement time limits on hours practiced
as a prerequisite for participation. Many schools also have non-varsity sports teams; however, these
are usually afforded fewer resources and less attention.
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Sports programs and their related games, especially football and basketball, are major events
for American students and for larger schools can be a major source of funds for school districts.

In addition to sports, numerous non-athletic extracurricular activities are available in
American schools, both public and private. Activities include Quizbowl, musical groups, marching
bands, student government, school newspapers, science fairs, debate teams, and clubs focused on
an academic area (such as the Spanish Club) or community service interests (such as Key Club).

Compulsory education

Schooling is compulsory for all children in the United States, but the age range for which
school attendance is required varies from state to state. Some states allow students to leave school
between 14 and 17 with parental permission, before finishing high school; other states require
students to stay in school until age 18. Children who do not comply with compulsory attendance
laws without good cause are deemed to be truants, and they and their parents may be subject to
various penalties under state law.

Educating children with disabilities

The federal law, Individuals with Disabilities Education Act (IDEA) requires states to ensure
that all government-run schools provide services to meet the individual needs of students with
special needs, as defined by the law. All students with special needs are entitled to a free and
appropriate public education (FAPE).

Schools meet with the parents or guardians to develop an Individualized Education Program
that determines best placement for the child. Students must be placed in the least restrictive
environment (LRE) that is appropriate for the student's needs.

Homeschooling

In 2014, approximately 1.5 million children were homeschooled, up 84% from 1999 when the
U.S. Department of Education first started keeping statistics. This was 2.9% of all children.

As of spring 2016, there were 2.3 million homeschooled students in the United States. It is
appearing that homeschooling is a continuing trend in the U.S. with a 2 percent to 8 percent per
annum over the past few years Many select moral or religious reasons for homeschooling their
children. The second main category is unschooling, those who prefer a non-standard approach to
education. This is a parent-led type of schooling that takes place at home and is now boarding a
mainstream form of education in the United States. The Demography for homeschoolers has a
variety of people; these are atheists, Christians, and Mormons; conservatives, libertarians, and
liberals; low-, middle-, and high-income families; black, Hispanic, and white; parents with PhDs,
GEDs, and no high-school diplomas. One study shows that 32 percent of homeschool students are
Black, Asian, Hispanic, and others (i.e., not White/non-Hispanic). There is no required taxes on this
form of education and most homeschooled families spend an average of $600 per student for their
education

Tema 9. Conditionals (Continued).

HIGHER EDUCATION IN THE UNITED STATES

Higher education in the United States is an optional final stage of formal learning following
secondary education, often at one of the 4,495 colleges or universities and junior colleges in the
country. In 2008, 36% of enrolled students graduated from college in four years. 57% completed
their undergraduate requirements in six years, at the same college they first enrolled in. The U.S.
ranks 10th among industrial countries for percentage of adults with college degrees. Over the past
40 years the gap in graduation rates for wealthy students and low-income students has widened
significantly.

There are over 7,000 post-secondary institutions in the United States offering a diverse
number of programs catered to students with different aptitudes, skills, and educational needs.
Compared with the higher education systems of other countries, post-secondary education in the
United States is largely deregulated, giving students a variety of choices. Common admission
requirements to gain entry to any American university requires a meeting a certain age threshold,
high school transcript documenting grades, coursework, and rigor of core high school subject areas
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as well as performance in AP and IB courses, class ranking, ACT or SAT scores, extracurricular
activities, an admissions essay, and letters of recommendation from teachers and guidance
counselors. Other admissions criteria may include an interview, personal background, legacy
preferences (family members having attended the school), ability to pay tuition, potential to donate
money to the school development case, evaluation of student character (based on essays or
interviews), and general discretion by the admissions office. While universities will rarely list that
they require a certain standardized test score, class ranking, or GPA for admission, each university
usually has a rough threshold below which admission is unlikely.

Universities and colleges

The traditional path to American higher education is typically through a college or university,
the most prestigious forms of higher education in the United States. Universities in the United
States are institutions that issue bachelor's, master's, professional, or doctorate degrees; colleges
often award solely bachelor's degrees. Some universities offer programs at all degree levels from
the associate to the doctorate and are distinguished from community and junior colleges where the
highest degree offered is the associate degree or a diploma. Though there is no prescribed definition
of a university or college in the United States, universities are generally research-oriented
institutions offering undergraduate, graduate, and professional programs.

American universities come in a variety of forms that serve different educational needs. Some
counties and cities have established and funded four-year institutions. Some of these institutions,
such as the City University of New York, are still operated by local governments. Others such as
the University of Louisville and Wichita State University are now operated as state universities.
Four-year institutions may be public or private colleges or universities. Private institutions are
privately funded and there is a wide variety in size, focus, and operation. Some private institutions
are large research universities, while others are small liberal arts colleges that concentrate on
undergraduate education. Some private universities are nonsectarian and secular, while others are
religiously affiliated.

Graduate degrees

Some students, typically those with a bachelor's degree, may choose to continue on to
graduate or professional school, which are graduate and professional institutions typically attached
to a university. Graduate degrees may be either master's degrees (e.g., M.A., M.S., M.S.\W.),
professional degrees (e.g. M.B.A., J.D., M.D.) or doctorate degrees (e.g. PhD). Programs range
from full-time, evening and executive which allows for flexibility with students' schedules.
Academia-focused graduate school typically includes some combination of coursework and
research (often requiring a thesis or dissertation to be written), while professional graduate-level
schools grants a first professional degree. These include medical, law, business, education, divinity,
art, journalism, social work, architecture, and engineering schools.

Vocational

Community and junior colleges in the United States are public comprehensive institutions that
offer a wide range of educational services that generally lasts two years. Community colleges are
generally publicly funded (usually by local cities or counties) and offer career certifications and
part-time programs. Though it is cheaper in terms of tuition, less competitive to get into, and not as
prestigious as going to a four-year university, they form another post-secondary option for students
seeking to enter the realm of American higher education. Community and junior colleges generally
emphasize practical career-oriented education that is focused on a vocational curriculum. Though
some community and junior colleges offer accredited bachelor's degree programs, community and
junior colleges typically offer a college diploma or an associate degree such as an A.A., A.S., or a
vocational certificate, although some community colleges offer a limited number of bachelor's
degrees. Community and junior colleges also offer trade school certifications for skilled trades and
technical careers. Students can also earn credits at a community or junior college and transfer them
to a four-year university afterward. Many community colleges have relationships with four-year
state universities and colleges or even private universities that enable some community college
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students to transfer to these universities to pursue a bachelor's degree after the completion of a two-

year

program at the community college.

6. Temu Ta 3MicT ceMiHAPCHKUX/NIPAKTHYHHUX 3AHATH

CeMiHapChKI/MPAaKTUYHI 3aHATTA MAalOTh Ha METI

PO3BUTOK BOJIOAIHHSA TI'paMaTU4YHO
MIPABUIILHOIO AHIITIHCHKOK MOBOIO (YMTaHHS, MMCaHHS, TOBOPIHHS) Y BUBHAYEHUX MEXaX.
['oTyrounch 10 CeMIHAPCHKOTO 3aHATTA, 37400yBad BHUIIOI OCBITH NMOBHHEH IMOKJIAJAATUCS HA
3MICT JUCIHUIUIIHM, 3acBOITH BIAMOBIZHUN 00cAr MaTepiany, BHMKOPHUCTOBYIOUM METOJUYHI
Marepiajiu, peKOMEH0BaHy, JIOBIIKOBY Ta HABYAJIbHY JITEPATypy JI0 TEM CEMIHAPChKUX 3aHATh.

Ne Kin. roa.
3/ Temu NpakTHYHUX 32AHATH ®DopMa KOHTPOJIIO
Tema 1 .
Phonetics. Sounds absent in Ukrainian. Rhythmic | OLiHioBanHs
1| characteristics. Word order. Text: EDUCATION [N |Pe3YbTatis poboru s 0.5
THE UNITED STATES. General Information Tpymax
Tema 2 O1iHIOBaHHSA
2 |Modal verbs. Irregular verbs. Text: EDUCATION IN |pe3ynbraTiB poboTu B 0,5
THE UNITED STATES. 19th century rpymax
Tema 3 O1iHIOBaHHS
3 |Simple (indefinite) tenses: formation, usage. Text:|pe3ynbTartiB poOOTH B 1
EDUCATION IN THE UNITED STATES. 20th century |rpymax
Tewa 4 OuiHoBaHHS
4 Continuous (progressive) tenses: formation, usage. 5 006 1
Text: EDUCATION IN THE UNITED STATES. 21st|PC3Y/IPTaTIB poboti
rpymnax
century
Tema 5 O1iHOBaHHS
5 |Perfect tenses: formation, usage. Text: EDUCATION IN| pe3ynbraTiB pobotu B 1
THE UNITED STATES. Educational stages rpymax
Tema 6 OwiHoBaHHS
6 |Phrasal verbs. Text: EARLY CHILDHOOD |pe3ynbTariB po6oTH B 1
EDUCATION IN THE UNITED STATES rpymnax
Tema 7 O1iHIOBaHHSA
7 |Sequence of tenses. Indirect speech. Text: K-12|pesymnbraTiB poboTu B 1
EDUCATION IN THE UNITED STATES. Part 1 rpymnax
Tema 8 OuiHoBaHHS
8 |Conditionals. Text: K-12 EDUCATION IN THE |pe3ynbsraTiB pobotu B 1
UNITED STATES. Part 2 rpymax
Tema 9 O1uiHoBaHHS
9 | Conditionals (Continued). Text: HIGHER | pe3ynbratiB pobotu B 1
EDUCATION IN THE UNITED STATES rpymnax
Bcboro 8
7. CamocriitHa po6ora
Ne Ha3ssa Temu Kix. rox.
1 |Pedagogy 12
2 | History of pedagogy 12
3 | Pedagogical considerations 11
4 |Pedagogical approaches 11
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5 | Didactic method 11
6 |Adult education 11
7 | Adult education theories 11
8 | Deterring factors for participation in adult education 11
9 | Benefits of adult education 14

Pa3zom 104

3aBaaHHs /19 CaMOCTiHOI po6OTH CTYIEeHTIB

3aBliaHHs [yl CaMOCTIHHOT poOOTH CTyAEHTIB NojaHl y logaTky.

IIuTaHHA MOTOYHOT0 KOHTPOJII0
3 HABYAJBHOI JUCHHUILIIHN KAHIJIICHEKA MOBA» »
1) Present continuous (I am doing)
2) Present simple (I do)
3) Past simple (I did)
4) Past continuous (I was doing)
5) Present perfect (I have done)
6) Present perfect continuous (I have been doing)
7) Past perfect (I had done)
8) Past perfect continuous (I had been doing)
9) Have and have got
10) Used to (do)
11) Present tenses (I am doing/l do) for the future
12) (I'm) going to (do)
13) Can, could and (be) able to
14) Could (do) and could have (done)
15) Must and have to
16) Must mustn't needn't
17) Passive
18) Reported speech (He said that ...
19) Questions
20) Question tags (do you? isn't it? etc.)
21) Be/get used to something (I'm used to ...
22) See somebody do and see somebody doing
23) Countable and uncountable nouns
24) Singular and plural
25)There ... and it ...
26) Some and any
27) No/none/any
28) Much, many, little, few, a lot, plenty
29) Both/both of neither/neither of either/either of
30) All, every and whole
31) Each and every
32) So and such
33) Comparison -cheaper, more expensive etc.
34) Comparison -as ... as than
35) Superlatives-the longest/the most enjoyable etc.
36) Word order -verb + object; place and time
37)Word order -adverbs with the verb
38) Although/though/even though In spite of despite
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39) In case

40) By and until By the time ...

41) At/on/in (time)

42) Phrasal verbs (get up/break down/fill in etc.)

MeToauuHi pekomMeHnaauii ais camocTtiiinoi podoTu cryaentiB (CPC)

Oco0MMBICTIO BUBYCHHS 1HO3EMHOT MOBHM Ha 3a0YHOMY BIJIIUVICHHI € Te, 10 OUIbIA YacTUHA
MOBHOT'O Marepialy Mae BUBYaTHCs camocTiiiHo. [TocnmigoBHa poboTa Hal MaTepiaioM - 3amopyka
ycImixy. 3BepTaiTecss M0 TpaMaTHYHOTO JOBIJHWKA, SKIO BaM HE3PO3YMUIMH TOW WM IHIIHMA
Marepian. HaBuanpHuii Matepian TpebOa 3acBOIOBATH HE MEXaHIYHO, a CBIJOMO, MPAKTHUYHO
OBOJIOJIIBAIOYN KOKHUM MTPABUJIOM TPAMATHKH, BAMOBH, YUTAHHS.

IIpaBuaa ynTanas

[lepm 3a Bce HEOOXITHO HABUUTHUCA MPABUIBLHO BHUMOBIISITH Ta YMTATH CJIOBA 1 PEUYEHHS.
OmnanyiiTe mpaBuiia BUMOBJICHHS OYKB Ta OyKBOCIIOJNIY4€Hb, a TAKOXK MpPaBUIIa HATOJIOCY y CIOBaxX
Ta peYCHHSAX. BUBUITH MpaBuiia YMTAaHHS HAroJOUIeHUX. PaguMo mocTiitHO ciyXaTu pajio, 3arucH,
TEJIETIPOrpaMU aHIIIHCHKOI0 MOBOIO, IO JOTIOMO>KE BaM Kpallle OBOJIOIITH HAaBUYKAMH IIPABHIIbHOT
MOBH.

Jliist Toro, o0 po3yMITH TEKCTH aHTIIIHCHKOI0 MOBOIO, TpeOa OBOJIOIITH HOBHM 3aI1acoM CITiB
Ta BUpa3iB. [ 1LbOro peKOMEHAYETHCS PETYJSIPHO YUTATH aHIUIIMCHKOIO MOBOIO HaBYalbHI
TEKCTH, ra3eTH Ta Jiteparypy 3 ¢axy. JloOpe 3aBuiTh andapiT: 1€ MOJETHIMTH MOIIYK CIiB Y
CIIOBHHKY. TpeHyiTe cBOIO MaM'siThb Ha 3aCBOEHHS HOBHX ciiB. HOBI cloBa Ta BHpasu 3anucyirte B
30LIMT YU Ha OKpPEeMHUX KapTkax. JlOIIbHO Ha Taki KapTKU 3aHOCUTH 1o 5-10 ciiB yu BUpasiB.
3BepraiiTecs 10 WX KapTOK SKOMOTa YacTille, IOKU He 3amam'sTaere iX 3MicCT.

Sk nmpauoBaTH HaJ TEKCTOM

VY 3B'I3Ky 3 THM, L0 METOI 3a04HOi (popMM HaBYaHHS € (HOPMyBaHHS BMIHHS OTPUMATHU
KopucHy i ¢axiBus iH(opmallito Ha I1HO3EMHIH MOBi, OCOOJMBY yBary Ttpeba TPUAUIATH
YUTAHHIO TeKCTiB. POOOTa Hall TEKCTOM Mae€ 3/1MCHIOBATUCH Y TaKii OCIiAOBHOCTI:

* YBa)XHO MPOYUTANTE TEKCT, HAMAralo4uch 3pO3YMITH HOTO 3aralbHUM 3MICT;

* Bunuurite ciioBa y CIOBHUKOBHUH 30IIMUT, BUBUITH iX. UMTaHHS KOXKHOTO CIIOBA MEpeBIpTE 3a
TPAHCKPHUIILIEIO, KA JAEThCSA Y CIOBHUKY. SIKIIO CIIOBO YMTAETHCA HE 3a MpaBUIAMH, 3aMUIIIThH
fioro Ttpanckpuniiro. Ilopsn 3amummTe piHOIO MOBOIO 3HAYEHHS I1HO3EMHOTO CJIOBA, SIKE
HaWOIBIIIE MIXOIUTh IO TAHOTO KOHTEKCTY,

* [IpounTaiiTe TEKCT e pa3, HAMAralOYMCh CXOMUTU HE TIIBKU MOTO 3arajibHHUM 3MICT, a i
IeTal;

* Ompartfoite Ko)KHE PEUEeHHS TEKCTY, 100 3p03yMITH HOT0 3MICT.

Crucni pekomeHaantii

1. IlpakTuKyBaTHCS KOXHOTO JIHS (xo4ya O mo miBroguHm). B inmeanmi mae chopmyBarucs
notpebda y 3aHATTIX (KOJIM BiTUyBa€THCS AUCKOMDOPT, SKILIO XOU TPOXU HE To3aiiMaBcs).

2. He Gositucs ToBCTUX clIOBHHKIB. [1aM’siTatu, 10 UIst 3p03yMLIOTO CHIIKYBaHHS JOCTATHHO
numre 1,5 — 2,0 Tuc cis.

3. IocriiiHO TpeHyBaTH ByXa (CIIyXaTu MOBY, HaBiTh KOJIM HIYOI'O HE PO3yMIETE).

4. Hamararucs mnepekjajaTtd Bce, IO ,3ycTpiyaerbcs Ha muiaxy . Po3BuBaTu BMIHHS
BUILTYTYBATUCS, KOJU TPAIUIAIOTHCSI HEBiIOMi ciioBa. TpeHyBaTu MepeKIagarbKy 3/10TaTHBICTb,
BUHAX1JIMBICTh, KMITJIMBICTb.

5. Po3BuBarm nepeknagamnbKy 1ikaBicTs (,,L{ikaBo, a sk 1ie Oye aHTIiicbKor0?”)

8. Meroau HaBYaHHA
Jucnuiiina mependadyae HaBYaHHS i3 3aCTOCYBAaHHSIM HACTYNIHHX METOMIB: METOJ

HAyKOBOT'O Mi3HAHHS, METOJ] KPUTHYHOTO aHali3y, METOAM OLIHKU 1 CUHTE3y KOMIUIEKCHUX 1eH,
iHTepakTHBHI MeTou (poOoTa B mMapax Ta MalMX rpymnax), Jucradiiiiai meroau (online-cepsicu),
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MyJIbTUMENIMHUN MeTOoJl (Tpe3eHTallis), AIaJIorOoBl METOJH, HeiMmiTaliiiHi Metoau (mpolsemMHa
(muckyciitHa) JeKIis, cUTyaliiiHi (AUCKYCIHHO-TOCTITHUIIBKI) MPAaKTUYHI 3aBOaHHS, TUCKYCIf,
CUTyalliliHi BNpaBH), iMiTamiiiHi meroau ((HOpMyBaHHS CHUCTEMHOTO WiAXOJY [0 BUPILICHHS
HayKOBHX IpoOJeM, BUIJICHHS BapiaHTIB T1MOTE3 PO3B’s3aHHS MPoOJIeM, HAIArOKEHHS TUTOBUX
Ta OCOOMCTUX KOHTAKTIB)..

Jlekuii 3a06e3neuyroTh 3700yBaviB BUIIOI OCBITH TEOPETUYHUMH 3HAHHSMH y BU3HAUEHOMY
o0cs31.

Ha npakTH4HUX 3aHATTAX GOPMYIOTHCSI MOBJICHHEBI HABUYKHU.

CamocrTiiiHe HAaBYAaHHS pPEANi3yeThCSl TAKOXK Y MIATOTOBII 10 NPAKTUYHUX 3aHATH, Yy
BUKOHAHHI 1H/AMBIIyaJlbHUX TBOPYMX 3aBJaHb, Yy poOOTI 3 MIATOTOBKM MYJIbTUMEIIHHUX
MpEe3eHTallll, o OyAyTh MpoaHalli30BaHi, 0OTOBOPEHI Ta OIliHEHI B aKaJIEMIYHUX I'PyIIax.

[Tinx dYac WIATOTOBKM [0 3aHATH 3A00yBaui BHINOI OCBITHM PO3BUBATUMYTh HABUYKH
CaMOCTIHHOT0 HaBYaHHSI, KpUTUYHOI'O aHaJlI3y HAyKOBOI JIITEpaTypH Ta MarepiaiiB 1HPopMaIiiiHIX
pecypciB, CHHTE3y Ta aHaJTITUYHOTO MUCJICHHS.

9. MeToM KOHTPOJIIO

[ToTOYHMI KOHTpPOJIb, SKUH 3/1MCHIOETBCS Y (hopMi (POHTAIBHOIO, 1HAMBIAYaIbHOIO YU
KOMOIHOBAaHOTO KOHTPOJIIO 3HaHb 3700yBadiB BHUIIOI CBITH MiJ 4Yac TEpPEBIPKH AKTUBHOCTI
IPOTArOM ayJIUTOPHUX 3aHATh (yCHE YM IUCbMOBE OIMUTYBaHHS), BUKOHAHHS TEOPETHUYHUX Ta
MIPaKTUYHUX 3aBJaHb, TECTYBAaHHA, IHTEPAKTUBHOI O€Cii, CUTyalliifHUX 3aBJaHb, 1HIUBITYaTbHUX
TBOPYMX NMPAKTHYHUX 3aB/IaHb.

[TincyMKOBU KOHTPOJIb — €K3aMEH

Po3noaii 6aJiB, IKi OTPUMYIOTH 3100yBa4i BHIIOI OCBITH

[ToTo4yHMI1 KOHTPOJIb Ta caMOCTilHa poboTa Ex3amen | Bcworo
Tema | Tema | Tema | Tema | Tema | Tema | Tema | Tema | Tema
1 2 3 4 5 6 7 8 9 40 100
7 7 7 7 7 7 6 6 6
IlIkaja oninoBanusa: HamionaabHa ta ECTS
Cywma OauiB 3a Bci O1iHK O1iHKa 3a HaIlllOHAJIBHOIO MIKAJIOK
BUJIM HAaBYAJILHOI a JUTSL €K3aMEHY, KypCOBOTO )
JisUTBHOCTI ECTS POEKTY (POOOTH), TPAKTUKU A SATIKY
90 - 100 A BIZIMIHHO
82-89 B
75-81 C Aobpe 3apaxoBaHO
64-74 D )
60-63 E 3aJI0BIJIBHO

. . HC 3apax0OBaHO 3
HEC3aJ0BUJIBHO 3 MOXXJIUBICTIO

35-59 FX MOJKJIMBICTIO IOBTOPHOTO
MOBTOPHOTO CKJIa/IaHHS
CKJIAJIaHHS
HE33/10BUIBHO 3 000B’I3KOBUM HE 3apaxoBaHo 3
0-34 F [HOBTOPHUM BUBYEHHSIM 000B’3KOBUM TIOBTOPHUM
JUCLHHUILTIHA BUBYEHHSIM JIUCHUILTIHA

10. PexomengoBana Jiiteparypa
1. JlaBpuniok 1. M. Ino3zemHa MoBa 3a mpodeciiHuM CrIpsIMyBaHHSIM: METOAMYHI BKa3iBKHU JI0
BUKOHaHHA MpakTUu4HUX poOiT. JIynek: TK Jlyuskoro HTY. 2020. 36¢.
2. Mucuk JI. O. English Communicative Aspect. JIbiB «CiT». 2017. 430 c.
3. Aramita Grace, Richard Acklam. New Total English. Pre-Intermediate. Course Book.
Pearson Education Limited, 2019.180 c.
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TONATOK

PEDAGOGY

Pedagogy (/'pedogndzi, -goudsi, -gpgi/), most commonly understood as the approach to
teaching, is the theory and practice of learning, and how this process influences, and is influenced
by, the social, political, and psychological development of learners. Pedagogy, taken as an academic
discipline, is the study of how knowledge and skills are imparted in an educational context, and it
considers the interactions that take place during learning. Both the theory and practice of pedagogy
vary greatly as they reflect different social, political, and cultural contexts.

Pedagogy is often described as the act of teaching. The pedagogy adopted by teachers shapes
their actions, judgments, and teaching strategies by taking into consideration theories of learning,
understandings of students and their needs, and the backgrounds and interests of individual
students. Its aims may range from furthering liberal education (the general development of human
potential) to the narrower specifics of vocational education (the imparting and acquisition of
specific skills).

Instructive strategies are governed by the pupil's background knowledge and experience,
situation and environment, as well as learning goals set by the student and teacher. One example
would be the Socratic method.

Definition

The meaning of the term "pedagogy" is often contested and a great variety of definitions has
been suggested. The most common approach is to define it as the study or science of teaching
methods. In this sense, it is the methodology of education. As a methodology, it investigates the
ways and practices that can be used to realize the aims of education. The main aim is often
identified with the transmission of knowledge. Other aims include fostering skills and character
traits. They include helping the student develop their intellectual and social abilities as well as
psychomotor and affective learning, which are about developing practical skills and adequate
emotional dispositions, respectively.

However, not everyone agrees with this characterization of pedagogy and some see it less as a
science and more as an art or a craft. This characterization puts more emphasis on the practical
aspect of pedagogy, which may involve various forms of "tacit knowledge that is hard to put into
words". This approach is often based on the idea that the most central aspects of teaching are only
acquired by practice and cannot be easily codified through scientific inquiry. In this regard,
pedagogy is concerned with "observing and refining one's skill as a teacher”. A more inclusive
definition combines these two characterizations and sees pedagogy both as the practice of teaching
and the discourse and study of teaching methods. Some theorists give an even wider definition by
including considerations such as "the development of health and bodily fitness, social and moral
welfare, ethics and aesthetics”. Due to this variety of meanings, it is sometimes suggested that
pedagogy is a "catch-all term™ associated with various issues of teaching and learning. In this sense,
it lacks a precise definition.

According to Patricia Murphy, a detailed reflection on the meaning of the term “pedagogy" is
important nonetheless since different theorists often use it in very different ways. In some cases,
non-trivial assumptions about the nature of learning are even included in its definition. Pedagogy is
often specifically understood in relation to school education. But in a wider sense, it includes all
forms of education, both inside and outside schools. In this wide sense, it is concerned with the
process of teaching taking place between two parties: teachers and learners. The teacher's goal is to
bring about certain experiences in the learner to foster their understanding of the subject matter to
be taught. Pedagogy is interested in the forms and methods used to convey this understanding.

Pedagogy is closely related to didactics but there are some differences. Usually, didactics is
seen as the more limited term that refers mainly to the teacher's role and activities, i.e how their
behavior is most beneficial to the process of education. This is one central aspect of pedagogy
besides other aspects that consider the learner's perspective as well. In this wider sense, pedagogy
focuses on "any conscious activity by one person designed to enhance learning in another".
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The word pedagogy is a derivative of the Greek madaywyia (paidagogia), from moudaywyog
(paidagdgos), itself a synthesis of dym (4g0), "I lead", and maig (pais, genitive marddg, paidos) "boy,
child": hence, "attendance on boys, to lead a child". It is pronounced variously, as /'pedognd3i/,
/'pedagoudszi/, or /'pedogogi/. The related word pedagogue has had a negative connotation of
pedantry, dating from at least the 1650s; a related expression is educational theorist. The term
"pedagogy" is also found in the English discourse, but it is more broadly discussed in other
European languages, such as French and German.

HISTORY OF PEDAGOGY

Western

In the Western world, pedagogy is associated with the Greek tradition of philosophical
dialogue, particularly the Socratic method of inquiry. A more general account of its development
holds that it emerged from the active concept of humanity as distinct from a fatalistic one and that
history and human destiny are results of human actions. This idea germinated in ancient Greece and
was further developed during the Renaissance, the Reformation, and the Age of Enlightenment.

Socrates

Socrates (470 — 399 BCE) employed the Socratic method while engaging with a student or
peer. This style does not impart knowledge, but rather tries to strengthen the logic of the student by
revealing the conclusions of the statement of the student as erroneous or supported. The instructor
in this learning environment recognizes the learners' need to think for themselves to facilitate their
ability to think about problems and issues. It was first described by Plato in the Socratic Dialogues.

Plato

Plato (428/427 or 424/423 — 348/347 BCE) describes a system of education in The Republic
(375 BCE) in which individual and family rights are sacrificed to the State. He describes three
castes: one to learn a trade; one to learn literary and aesthetic ideas; and one to be trained in literary,
aesthetic, scientific, and philosophical ideas. Plato saw education as a fulfillment of the soul, and by
fulfilling the soul the body subsequently benefited. Plato viewed physical education for all as a
necessity to a stable society.

Aristotle

Aristotle (384-322 BCE) composed a treatise, On Education, which was subsequently lost.
However, he renounced Plato's view in subsequent works, advocating for a common education
mandated to all citizens by the State. A small minority of people residing within Greek city-states at
this time were considered citizens, and thus Aristotle still limited education to a minority within
Greece. Aristotle advocates physical education should precede intellectual studies.

Quintilian

Marcus Fabius Quintilianus (35 — 100 CE) published his pedagogy in Institutio Oratoria (95
CE). He describes education as a gradual affair, and places certain responsibilities on the teacher.
He advocates for rhetorical, grammatical, scientific, and philosophical education.

Tertullian

Quintus Septimius Florens Tertullianus (155 — 240 CE) was a Christian scholar who rejected
all pagan education, insisting this was "a road to the false and arrogant wisdom of ancient
philosophers".

Jerome

Saint Jerome (347 — 30 September 420 CE), or Saint Hieronymus, was a Christian scholar
who detailed his pedagogy of girls in numerous letters throughout his life. He did not believe the
body in need of training, and thus advocated for fasting and mortification to subdue the body. He
only recommends the Bible as reading material, with limited exposure, and cautions against musical
instruments. He advocates against letting girls interact with society, and of having "affections for
one of her companions than for others.” He does recommend teaching the alphabet by ivory blocks
instead of memorization so "She will thus learn by playing.” He is an advocate of positive
reinforcement, stating "Do not chide her for the difficulty she may have in learning. On the
contrary, encourage her by commendation..."
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Jean Gerson

Jean Charlier de Gerson (13 December 1363 — 12 July 1429), the Chancellor of the University
of Paris, wrote in De parvulis ad Christum trahendis "Little children are more easily managed by
caresses than fear,” supporting a more gentle approach than his Christian predecessors. He also
states "Above all else, let the teacher make an effort to be a father to his pupils.” He is considered a
precursor of Fenelon.

John Amos Comenius

John Amos Comenius (28 March 1592 — 15 November 1670) is considered the father of
modern education.

Johann Pestalozzi

Johann Heinrich Pestalozzi (January 12, 1746 — February 17, 1827), founder of several
educational institutions both in German- and French-speaking regions of Switzerland and wrote
many works explaining his revolutionary modern principles of education. His motto was "Learning
by head, hand and heart".

Johann Herbart

The educational philosophy and pedagogy of Johann Friedrich Herbart (4 May 1776 — 14
August 1841) highlighted the correlation between personal development and the resulting benefits
to society. In other words, Herbart proposed that humans become fulfilled once they establish
themselves as productive citizens. Herbartianism refers to the movement underpinned by Herbart's
theoretical perspectives. Referring to the teaching process, Herbart suggested five steps as crucial
components. Specifically, these five steps include: preparation, presentation, association,
generalization, and application. Herbart suggests that pedagogy relates to having assumptions as an
educator and a specific set of abilities with a deliberate end goal in mind.

John Dewey

The pedagogy of John Dewey (20 October 1859 — 1 June 1952) is presented in several works,
including My Pedagogic Creed (1897), The School and Society (1900), The Child and the
Curriculum (1902), Democracy and Education (1916), Schools of To-morrow (1915) with Evelyn
Dewey, and Experience and Education (1938). In his eyes, the purpose of education should not
revolve around the acquisition of a pre-determined set of skills, but rather the realization of one's
full potential and the ability to use those skills for the greater good (My Pedagogic Creed, Dewey,
1897). Dewey advocated for an educational structure that strikes a balance between delivering
knowledge while also taking into account the interests and experiences of the student (The Child
and the Curriculum, Dewey, 1902). Dewey not only re-imagined the way that the learning process
should take place but also the role that the teacher should play within that process. He envisioned a
divergence from the mastery of a pre-selected set of skills to the cultivation of autonomy and
critical-thinking within the teacher and student alike.

Eastern

Confucius

Confucius (551-479 BCE) stated that authority has the responsibility to provide oral and
written instruction to the people under the rule, and "should do them good in every possible way."
One of the deepest teachings of Confucius may have been the superiority of personal
exemplification over explicit rules of behavior. His moral teachings emphasized self-cultivation,
emulation of moral exemplars, and the attainment of skilled judgement rather than knowledge of
rules. Other relevant practices in the Confucian teaching tradition include the Rite and its notion of
body-knowledge as well as Confucian understanding of the self, one that has a broader
conceptualization than the Western individual self.

PEDAGOGICAL CONSIDERATIONS
Teaching method
A teaching method is a set of principles and methods used by teachers to enable student
learning. These strategies are determined partly by the subject matter to be taught, partly by the
relative expertise of the learners, and partly by constraints caused by the learning environment. For
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a particular teaching method to be appropriate and efficient it has to take into account the learner,
the nature of the subject matter, and the type of learning it is supposed to bring about.

Hidden curriculum

A hidden curriculum refers to extra educational activities or side effect of an education, "
which are learned but not openly intended” such as the transmission of norms, values, and beliefs
conveyed in the classroom and the social environment.

Learning space

Learning space or learning setting refers to a physical setting for a learning environment, a
place in which teaching and learning occur. The term is commonly used as a more definitive
alternative to "classroom”, but it may also refer to an indoor or outdoor location, either actual or
virtual. Learning spaces are highly diverse in use, learning styles, configuration, location, and
educational institution. They support a variety of pedagogies, including quiet study, passive or
active learning, kinesthetic or physical learning, vocational learning, experiential learning, and
others.

Learning theories

Learning theories are conceptual frameworks describing how knowledge is absorbed,
processed, and retained during learning. Cognitive, emotional, and environmental influences, as
well as prior experience, all play a part in how understanding, or a world view, is acquired or
changed and knowledge and skills retained.

Distance learning

Distance education or long-distance learning is the education of students who may not always
be physically present at a school. Traditionally, this usually involved correspondence courses
wherein the student corresponded with the school via post. Today it involves online education.
Courses that are conducted (51 percent or more) are either hybrid, blended or 100% distance
learning. Massive open online courses (MOQOCs), offering large-scale interactive participation and
open access through the World Wide Web or other network technologies, are recent developments
in distance education. A number of other terms (distributed learning, e-learning, online learning,
etc.) are used roughly synonymously with distance education.

Teaching resource adaptation

Adapting the teaching resource should suit appropriate teaching and learning environments,
national and local cultural norms, and make it accessible to different types of learners. Key
adaptations in teaching resource include:

Classroom constraints

Large class size — consider smaller groups or have discussions in pairs;

Time available — shorten or lengthen the duration of activities;

Modifying materials needed — find, make or substitute required materials;

Space requirements — reorganize classroom, use a larger space, move indoors or outdoors.

Cultural familiarity

Change references to names, food and items to make them more familiar;

Substitute local texts or art (folklore, stories, songs, games, artwork and proverbs).

Local relevance

Use the names and processes for local institutions such as courts;

Be sensitive of local behavior norms (e.g. for genders and ages);

Ensure content is sensitive to the degree of rule of law in society (trust in authorities and
institutions).

Inclusivity for diverse students

Appropriate reading level(s) of texts for student use;

Activities for different learning styles;

Accommodation for students with special educational needs;

Sensitivity to cultural, ethnic and linguistic diversity;

Sensitivity to students' socioeconomic status.
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PEDAGOGICAL APPROACHES
Evidence-based
These paragraphs are an excerpt from Evidence-based education.
Evidence-based education (EBE) is the principle that education practices should be based on the
best available scientific evidence, with randomised trials as the gold standard of evidence, rather
than tradition, personal judgement, or other influences. Evidence-based education is related to
evidence-based teaching, evidence-based learning, and school effectiveness research.
Dialogic learning
Dialogic learning is learning that takes place through dialogue. It is typically the result of egalitarian
dialogue; in other words, the consequence of a dialogue in which different people provide
arguments based on validity claims and not on power claims.
Student-centered learning
Student-centered learning, also known as learner-centered education, broadly encompasses methods
of teaching that shift the focus of instruction from the teacher to the student. In original usage,
student-centered learning aims to develop learner autonomy and independence by putting
responsibility for the learning path in the hands of students. Student-centered instruction focuses on
skills and practices that enable lifelong learning and independent problem-solving.
Critical pedagogy
Critical pedagogy applies critical theory to pedagogy and asserts that educational practices are
contested and shaped by history, that schools are not politically neutral spaces, and that teaching is
political. Decisions regarding the curriculum, disciplinary practices, student testing, textbook
selection, the language used by the teacher, and more can empower or disempower students. It
asserts that educational practices favor some students over others and some practices harm all
students. It also asserts that educational practices often favor some voices and perspectives while
marginalizing or ignoring others.
Academic degrees
The academic degree Ped. D., Doctor of Pedagogy, is awarded honorarily by some US universities
to distinguished teachers (in the US and UK, earned degrees within the instructive field are
classified as an Ed.D., Doctor of Education, or a Ph.D., Doctor of Philosophy). The term is also
used to denote an emphasis in education as a specialty in a field (for instance, a Doctor of Music
degree in piano pedagogy).

DIDACTIC METHOD
A didactic method (Greek: 6wdokewv didaskein, "to teach") is a teaching method that follows a
consistent scientific approach or educational style to present information to students. The didactic
method of instruction is often contrasted with dialectics and the Socratic method; the term can also
be used to refer to a specific didactic method, as for instance constructivist didactics.
Overview
Didactics is a theory of teaching, and in a wider sense, a theory and practical application of teaching
and learning. In demarcation from "mathetics” (the science of learning), didactics refers only to the
science of teaching.
This theory might be contrasted with open learning, also known as experiential learning, in which
people can learn by themselves, in an unstructured manner (or in an unusually structured manner) as
in experiential education, on topics of interest. It can also be contrasted with autodidactic learning,
in which one instructs oneself, often from existing books or curricula.
The theory of didactic learning methods focuses on the baseline knowledge students possess and
seeks to improve upon and convey this information. It also refers to the foundation or starting point
in a lesson plan, where the overall goal is knowledge. A teacher or educator functions in this role as
an authoritative figure, but also as both a guide and a resource for students.
Didactics or the didactic method have different connotations in continental Europe and English-
speaking countries. Didacticism was indeed the cultural origin of the didactic method but refers
within its narrow context usually pejoratively to the use of language to a doctrinal end. The
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interpretation of these opposing views are theorised to be the result of a differential cultural
development in the 19th century when Great Britain and its former colonies went through a renewal
and increased cultural distancing from continental Europe. It was particularly the later appearance
of Romanticism and Aestheticism in the Anglo-Saxon world which offered these negative and
limiting views of the didactic method. On the other hand, in continental Europe those moralising
aspects of didactics were removed earlier by cultural representatives of the Age of Enlightenment,
such as Voltaire, Rousseau, and later specifically related to teaching by Johann Heinrich Pestalozzi.
The consequences of these cultural differences then created two main didactic traditions: The
Anglo-Saxon tradition of curriculum studies on one side and the Continental and North European
tradition of didactics on the other. Still today, the science of didactics carries much less weight in
much of the English-speaking world.

With the advent of globalisation at the beginning of the 20th century, however, the arguments for
such relative philosophical aspects in the methods of teaching started to diminish somewhat. It is
therefore possible to categorise didactics and pedagogy as a general analytic theory on three levels:

a theoretical or research level (denoting a field of study)

a practical level (summaries of curricular activities)

a discursive level (implying a frame of reference for professional dialogs)

NATURE OF DIDACTICS AND DIFFERENCE WITH PEDAGOGY
The discipline of didactics is interested in both theoretical knowledge and practical activities related
to teaching, learning and their conditions. It is concerned with the content of teaching (the "what"),
the method of teaching (the "how") and the historical, cultural and social justifications of curricular
choices (the "why"). It focuses on the individual learner, their cognitive characteristics and
functioning when they learn a given content and become a knowing subject. The perspective of
educational reality in didactics is drawn extensively from cognitive psychology and the theory of
teaching, and sometimes from social psychology. Didactics is descriptive and diachronic (“what is"
and "what was"), as opposed to pedagogy, the other discipline related to educational theorizing,
which is normative or prescriptive and synchronic ("what should or ought to be") in nature.
Didactics can be said to provide the descriptive foundation for pedagogy, which is more concerned
with educational goal-setting and with the learner's becoming a social subject and their future role
in society.
In continental Europe, as opposed to English-speaking research cultures, pedagogy and didactics are
distinct areas of study. Didactics is a knowledge-based discipline concerned with the descriptive
and rational study of all teaching-related activities before, during and after the teaching of content in
the classroom, which includes the "planning, control and regulation of the teaching context” and its
objective is to analyze how teaching leads to learning. On the other hand, pedagogy is a practice-
oriented discipline concerned with the normative study of the applied aspects of teaching in real
teaching contexts, i.e., inside the classroom. Pedagogy draws from didactic research and can be
seen as an applied component of didactics.
Didactic transposition
In France, didactics refers to the science that takes the teaching of disciplined knowledge as its
object of study. In other words, didactics is concerned with the teaching of specific disciplines to
students. One of the central concepts studied in didactics of a specific discipline in France is the
concept of "didactic transposition” (La transposition didactique in French). French philosopher and
sociologist Michel Verret introduced this concept in 1975, which was borrowed and elaborated
further in the 1980s by the French didactician of Mathematics Yves Chevallard. Although
Chevallard initially presented this concept regarding the didactics of mathematics, it has since been
generalized for other disciplines as well.
Didactic transposition is composed of multiple steps. The first step, called the "external
transposition™ (transposition externe), is about how the "scholarly knowledge" (savoir savant)
produced by the scholars, scientists or specialists of a certain discipline in a research context, i.e., at
universities and other academic institutions is transformed into "knowledge to teach” (savoir a
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enseigner) by precisely selecting, rearranging and defining the knowledge which will be taught (the
official curriculum for each discipline) and how it will be taught, so that it becomes an object of
learning accessible to the learner. This external didactic transposition is a socio-political
construction made possible by different actors working within various educational institutions:
education specialists, political authorities, teachers and their associations define the issues of
teaching and choose what should be taught under which form. Chevallard called this socio-political
context of institutional organization the ‘“noosphere”, which defines the limits, redefines and
reorganizes the knowledge in socially, historically or culturally determined contexts.

The second step, called the "internal transposition™ (transposition interne) is about how the
knowledge to teach is transformed into "taught knowledge" (savoir enseigné), which is the
knowledge actually taught through the day-to-day concrete practices of a teacher in a teaching
context, e.g. in a classroom, and which depends on their students and the constraints imposed on
them (time, exams, conformity to prevailing school rules, etc.).

In the third and final step, the taught knowledge is transformed into "acquired knowledge" (savoir
acquis), which is the knowledge as it is actually acquired by students in a learning context. The
acquired knowledge can be used as a feedback to the didactic system. Didactic research has to
account for all the aforementioned steps of didactic transposition.

Didactic triangle

The teacher is given the knowledge or content to be taught to students in what is called a teaching
situation. The teaching or didactic situation is represented by a triangle with three vertices: the
knowledge or content to be taught, the teacher, and the student. This is called the "didactic triangle".
In this triangle, the teacher-content side is concerned with didactic elaboration, the student-content
side is about didactic appropriation, and the teacher-student side is about didactic interaction.
Didactic teaching

Didactic method provides students with the required theoretical knowledge. It is an effective
method used to teach students who are unable to organize their work and depend on the teachers for
instructions. It is also used to teach basic skills of reading and writing. The teacher or the literate is
the source of knowledge and the knowledge is transmitted to the students through didactic method.
Didactic teaching materials:

The Montessori school had preplanned teaching (Didactic) materials designed, to develop practical,
sensory, and formal skills. Lacing and buttoning frames, weights, and packet to be identified by
their sound or smell. Because they direct learning in the prepared environment, Montessori
educators are called directress rather than teachers.

In Brazil, there has been for more than 80 years the government program called PNLD (National
Program of Didactic Book). This program seeks to provide basic education schools with didactic
and pedagogical records, expanding access to the book and democratizing access to sources of
information and culture. Textbooks, in many cases, are the only sources of information that poor
children and young people have access to in a poor country like Brazil. These books are also
valuable support to teachers, offering modern learning methodologies and updated concepts and
content in the most diverse disciplines

Functions of didactic method

cognitive function: to understand and learn basic concepts

formative-educative function: to develop skills, behavior, abilities, etc.

instrumental function: to achieve educational objectives

normative function: helps to achieve productive learning, attain required results, etc.

Method of teaching

In didactic method of teaching, the teacher gives instructions to the students and the students are
mostly passive listeners. It is a teacher-centered method of teaching and is content-oriented. Neither
the content nor the knowledge of the teacher are questioned.

The process of teaching involves the teacher who gives instructions, commands, delivers content,
and provides necessary information. The pupil activity involves listening and memorization of the
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content. In the modern education system, lecture method which is one of the most commonly used
methods is a form of didactic teaching.

Limitations

Though the didactic method has been given importance in several schools, it does not satisfy the
needs and interests of all students. It can be tedious for students to listen to the possible lectures.
There is minimum interaction between the students and the teachers. Learning which also involves
motivating the students to develop an interest towards the subject may not be satisfied through this
teaching method. It may be a monologue process and experience of the students may not have a
significant role in learning.

ADULT EDUCATION
Adult education, distinct from child education, is a practice in which adults engage in systematic
and sustained self-educating activities in order to gain new forms of knowledge, skills, attitudes, or
values. It can mean any form of learning adults engage in beyond traditional schooling,
encompassing basic literacy to personal fulfillment as a lifelong learner, and to ensure the
fulfillment of an individual.
In particular, adult education reflects a specific philosophy about learning and teaching based on the
assumption that adults can and want to learn, that they are able and willing to take responsibility for
the learning, and that the learning itself should respond to their needs.
Driven by what one needs or wants to learn, the available opportunities, and the manner in which
one learns, adult learning is affected by demographics, globalization and technology.
The learning happens in many ways and in many contexts just as all adults' lives differ. Adult
learning can be in any of the three contexts:
Formal — Structured learning that typically takes place in an education or training institution,
usually with a set curriculum and carries credentials;
Non-formal — Learning that is organized by educational institutions but non credential. Non-formal
learning opportunities may be provided in the workplace and through the activities of civil society
organizations and groups;
Informal education — Learning that goes on all the time, resulting from daily life activities related to
work, family, community or leisure (e.g. community baking class).
Characteristics
In a study, Greenberg compared the orthographic and phonological skills of functionally illiterate
adults and children. The study found that although functionally illiterate adults performed similarly
in reading tasks, children were more successful in vocabulary and spelling tests. This means that
functional illiterate adults are at a similar level of education as children, yet they differ in strengths
of different skills.
The difficulty in many countries is that education systems cater to children, the problem with this
being that the adult brain works and learns in a very different manner to a child's developing brain.
Teaching a 6-year-old how to write is a very different process to teaching a 30-year-old with similar
writing skills. Several things must be taken into consideration when teaching adults as opposed to
children. Although functionally illiterate adults have similar literacy functionality to developing
children, they differ greatly in how they retain information. Adult learners have much more
independence in performing tasks, a longer attention span, and more discipline. Adult learners are
also educating themselves out of choice, as opposed to children who are forced to attend school.
Finally, adults are likely to have increased anxiety in a classroom, because with ageing they "are
more likely to experience this fear of failure, which can heighten anxiety, especially if experience
of education in the past was not always positive." These all contribute to a difference in the way
adults need to be taught.
There are ways that adults are able to gain confidence in a classroom. Taming anxiety in a
classroom comes down to two things: comfort and support. Comfort can be found by fulfilling
Maslow's hierarchy of needs. Maslow's hierarchy of needs highlights the importance of getting
enough rest, eating healthy, and having a stable life. These criteria are the same for children, yet
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finding stability for adults can be more difficult. In many cases, adult learners have a job or have to
support themselves, which adds increased pressure in addition to education. Support is also
necessary in the success of adult learning. This means having a work or classroom environment that
makes one feel comfortable. Feeling comfortable means feeling as though one has emotional
support in the classroom, and having a space where asking for guidance is encouraged rather than
shamed.

Educating adults differs from educating children in several ways given that adults have accumulated
knowledge and work experience which can add to the learning experience. Most adult education is
voluntary, therefore, the participants are generally self-motivated, unless required to participate by
an employer. The practice of adult education is referred to as andragogy to distinguish it from the
traditional school-based education for children — pedagogy. Unlike children, adults are seen as more
self-directed rather than relying on others for help.

Adults are mature and therefore have knowledge and have gained life experiences which provide
them a foundation of learning. An adult's readiness to learn is linked to their need to have the
information. Their orientation to learn is problem-centered rather than subject-centered. Their
motivation to learn is internal.

Adults frequently apply their knowledge in a practical fashion to learn effectively. They must have
a reasonable expectation that the knowledge they gain will help them further their goals. For
example, during the 1990s, many adults, including mostly office workers, enrolled in computer
training courses. These courses would teach basic use of the operating system or specific
application software. Because the abstractions governing the user's interactions with a PC were so
new, many people who had been working white-collar jobs for ten years or more eventually took
such training courses, either at their own whim (to gain computer skills and thus earn higher pay) or
at the behest of their managers.

The purpose of adult education in the form of college or university is distinct. In these institutions,
the aim is typically related to personal growth and development as well as occupation and career
preparedness. Adult education that focuses specifically on the workplace is often referred to as
human resource development. Another goal might be to not only sustain the democratic society, but
to even challenge and improve its social structure.

However, in some countries, which contain the advanced systems of adult education, professional
development is available through post-secondary institutions and provide professional development
through their ministry of education or school boards and through nongovernmental organizations. In
addition, there are programs about adult education for existing and aspiring practitioners offered, at
various academic levels, by universities, colleges, and professional organizations.

Obijectives

The primary purpose of adult education is to provide a second chance for those who are poor in
society or who have lost access to education for other reasons in order to achieve social justice and
equal access to education. Therefore, adult education is often a social policy of the government.
Continuing education can help adults maintain certifications, fulfill job requirements and stay up to
date on new developments in their field. Also, the purpose of adult education can be vocational,
social, recreational or for self-development. One of its goals may be to help adult learners satisfy
their personal needs and achieve their professional goals. With the development of economy and the
progress of society, the requirement of human quality has been raised. In the 1960s, the proposition
of "lifelong education™ was put forward, which led to the change of contemporary educational
concepts. Therefore, its ultimate goal might be to achieve human fulfillment. The goal might also
be to achieve an institution's needs. For example, this might include improving its operational
effectiveness and productivity. A larger scale goal of adult education may be the growth of society
by enabling its citizens to keep up with societal change and maintain good social order.

ADULT EDUCATION THEORIES
Eduard C. Lindeman's theories
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Eduard C. Lindeman was the first expert who gave a systematic account of adult education. In his
theory of education, education is regarded as a lifelong process. He pointed out that due to the
constant development and change of social life and the surrounding environment, knowledge, and
information are in a cycle of constant transmission, supplement and update, which requires people
to keep learning to adapt to the changes in the outside world. At the same time, he believes that
adult learners should not only learn for the needs of work and survival, but also have the
opportunity to enrich themselves. He insists that adult education is an inspiring life-changing tool.
Adult education should not only help people improve their skills and abilities in work, but also
guide people to find happiness outside work.

Otherwise, Lindeman also proposed that the most valuable resource for adult learners is the
learner's experience. He believes that the purpose of adult education is to give meaning to all kinds
of experience. Experience can enhance learners' autonomous learning and cognitive ability.

In addition, Lindeman believes that adult education is an important means of improving society.
The basic function of adult education is to promote the physical and mental development of adult
learners. He argues that adult education is a powerful tool for social activists. Through adult
education, the personal code of conduct and cultural knowledge of adult learners should be
improved to gradually improve the social atmosphere and order.

Andragogy

The principles of andragogy flow directly from an understanding of the characteristics of adults as
learners and can be recognized when we understand the characteristics of adults, and see the way
those characteristics influence how adults learn best. Teachers who follow the principles of
andragogy when choosing materials for training and when designing program delivery, find that
their learners progress more quickly, and are more successful in reaching their goals.

Malcolm Knowles introduces andragogy as the central theory of adult learning in the 1970s,
defining andragogy as “the art and science of helping adults learn. Knowles's andragogy theory
helps adults use their experiences to create new learning from previous understandings. Knowles
believes that preparation for learning is related to the relevance of learning to adult life, and that
they bring an ever-expanding experience that can serve as a learning resource.

Andragogy proposes the following six main assumptions about adults as learners:

As a person matures, his or her self-concept moves from that of a dependent personality toward one
of a self-directing human being;

An adult has rich experiences that accumulated through family responsibilities, work-related
activities, and prior education;

The readiness of an adult to learn is closely connected to the developmental tasks of his or her
social role;

As a person matures, he or she refers to immediacy application of knowledge rather than the future
application of knowledge which used to have occurred in his or her childhood;

An adult is motivated to involve in any form of learning based on his or her internal drives rather
than external ones;

Adults need to know why they need to learn something.

Further, Knowles suggests that these characteristics should be taken into consideration when
designing programs for adults as well as facilitating their learning process.

Also, Knowles proposes a model of self-directed learning. In Knowles's view, self-directed learning
is a process. Individuals will actively diagnose their learning needs, propose learning goals, select
and implement appropriate learning strategies, and evaluate learning results. This learning model
makes them think that they are the masters of learning, thus encouraging the confidence of adult
learners to learn actively.

DETERRING FACTORS FOR PARTICIPATION IN ADULT EDUCATION
Deterrents are characteristics that explain why adults respond in negative manners to participate in
education and learning. Deterrents faced by adults are multifaceted, including both external and
internal factors. However, cost and time have been remained as the most frequently reported
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deterrents. Large sampled (nationwide and international) surveys on barriers to participation such as
a study of National Center for Education Statistics (NCES) of the US, IALS and Eurobarometer
indicated that time and cost were the main deterrents for adults. Moreover, some empirical studies
discovered time and cost as the most cited deterrents through studying various groups of adults.
Cost includes tuition fee of a programme as well as extra expenditures for learning such as clothes,
food, transportation and other school necessities (textbooks and stationaries). It is well known that
adults less educated, low-skilled and unemployed are less likely to participate in education/learning.
For the unemployed, it is obvious that cost can hinder their participation in education. And those
lacking education and skills must be paid low salaries. In this way, cost could be the most
influential deterrent. Even employed adults seem not wanting to invest money for a course, but they
could attend if their employers supported them financially. For the time barrier, most adults
involved in the above-mentioned studies reported that they could not participate in educational
activities due to lack of time. Adults tended to say that they were busy with their daily routines.
Apart from cost and time deterrents, family and job commitments are other most commonly cited
deterrents. The large sampled surveys and empirical studies as mentioned earlier revealed that
adults tended to report family and job responsibilities as deterrents and rated right after the cost and
time deterrents. However, Milana suggested that busy workload and family responsibilities can be
associated with the time barrier, otherwise time barrier itself is a vague concept. Adults feel they do
not have time to learn because they are busy at work and home. Thus, the time barrier should be
considered in line with family and job commitments. After above-mentioned deterrents, another
mostly reported deterrent is irrelevant and inadequate supplies of trainings/activities. In other
words, AE programs and courses do not always suit the needs of adult learners. It, therefore, is also
important for educational planners to recognize that AE opportunities available may not always suit
the learner's need.

Deterrents related to an individual's internal issues tend to be reported in lowest rate. For example,
the 1ALS showed that the least deterrent was lack of self-confidence. Also, the Eurobarometer
survey indicated that adults’ perception of being too old to learn was the least significant deterrent.
Moreover, perceived deterrents are differentiated into social groups. Johnstone and Rivera found
that older adults faced more dispositional barriers such as low self-confidence and too late for being
learners. Also, younger adults and women were more experienced with situational barriers such as
cost and child care arrangements. Among the less educated, one's low-confidence regarding the
learning ability could be the main deterrent.

BENEFITS OF ADULT EDUCATION
Adult education can have many benefits ranging from better health and personal well-being to
greater social inclusion. It can also support the function of democratic systems and provide greater
opportunities for finding new or better employment. Adult education has been shown to have a
positive impact on the economy.
Adult education provides opportunities for personal growth, goal fulfillment & socialization. Chris
McAllister's research of semi-structured interviews with older adult learners shows a motivation to
communicate with people and to get out of the house to keep mentally active. Researchers have
documented the social aspects of older adult education.
Friendship was described as an important aspect of adult learning. The classroom is seen as a part
of their social network. In recent studies, the friendships that are made between adults seem to have
an increasing effect on their social structure as a whole.
The development of social networks and support was found to be a key motivation of adult learners.
As editor of a book entitled Adult Education and Health, Leona English claims that including health
education as part of adult education makes for a healthier community.
When surveying adult education programs in Japan, Nojima found that classes focusing on hobbies
and very specific recreational activities were by far the most popular. The author noted that more
time, money and resources needed to be in place so participants would be able to take advantage of
these types of activities. Withnall explored the influences on later life learning in various parts in
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the U.K. Results were similar in that later in life education afforded these older adults opportunities
to socialize. Some experts claim that adult education has a long-term impact on the economy and
that there is a correlation between innovation and learning at the workplace.

Recently, adult education has gained recognition and importance in broader educational policies
which emphasise inclusive and equitable education for all. However, there has been a shift towards
a narrow focus on vocational skills, undermining the transformative potential of adult education.
Looking to the future, adult learning needs to extend beyond labor market needs, connecting career
change and reskilling to broader educational reforms. Lifelong learning should be reconceptualized
as transformative and responsive to societal changes. It is crucial to address the participation and
inclusion of vulnerable groups, appreciate informal learning, embrace digital means of participation,
and promote scientific literacy while combating misinformation. Adult education plays a vital role
in enhancing competencies, fostering responsibility, understanding changing paradigms, and
shaping a just and sustainable world, emphasizing intergenerational solidarity.
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